Program Administrative Handbook for Local Directors
Adult Education
Wyoming
Chapter 10: Monitoring & Evaluations

l. Introduction

A. Workforce Innovations and Opportunities Act (WIOA) 13 Considerations

WIOA legislation clearly defines what can and cannot be done in Adult Education programs across the country.
Section 231 of this Act lists 13 considerations that States must ensure that all local providers follow. These
considerations form the basis of nearly everything we do in Adult Education. They are part of the grant
application processes, re-applications, year-end reports and most importantly, they are reviewed through
multiple monitoring processes to ensure that local providers are in compliance. It can at times, seem like a

balancing process where nearly every aspect of compliance is consistently monitored to
the 13 considerations!

Figure 10.1: The 13 Considerations

compliance

13 Considerations STATE Non-compliance to 13

WIOA Sec 231 Considerations
1) Considerations used in

awarding grants

2) Considerations used in EQY
narratives to demonstrate
compliance

3) Considerations used in
monitoring

1) Target monitoring
2) Correction Action Plan
3) Technical Assistance
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B. What is the State Looking for in a Monitoring Visit?

All grantees shall be monitored by the state office or a designate annually. The grantee is obligated to provide
all information requested by the person conducting the monitoring.

There are two types of monitoring: Figure 10.2: Types of Monitorings

——

On-site (virtual) Monthly, Quarterly & EOY Monitorings

Includes monthly desk monitoring tools, quarterly reports,
mid-year goal report, EQY reports, reviews of fiscal
drawdowns, state reviews of each program’s NRS tables and
the LACES dashboard, reviews of fiscal drawdowns, and
informal check-ins by phone

A physical review of documents,
policies, LACES, and interviews.

Note: See Chapter
10 for a completion
discussion of the
monthly, quarterly,
and EQY
monitoring reports

Monitoring may require the inspection of fiscal / programmatic documents related to the current or previous
year(s). This will involve a random sampling of student records and possible visits with staff and/or
students.

On-site and/or virtual monitoring visits are time-consuming. Advanced planning and preparation generally
helps expedite the process.

Monitoring is intended to look for compliance with the grant, to correct areas not in compliance, and to give
technical assistance as requested or needed. Monitoring also helps determine professional development
needs. Monitoring is NOT an optional activity and should be taken very seriously by the local program.
Federal legislation requires that States conduct a monitoring process to ensure compliance. When a local
program is monitored and if there are questions about any of the items on the checklist, the local program
should always ask questions as they are preparing documents for the monitoring.
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1. Site Visit/ Virtual Monitoring

A. Purpose of a Site-visit (virtual monitoring)

» To ensure that programs are meeting AEFLA requirements as
described in the 13 considerations and other federal documents

Weeaeml > To improve the quality of federally funded activities
Bo o

» To provide assistance in identifying and resolving accountability
challenges

POLICIES

The flowchart below depicts the Federal and State monitoring processes/flows that
must occur for all Adult Education grants.

Figure 10.3: The Monitoring
Process
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B. Adult Education Program Fiscal Audits

A program audit completed by an independent auditor is required each year as described in EDGAR Part 80.42.
These are completed annually after June 30" (i.e. the end of the year). Each local AE agency’s business
administrator will have copies of the annual audit information. A copy of this audit is to be sent to the AE
program office at the State by December 31% each year.

C. Site Visits: Virtual Monitoring Visits

Site visits occur every two years. These can be either in-person or virtual but consist of a comprehensive review
of a local program and require that the site provide evidence that it is in compliance to State and federal
guidelines for grant funded programs. In order to help local providers identify and prepare documents, the State
provides a checklist of items that need to be reviewed for compliance.

Monitoring is a chance for local programs to brag about their program accomplishments AND to provide
evidence all of the ‘good things’ you are doing! It is meant as a means for directors/programs to learn about all
of the federal requirements for accountability purposes. Evidence submitted as part of a monitoring is submitted
on a thumb drive to the State Office. Upon receipt of the thumb drive, the State conducts a comprehensive
review of submitted documents, the LACES database, and other compliance issues. When the State review is
competed, a report and cover letter are distributed to the local provider with technical assistance, correction
action, and other guidance given when necessary.

There are 16 chapters to the monitoring tool checklist. The content of each chapter is aligned to reflect current

practices, policies, regulations and items address in an RFP.
'

Cooperative Planning

Education/Instruction
& Career Counseling

<

Figure 10.4: Components to the Monitoring Tool Checklist
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The Monitoring Tool Checklist

Providers are required to participate in state monitoring/evaluations to identify promising practices and models
for replication and research information. Providers not meeting state required performance will be monitored
more often than the two-year cycle in the State Unified Plan. Providers are also required to participate in the
data collection system LACES used by the state for evaluation purposes.

Once the
conducts

State receives the evidentiary documentation from a provider for a virtual monitoring, the State
a comprehensive review of all submitted documents, of the program’s LACES records, and of the

providers’ performance trends across a two year period. The State then writes a comprehensive report and
schedules a meeting with the local provider to review findings, address questions, etc. A final report is then sent
to the local provider.

Chapter

One: Intake/Orientation

This chapter reviews the processes/protocols a local program has in place for intake, testing, the
career services course, and other activities that need to occur during the initial contact phase of

enrollment. The chapter reviews multiple Considerations to ensure that programs are following

State policies, the Unified State plan, and other guiding documents.

Item

Compliance Status
(To be completed by State Staff)
Yes No

General Requirements Evidence

At intake, the participants are presented with the following
information in a format they can understand: ADA compliance and
name of ADA coordinator (WIOA Sec 188)

An intake session is provided to every learner which includes a/an: Example:

. initial academic assessment Document #1: assessment

. Career Services course Document #2: evidence of Career
. process to identify strengths & weaknesses of student for Service course

placement Document #3: local program
local program student handbook of policies handbook

guidance/counseling on assessment results (WIOA Sec. 3 (7) (C)
plan of study and schedule Submitted evidence should be

titled as shown below with
notations made in this column
referencing the document names.
C1l2a, C1I2b, C1I2c, etc.

goal setting and transition planning
referrals, as needed

The intake processes include an explanation of:

. the roles of instructor/student and responsibilities

. instructional delivery platforms, inclusive of virtual learning,
distance learning and instructional materials

. College and Career Readiness Standards or ESL Standards, as
appropriate

. Employability & Social Capital Skill Standards

. Referral services available

Intake processes and Career Services courses are given at flexible
times to accommodate students’ schedules (morning/evening).

A valid NRS approved pre-test is given within the first 12 hours of
instruction.

Virtual applications, where applicable, are responded to within 24
hours.

Intake/Career Services course can be offered in either virtual or hybrid
forms so that students can effectively utilize multiple types of learning
platforms.

The data dictionary or other references are available to provide
participants & instructors with definitions necessary to correctly
identify/answer ‘Barriers to Employment’ questions.

Comments:

5|Page



Evidence
Evidence must be submitted for each item. The State then reviews the submitted documents and determines
whether the program is in compliance.

m Example: A valid NRS approved pre-test is given within the first 12 hours of
A instruction with both ABE & ESL students.

Here, there are two things being looked at: A valid NRS assessment AND that the assessment
was given within the first 12 hours. Since LACES only recognizes valid NRS assessments, the only evidence
needed for this item would be a copy of the current dashboard showing that assessments are being given within
the first 12 hours of instruction.

Student Alerts =0 X

Had there been a number
here, the local program

Students not assessed within [X] days of intake N/A

Students not assessed within [12] instructional hours of intake o WOUId have tO flnd Out the

Enrolled students with no instructional hours in [90] days 1

reason.
Students eligible for post testing 20
Students eligible for posttesting with no MSG in current PoP 4
Students requiring survey for 2nd quarter employment with median earnings - ALL %3]
Students requiring survey for 2nd quarter employment with median earnings - No SSN 5
Students requiring survey for 4th quarter employment - ALL 23

Students requiring survey for 4th quarter employment - No SSN 1

Students requiring survey for Attained a S5D/Recognized Eq. and enrolled in PS Ed/Trng 22
Students requiring survey for Attained a SSD/Recognized Eq. and Employed 7
Students requiring survey for Attained a SSD/Recognized Eq. i}
Students reguiring survey for Enrolled in PS Ed/Trng with Attainment of SSD/Recognized 22 -
Frinivalant

Chapter Two: Student Eligibility, Marketing & Retention

Eligibility Chapter two reviews the processes the local program has in place to recruit eligible
Criteria S g students. Programs should not rely solely on ‘word of mouth’ and referrals from

5 local high schools for HSE. High schools in Wyoming are seeing increasing

graduation rates. This has a direct effect upon adult education programs in Wyoming as there is not as great of

need for high school equivalency programs of study as there were in previous years. This means that

Wyoming’s adult education programs must begin to diversify program offerings and expand into other areas

where students can be recruited from.

Chapter two reviews multiple WIOA compliance issues in regards to eligibility as well as Considerations 1 & 4.

Compliance Status

(To be completed by State staff)

Item General Requirements Evidence Yes No

1. Students meet the age requirement, being 16 years of age or older and

are not required to be enrolled in secondary school. Drop out

documentation is on file.

2. Age waiver students:

e complete a program of study

. are enrolled in LACES

. complete an OPT at the ‘Well Prepared’ level for HiSET or
‘Ready to Test’ level for GED after completing a program of
instruction and has OPT scores recorded on LACES.

. have a valid, NRS approved pre-test AND post-test (when
applicable)
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2. Students do not have a high school diploma/equivalent or have limited
basic academic skills and function below 12.9.

3. Placement into instruction is based upon test results identifying the
appropriate Educational Functioning Level.
4. Low functioning ESL students and low ABE literacy level students are

individually assessed (beyond an NRS approved assessment) for
phonemic awareness, fluency, vocabulary, and comprehension to
determine his or her level of differentiation and the appropriate focus
for beginning and/or continuing reading instruction.

5. Local program utilizes multiple media sources for recruitment
purposes.

6. Local program continually monitors student performance and has an
effective retention plan in place.

Comments:

Evidence

Several components in this chapter examine eligibility in terms of age and in terms of being skills deficient.
Example: Students meet the age requirement, being 16 years of age or older & are not
@1@ required to be enrolled in secondary school. Drop out documentation is in

This item is looking at two things: is the student old enough to be enrolled in an AE program
AND if they are between the ages of 16 & 17 at the time of enrollment, is there evidence in the
LACES database stating that they are not enrolled in secondary school?

This would need two types of evidence.
1) LACES verification that enrolled participants are 16+ years of age.

Student Diagnostic Search

Select Reporting System: | NRS FY 20-21 v
Students with fiscal year data in the above Reporting System 1720
Students without fiscal year data in the above Reporting System 0
Students with fiscal year data created before today in the above Reporting System 1720

Students missing ethnicity/race information 0

Students missing gender infermation 0

Students missing Highest Education Level Completed on Entry 0
Students missing Highest Education Level Completed on Entry Location 0
Students with Invalid Data for Highest Education Level Completed at Entry 0

Students with EmploymentStatus as No Value or Other 0

If there are students showing on
this line item, the program must

Students Whose Age At Intake is Less Than 16 or Greater Than 99 0

determine why or this could be a
findina.

2) A secondary piece of evidence required for this item would be the drop out documentation for age
waiver students. The State ‘will’ verify that each student between the ages of 16 & 17 has had the drop
out documentation uploaded into the students” LACES record BEFORE commencing a program of
study. Evidence submitted should be a screen shot of an age waiver student’s drop out documentation
that has been uploaded into the individual’s LACES file.
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The creation date on this uploaded

Documents

e document should be BEFORE the
O Document Name Document Type t student began a program of study.
[ = Dennett_Age-Waiver.pdf Verification of Age & Drop from HS 12/17/2020 ThlS Wl” be something the State

cross-checks.

A secondary item in this chapter that examines ‘eligibility’ is item #2 regarding age waiver students.

This item requires multiple evidence.
Example: Are age waiver students typically completing a program of study?
I.  Here the local program can submit a copy of a HISET transcript.

a. Complete a program of study

Comprehensive Score Report

GTD H’.SET High School Equivalency Test

Date of Girth: May 31, 2002 Fieport Date: December 23, 2010

Your HISET™ Status

Have you taken ail fve of the HISET ™ individual subtests? Yes

faomed

Subitests Your Highest Scaled Scor Test Date Test Status

— 1% Decamber 14, 2018 You Passed b

Decamber 10, 2019 You Passar

ial Studies with a Scaled score of 16

December 07, 2019 You Pass
rts - Fieading 18 Movember 12, 2019 You Passed Readng with a Scaled score of 18

Movember 16, 2010 You Passad Wiibng with 3 Scalad score of 17 and Essay scom of 3

Tatal Scaled Scor 87

b. Are they enrolled in LACES?
i.  Evidence required for this would be a LACES screenshot of the same student as in (a)

above. This verifies that a completed student has been enrolled in LACES. Please note
that all student’s who complete an HSEC are to have their status in LACES changed to
‘completed’. The State will verify and cross check all completers to DiplomaSender and
will verify that transcripts are being uploaded into LACES as required.

c.  Are they scoring at the ‘Well-Prepared’ Level on OPT’s for HISET?

i.  All that would be required for this item is a LACES screenshot of a student record
showing that the OPT score for an age waiver student (preferably the same student as in
the two items above) showing well-prepared levels. Alternatively, a local program could
submit the actual test scores earned by the student which reflect well-prepared levels.

d. Are they being given both a pre test and a post test?
i. Copies of both a pre test and a post test using alternative forms if the student is post tested
after minimum hours would need to be submitted.

Eligibility is also checked through the third item in this chapter: “Students do not have a high school
diploma/equivalent or have limited basic academic skills and function below 12.9.” In order to
provide instruction in AE, students must be ‘basic skills deficient” which means they have academic
abilities that are below the 12.9 level OR do not have a secondary school credential.
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The evidence required for this is determined by a student’s pre-test scores which shows
6@@ academic abilities below 12.9. A pre-test should be submitted as evidence. In cases where a
A non-age waiver student’s tested abilities are at 12.9 but do not possess a secondary school
/\ credential, the only evidence needed would be the self-attestation on the intake form that the
student does not have a high school credential.

Chapter Three: Sufficient Intensity and Duration

0—0,
Chapter three address Consideration #5 and Consideration #2 and verifies that the provider has ooo
addressed each of these items as outlined in the original grant competition or as directed by the oo

State.
- e ST - - - ---"- - -—--"—-"" —--- - - —--"—--"-" 3§ - —-—-— - —--—F --—————""F - - - - - - ——
Compliance Status
(To be completed by State staff)
ltem General Requirements Evidence Yes No
1. Program offers at least 6 hours per week at satellite classes and at
least 20 hours per week at the main campus of instruction at a
minimum.
2. Program documents participant attendance electronically or on
sign-in sheets which are kept for two years.
3. Program adapts procedures to allow for disability-related needs
which may include:
. Audio or enlarged materials
. Computers for use with students that have print-related
disabilities
. Allowing students with disabilities to participate in all
programs and activities
. Colored overlays
4. Distance learning and/or virtual learning platforms are offered to
participants as an extension of traditional classroom models.
5. Program services are provided year-round.
Comments:
Evidence
_— Example: Program offers at least 6 hours per week at satellite classes and at least 20
A hours per week at the main e schedule [rotal hours parweek_|
A ) Main Campus —Managed lnrollm.nl.:laisss .(hs:wsrs
‘/\ campus of instruction at a A s/ cetnat
Mondays & Wednesdays 12:00 - 5:00 26 hours
minimum Tuesdays & Thursdays 12:00 - 8:00
Summer Semester - Open Lab |summer
Monday - Thursday 9:00-5:00 32 hours.
lAfton Open Lab
| Tuesday - Thursday 10:30 - 4:30 18
Big Piney Classes/Open Lab
- H Monday - Wednesday 4:30 - 6:30 |6 = Class/Lab
In this example, the local program should submit a copy of a Orintation]TABE estig
i | Thursday 4:30 - 6:30 |2-Orientation/TABE _|
schedule of classes for all sites. Programs should note that the [ Gl s 18 State
. . . . . Detention Classes
will verify if the submitted schedule differs from what was roesday $00.1300; 100500 .
- - - - Wednesday 3:40-4:55; 6:15-9:15
submitted in the grant application process. Mhursde 9:01200; 540455
Green River Open Lab
Monday - Thursday 10:00 - 1:00 12
Kemmerer Instructor available to students, as needed:
Monday - Thursday 9:30 - 3:30 24+
1 Friday by appointment
Pinedale
Wednesday 12:00-2:00, 3:00-5:00 14
Thursday 12:00-2:00, 3:00-5:00, 6:00-8:00

Chapter Four: Education/Instruction and Career Counseling
0 "0 ¢ W . Because WIOA is a workforce piece of legislation that requires the integration of
[ . services among core partners, many of the items found in chapter four are associated
.;““x @ g with these aspects of the legislation but also address Considerations 5, 7, 8, & 11.

v
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The Office of Career, Technical & Adult Education (OCTAE) has established federal level content standards
for Adult Basic Education in Mathematics, Reading/Writing, and for ESL. These standards provide a series of
objectives, which if attained, will prepare students for work, school, and life in the United States. In addition,
Wyoming has adopted additional standards for ‘Employability’ and ‘Social Capital Skills’. These standards
should be used by instructors as benchmarks to evaluate a student’s achievement/non achievement of goals. All

Wyoming Standards for Adult Education can be found on the Commission’s website.

In addition to providing standards based education to enrolled participants, AE providers are also WIOA
mandated to deliver instruction that is derived from the most rigorous research available and appropriate,
including scientifically valid research and effective educational practices. (Consideration #7).

Ganeral Raguiremants

Evidanca

{Te be completed by State staff]

Yes

Na

Education and career planning are discussed with students and
results are used to guide instruction, where possible.

Education and career counseling or referral to services is made
available to enrolled students.

Goal setting has been established to identify students’ goals and
to help guide the student and instructor.

Referrals are tracked in student progress notes in student file.

Referrals for wrap-around support services to/from DWS, VR, or
other service providers are made using a State approved referral
systern. Paper-based referral forms are maintained by the
provider in a student file.

The delivery of instruction incorporates:

. The Essential Components of Reading

Evidence and research-based instructional theories
Participatory Learning

Academic standards (le. CCRS or ESL standards)
Employability standards

Social Capital skill standards

Digital literacy

EL Civics, where applicable

" B 8 8 B & =

Curriculum incorporates:

#  Abalance of academic & real-life contexts

. A variety of special learning needs, where applicable

. Skills & knowledge learners need to transition successfully to
career and post-secondary education

. Contextualization of core program components

Instructional delivery models for career pathways include some of
the following:

. IET/IELCE programs of study

. Apprenticeship, internships, and other work-based/career
training models

Concurrent enrollments (with post-secondary
Co-enrcllments (with DWS/DVR)

Work-based training

Transitioning students to post-secondary/careers

Hytrid learning platforms

High school equivalency preparation courses
ABE/ASE/ESL courses

. Bridgeftransition courses

& % & & 8 & =

Local programs providing services within a correctional institution,
glve priority of services to those Individuals who are likely to leave
the correctional institution within five years of participation in the

prosgram.

10.

Program can verlfy through LACES that they maintain:

] A Career Service Course

. An ABE/ASE 9+ course to track students who are pursuing a
course of study at a 9 grade level or higher
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Evidence

Example: Program can verify through LACES that they maintain a Career Service Course and an
ABE/ASE 9+ course to track students who are pursuing a course of study at a 9th grade

courses:

level or higher.

This example is asking that the local program submit evidence that they offer two State required

Figure 10.5: State Required Courses

Chapter

01

02

Five: Program Personnel

Career Services Course

All program in Wyoming have to utilize a Career Services course
as the front-end, orientation type course to all programs of
instruction. The requirements of this course are outlined in WY
Policy #03092020-Carer Services Course/Training Services. The
State is also required to submit an annual SPR report that clearly
indicates the total number of hours enrolled participants spent in a
Career Services Course.

ABE/ASE 9+ Course

In order to populate Table 5 for reporting purposes, students must be
at NRS 5/6 OR must have been registerd into a class that was taught
at the 9+ level.

In Wyoming the ABE/ASE 9+ class is for students pursuing a HSEC
and are about to take their last exam BUT have not attained NRS 5/6
through testing.

Chapter five is geared towards evaluating compliance for Consideration #9 as it reviews the
practices a local program has in place for employing highly qualified staff.

Compliance Status
{To be completed by State staff)
ltem General Requirements Evidence Yes No
1. Program is staffed by qualified administrative staff.
2. Program is staffed by qualified instructional staff (which may
include a Bachelor’s degree or higher, teacher certification, or
organization approved requirements including preparation and
experience).
3. All staff employed more than three months have received NRS
training and understand quality data collection and its purpose.
4, Program has designated a staff person to act as an ADA resource
for complaints and recordkeeping which may include a referral to
the college or agency.
Comments:
Evidence

N\

Example: Program is staffed by qualified instructional staff.

It should be quite obvious that the qualifications of instructors is what is being evaluated by this
item. There are several types of evidence that could be submitted:

1. Resume/CV of staff member showing educational and professional experience
2. Wyoming Adult Education Instructor Information form
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https://communitycolleges.wy.edu/ae-policies/
https://communitycolleges.wy.edu/ae-policies/

AE programs should always follow local institutional practices when employing AE staff members. As such, a
copy of the local institution’s policy should also be submitted.

Chapter Six: Professional Development

This chapter reviews the professional development opportunities a local program has for staff. The State has
provided online training modules for all instructional staff and new director training. These modules should be
completed as part of the new hire’s local training. Modules are available on the Commission’s website at:
https://communitycolleges.wy.edu/adult-education/directors/#professdevelop.

Recipients of AE grants in Wyoming are obligated to provide professional development opportunities to staff.
This includes the Summer Institute, which requires that 80% attendance for each program. Programs unable to
meet this 80% mark, will be required to provide 12 hours of PD to local staff at their own expense.

In planning for professional development, local programs are required to utilize the three-tiered PD budget
worksheet. Planning must occur for trainings at all three levels.

Figure 10.6: Three Tiered Training Regi |/ Nati |
egiona ationa

Training

Regional and national trainings can
include participantion / enrollment in
LLINCS course, COABE, MPAEA
cnoferences, NRS trainings, and any
other trainings that a staff member
may be interested in pursuing.

State Training
State sponsored trainings include the
State institute, LACES trainings, and
any other specialized trainings
deemed necessary by the State.

Local Training
Local trainings caninclude in-service , meetings with staff,
etc. on topics related to program improvement, program
performance or any other topic of relevance to the local

program.
Local programs also have a responsibility to purposes. It is the responsibility of the local
provide yearly TABE training to all staff. This is program to train staff on how to enter and access
outlined in the State’s assessment policy. In relevant information from this database. The State
addition, all AE staff who give a TABE 11/12 also provides local programs with multiple LACES
assessment must be certified examiners and trainings throughout the year at no cost to the
certificates must be submitted to the State upon program. These trainings include at least one face-
completion. to-face meeting and multiple mini-webinars. In

addition, at the end of the year each local provider

Wyoming’s AE programs utilize LACES as the receives a one-on-one review with the LACES

database for collecting data and for reporting
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trainer to review end of year program data for
accuracy and validity.

In addition, should a local program need specialized
LACES training, this is also available but the cost
of this type of training is the responsibility of the
local program.

Because Adult Education grants are all about
‘accountability’, it is critical that data staff
understand how and when data needs to be entered.
To this end, all new data staff must complete a full
day of LACES new user training, typically held at
the beginning of each fiscal year. Experienced
LACES users are also required to attend multiple
LACES webinars held throughout each fiscal year.

One aspect of PD that is often overlooked is the
opportunity to learn from ‘peers’. WIOA Section
242 (C) requires that local programs develop,
replicate and disseminate information on best
practices and innovations such as:

» The identification of effective strategies for
working with adults with learning disabilities
and with adults who are English language
learners

> Integrated education and training programs

» Workplace adult education and literacy
activities

» Postsecondary education and training programs

Because of this local instructors are expected to
share promising practices at conferences (state,
regional or national), through publications or other
means. During monthly director’s meetings, local
directors are also afforded the opportunity to share
promising practices that are occurring in their site.
In addition, once per quarter all local directors and
workforce managers throughout the State meet
virtually in what is called a ‘Meet and Greet’ to
share promising practices that are occurring in the
region. Local programs need to encourage AE staff
to present promising practices at local, regional, and
national conferences.

Regardless of the type of PD completed, all PD
must be tracked in LACES. This policy came into
effect on July 1, 2021. PD is tracked on LACES
through the ‘Staff” tab and comprehensive reports
can be run at any time

Item General Requirements

Compliance Status
(Te be completed by State staff)

Evidence Yes No

1. New administrative staff has attended, or are scheduled to
receive new instructor training or new local director training.

2 All instructional staff have received teacher orientation to adult
education training, assessment training and certification, and
program specific training which includes local program policies
and procedures.

3. Instructional staff attends a minimum of six hours of staff
development annually related to their program in addition to the
State Institute.

4. Staff have received training in data collection and reporting
procedures related to the NRS.

5. All program staff have received training in recognizing the
characteristics of students with learning disabilities and know
who the ADA resource person is for the program

6. Instructional staff receive annual training on how to administer
TABE assessments.
7. All LACES users at the local level have attended at least three Date of last LACES training:

LACES trainings per year. Documentation should include sign-in
sheets as verified by the local program director.

8. Local director regularly attends State arranged monthly meetings
and face to face meetings, as applicable.

9. Local program has a system in place for the dissemination of ‘Best
Practices’.

10. The local program has a system in place to identify staff

professional development needs and a description of how these

needs are met.

Comments:
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Evidence

Example: Instructional staff attends a minimum of six hours of staff development
@1@ related to their program in addition to the State Institute.

J\ This item expects that the local program provide evidence that each staff member has attended
the minimum required 6 hours per year of PD. The easiest way to provide this evidence is through the LACES

PD report.

AGENCY: Uinta BOCES#1 Education Center
60580 Bourland, Carol

07/21/2020 A game recertification
07/28/2020 Essential Ed

08/03/2020 COABE How to Beat Test Stress
10/06/2020 Diplomasender 101
10/26/2020 TABE 11/12 Training
11/18/2020 LERN

12/14/2020 Sexual harassment
047272021 WYyLLA Spring Training
05/24/2021 Weisel training
05/30/2021 New Preaigebra teaching
06/07/2021 IET Staff Training

4.00

200

1.00

1.00

1.00

10.00

16.00

3.00

20.00

3.00

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

60639 Day, David

08/24/2020 Alice Safety in School Training
01/05/2021 Canvas Google training
01/28/2021 I-DEA 101

62.00

8.00
8.00

25.00

Hours

Hours
Hours

Hours

Chapter Seven: Assessment

41.00

Hours

affects both local and state performance. Because of this it is important that Wyoming

The monitoring of how assessments are being used by a local program is critical as it
Mot
- Assessment Policy be implemented and followed by all local programs. In addition, it

is critical that instructors understand the importance of assessment. (please refer to
Module 5 of New Instructor training) This chapter is aimed at measuring the alignment of local assessment
policy to State policy. Additional items under review in this chapter also examine post-test rates, longitude

performance, and other protocols outline in State Assessment policy.
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Compliance Status
(To be completed by State staff)
Item General Requirements Evidence Yes No

1. All instructors administering assessments have been trained in
standardized testing procedures and are certified examiners.
Assessment policy is available for instructional staff.

2. Pre and post-testing is completed using alternate forms of the
test or the required additional hours between testing have been
observed.

. MRS Level 1-4  TABE minimum of 40 hours.

. MRS Level 5 & 6 — TABE minimum of 30 hours

. TABE CLAS-E minimum of 40 hours

3. Students are pre and post-tested in person or through approved
virtual monitoring processes.
4. TABE locator & the full battery tests 11 & 12 in Reading, Math,

Language Arts, are used for ABE/ASE level students to determine
the correct level for placement & the measurable skill gain to be
determined.

5. TABE CLAS-E full battery results in Reading, Writing, Listening, and
Speaking are used for ESL students to determine the correct level
for placement and the measureable skill gain to be determined.

6. Program strives to meet a State post-test rate of 60% rate with a
minimum of 50%.

7. Program can demonstrate an effective use of post-tests in
meeting State performance targets for Measurable Skill Gains for
the past two years.

8. Posttest waivers are tracked and available for review.

a. Official practice tests (when applicable) are given in person or
through approved virtual monitoring processes and are entered
into the student’s LACES record.

10. OPT's are given to students when they have reached ASE levels
and/or after they have completed a program of study in a class

where instruction is at the 9% grade level or higher.

11. Participants who have ‘stopped out’ with a 90 break in services
are re-tested upon re-entry into the program if the initial
assessment is 10-12 months old.

Evidence
Example: Pre and post-testing is completed using alternate forms of the test or the
qum required additional hours between testing have been observed.

\ This item is looking at two factors: Are alternate forms being used? AND Is testing occurring in
after at least the minimum required hours have been logged. The evidence submitted for this item must address
BOTH issues.
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Figure 10.7: Assessment Evidence

A Pre & Post Test

LACES Screenshot
of student record

LACES Student
Assessment List

Assessments

LACES Hours
Between
Assessment
Report

LACES Screenshot
of student record

LACES Current FY
enrollments
showing Hours
Before
Assessment
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Chapter Eight: Student Files

Chapter eight examines the documents available in local student files and checks to see if
federal and state policies are being followed in regards to the appropriate use of forms,
assessments, eligibility, credentials, assignments, etc. Most of the criteria in this chapter
verifies that the activities a provider offers provides participants with the academic tools
needed to be successful. (Considerations #1, 2, 4, 6, 8 and10).

Because there are so many documents that are required in each student file, it is advisable that local programs
maintain a student file checklist and periodically conduct file audits with local instructors to verify that student
files contain the required documents.

Desk Audit Checklist

Local programs should periodically conduct a random sample review of student files, particularly if the program
has outreach sites and student files are maintained at the outreach site. Directors should randomly select 2-5
student folders and complete a checklist similar to the one found in Appendix 1 of this chapter to verify that all
required data/documents are maintained in student folders.

Compliance Status
(To be completed by State staff)

ltem General Requirements Evidence Yes No
1. Intake forms are completed and signed.
2. A career assessment is given to each participant and a copy is

maintained in the student file.

3. A completed copy of all Age Waiver documentation for HSEC
testing for 16 & 17 yr. old students is maintained in the student
file with a copy of the School Withdrawal Form being uploaded
into the student’s LACES file BEFORE the commencement of
instruction occurs.

4. Academic assessment results are in the student file: pre/post-
tests, OPT's, copies of progress tests/quizzes used by instructors,
etc. with NRS assessments and OPT's also entered into the
student’s LACES file.

5. Computer prescriptive results or student profile is in the file.
Release of information forms are signed and dated.

7. Student attendance records match LACES. Type: (Time clock or
Sign-In sheets, proxy hours are recorded as distance learning
hours).

8. Documentation of a disclosed disability is placed into student file
with a notation made in the student’s LACES file.

a. Assignments and work samples are maintained in the student file.

10. Documentation of student progress and referral notes are in
student file.

11. The “HSEC Choice of Tests” is signed acknowledging the student
has received the information.

12. All reportable and non-reportable students have data entered into
LACES and have a local student file available.

13. HSE certificates/transcripts are uploaded into student files on
LACES with a hard copy maintained in student file.

14. Student enrollments in postsecondary after exiting Adult

Education are tracked in the students LACES file.
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15.

Participants who earn an industry recognized credential within
one year of exiting the Adult Education program have a copy of
the credential and/or transcript uploaded (when possible) into
LACES with a hard copy maintained in student file.

Note: If it is not possible to obtain a copy of the
transcript/credential earned, this must be noted in student files
AND their LACES record must indicate ‘credential attainment” and
the date in which the credential was earned under the post-
secondary tab.

16.

Co-enrolled participants: AE, DWS, and DVR should have case
notes, credentials earned and progress records maintained in the
student’s LACES file as well as in a local file.

17.

Integrated Education and Training (IET) students who have made
progress towards milestone have evidence of ‘progress’ in the
student folder. The students LACES folder indicates achievement

Measurable Skills Gain sub-tab.

of this Measurable Skill Gain under the outcomes tab; IETP

18. IET students who have passed a technical exam or occupation
skills exam have a copy of the earned credential in the student
folder and have this MSG recorded on LACES under the Outcomes
tab; IETP Measurable Skills Gain sub-tab. (OCTAE Program

Memorandum 17-2)

Comments:

Evidence

This item is looking for the
TABE computer prescriptive
result that is obtained when a
student completes their TABE
test. A sample is shown to the
right. The State will verify not
only that the prescriptive result
is in the student file, but that the
scores earned by this student
have been entered into LACES.

DRC

Individual Profiie: TROMBLEY, SHELBY A

o
Test Name
Report
Report Date

Raport Criterks

[mn—

Example: Computer prescriptive results or student profile is in the file.

|

82901

TABE 11 ALL
AL
0608-2019

State
Oistrict
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Student

File Checklist

As part of the monitoring process, the State will also review individual student files through a random selection

of files. A Student File checklist is used for this purpose.

Student Files
Audit
Co-
enrollme |Evidence of
Enrollments [nts with |'progress'
16-17 has  [TABE (or in DWS/DV |towards
Intake 'waiver BEST) Release of Disclosed Documentation of postseconda|R are milestones is
forms Career document |pre/post |Computer |infoforms |Attendance |disability —|Assignments |student progress |HSEC Choice |Earned Iy are notedin [included in
completed |Assessment |orcourt |test prescriptive |signed and |records documentati |and work and referral notes of Tests credentials |recordedin |student (local file for IET
Student Name &signed  |isinfile order results  [results in file|dated match LACES |oniin file samples are infile signed areinfile |LACES file students
1
2
3
4
5
Example of Brown-
labelling  Steve Brown Brown-INT Brown-CA  Brown-AW Brown-Test Brown-RL  Brown-ATT Brown-DIS Brown-ASG  Brown-REF-PRG  Brown-CH  Brown-EC  Brown-PS  CO Brown-EV

Chapter Nine: Cooperative Planning and Partnership Arrangements for Developing Career Pathways

>

7

2/
"‘g..,!»
o R L

a This part of the monitoring process addresses Consideration #4 as it measures and evaluates how

documentation that can be supplied, such as copies of MOU’s which a local provider may have.

well the local program coordinates and aligns activities, services, strategies and goals to the
Unified State Plan as well as to the activities and services of the one-stop partners. Each of the
items found in this chapter require a short narrative and if, possible, any other evidentiary

Item

General Requirements

Evidence

Compliance Status

(To be completed by State staff)

Yes

No

Program actively participates in the WIOA network including Title |
{DWS — Adult and Dislocated Worker and Job Corps) and Title IV
{Vocational Rehabilitation)

Local program provides services through the One-Stop System.
Describe how this occurs in the Comment section below.

Program staff plan and/or work cooperatively with other
community agencies and organizations for the development of a
career pathways system and to place participants, when applicable
into training programs.

Local program can demonstrate that collaborative efforts have led
to a reduction in the duplication of services among core partners,
as required by WIOA.

Describe how this has oceurred in the Comment section below.

Local Memerandum(s) of Understanding includes roles and
responsibilities of each partner and are available to review.

Local director or designee is a member of the Next Generation
Sector Partnership and maintains copies of minutes from the local
meetings.

Local program can demonstrate alignment/participation with at
least one of the following:

. WY State Plan

Educational Attainment Initiative

Perkins V

Wyoming Works

DWS Workforce Grants

Program works collaboratively with local Next Gen teams,
employers, educational institutions, Career & Technical Education
{CTE), and/or the Office of Apprenticeships to effectively address
Wyoming workforce needs, particularly for ‘in-demand” jobs for the
region.

Comments:
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Evidence
Example: Local program can demonstrate that collaborative efforts have led to a
@ﬂ@ reduction in the duplication of services among core partners, as required by

\ WIOA.

This item asks that the local program explain how the work they are doing with WIOA core partners is leading
(or has led) to the reduction in the duplication of services. A sample narrative is provided.

Narrative:

The core partners have offered joint programming in the past

such as “Bring Your A Game” and mock interviewing. We are

currently scheduling our Friday symposiums that will start in mid-

January for any of our clients/students (required of ASPYRE) to

attend. Joint instruction will include such topics as “Bring Your A The narrative is supported by a flyer, a schedule

Game” (soft skills course and certification), Work readiness showing when the joint program offerings occurred

we are hoping to add discussions about possible job shé‘c\!\aﬁving and emails/correspondence regarding job shadowing

and pre-apprenticeship opportunities. and other employment opportunities.

DWS and AE have a youth program “ASPYRE" for students
between the ages of 16-24 (see flyer below).

DWS has office space in our lab and scheduled days/hours to

work with students on-site. DVR will come on-site when there is
a student in need of their services.

Chapter Ten: Facilities, Equipment & Supplies

This chapter is perhaps one of the easiest to gather evidence for as it requires only pictures for each item.

Compliance Status
{To be completed by State staff)
Item General Requirements Evidence Yes No

1. Heating, lighting and ventilation of instructional facilities are
conducive to learning.

2. Facilities used to provide instruction are free of physical barriers,
accommodating adults and appropriate for individuals with
disabilities. Where facilities do not meet these requirements,
students are referred to alternate accessible locations.

3. All equipment and frequently used materials are located on
shelves in wheelchair-accessible areas.

4. Handicap accessible parking is available.

5. Local program has computers, internet, and other equipment

available for students to use within the facility and/or available to
check out for distance/virtual learning, when applicable.

6. Equipment and supplies purchased through AEFLA grant funds are
labeled:

“These services are federally funded through the AE program
administered by the WCCC.”

Comments:
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Facilities ....

Heating,
lichtin ...are free of
g . & physical barriers,
Ventllaton.. accommodating
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learning individuals with
disabilitities.

Figure 10.8: Facilities Evidence
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shelves in
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accessible
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are available...

.for students to use
within the facility and/or
available to check out

for distance/virtual
learning, when
applicable.

Equipment &
supplies...

...are appropriately
labeled.
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Chapter Eleven: High Quality Data Management Information System

The LACES database houses all of our Adult Education student files. All documentation completed throughout
the State is entered into this MIS system. The State maintains the cost of utilizing this system, but local
providers are required to enter all student, staff, and other required data on a regular basis. This database is used
for a multitude of purposes and is vital to both the State and local programs.

Figure 10.9: LACES Information
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Compliance Status
(To be completed by State staff)

Item General Requirements Evidence Yes No
1. Program uses the LACES database for (NRS) reporting
requirements.
2. Program uses the State mandated intake form and submits data
weekly.
3. Program maintains an individual student record folder accessible to

the instructor and the student which includes:
(1) signed student intake form

(2) assessments as outlined in Chapter 7 above
(3) studentgoals

(4) career planning

(5) age waiver documents, where applicable
(6) Choice of Test form

(7) Signed release form(s)

(8) Student progress notes

(9) Credentials & Certificates earned

(10) Post-secondary transcripts, where applicable
(11) Program specific forms

4. Program has implemented a plan to monitor data quality and error
correction using diagnostic tables.

5. Program uses data matching and/or the suggested survey
instrument and can provide records on survey follow-up (See NRS
Implementation Guidelines).

6. Program has a policy in place which outlines protocols for how to
survey information on students who do not disclosing a SSN #.
Instructors are aware of this policy and provide assistance in
gathering the necessary data.

7. Program data matches for post-secondary through the National
Student Clearinghouse and through the local community college for
non-credit workforce course enrollments/credentials earned at
least three times per year.

8. Program has identified staff to be involved in data entry and is able Name of staff person responsible
to produce reports. for data entry:

9. Program staff have signed the Confidentiality Agreement and it is
on file at the State AE office before being given access to LACES.

10. Program uses performance data to establish goals for continuous
improvement.

11. Program has implemented a procedure for accurate data entry in
accordance with guidelines from NRS and State for reporting
purposes.

12. Program has a process to enter and check the accurate contact
hours for instruction.

Comments:

Evidence
61]]@ Example: Program uses data matching and/or the suggested survey instrument and can

_/\ provide records on survey follow-up.
This item is asking that the provider submit several items. First, a copy of the data-matched results obtained

from the local college and/or from the National Student Clearinghouse. Secondly, a copy of a completed survey
the local program has completed for students who cannot be data matched.
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Sample #1: Report from National Student Clearinghouse (with SSN’s omitted)

Record
Found College College 2-year / Public/ Enrollment Enrol
First Name | - |Last Name ~|¥/N |~ Search Dat( - |Code/Branch ~ |College Name - |State | - |4-yea| - Private - |Begin |~ |Enrollment End |- Statu
AARON MARSHALL N 20190101
RENEE MARTINEZ N 20190101
KRISTI MCGEE Y 20190101  003930-00 NORTHERN WYOMING ' WY 2 Public 20190603 20190726 H
KRISTI MCGEE Y 20190101  003930-00 NORTHERN WYOMING ' WY 2 Public 20190826 20191213 Q
KRISTI MCGEE Y 20190101  003930-00 NORTHERN WYOMING ‘WY 2 Public 20200120 20200508 Q
KRISTI MCGEE Y 20190101  003930-00 NORTHERN WYOMING ' WY 2 Public 20200120 20200522 L
KRISTI MCGEE Y 20190101  003930-00 NORTHERN WYOMING ' WY 2 Public 20200824 20201210 H
KRISTI MCGEE Y 20190101  003930-00 NORTHERN WYOMING ‘WY 2 Public 20210118 20210430 F
NICOLETTE MEDINA N 20190101
SHAYLYNN MEILLER N 20190101
RONI MELCHER N 20190101
Sample #2: Copy of a Completed Local Program Survey Instrument
Fallow-Up Survey for Core, Secendary, and other Measures
Wysrsing Commanity Colege Commvisshon
- Employment
Nare: _w Cute: B 21 7Ot Mo Phones X second post-exit quarter from response to A-4)
o) D4 Thinking back to the three month period between (specify 2 post-ext quarter
months), did you have 3 paying job 2t any time during thase three months?
Cthers € Yes No © DK/Refused ($1 as income)

whi P e o

T work

TN oA SO W40 N NCTy SDentnd Sheses o v SR adosion pTgen B 0

S vt S W e e ey .

T VA e Oy 8 e Smartd o P S D e

Secendary or Post-sscandary Cradential {Compieted)

&1

wmmnmwm:mumm-.mvmmmmm

:::’w ¥ o Cate, elher while you were Eaking TN s OF SInCe YOU 100K TN
£3 Yes (paceed 1o 87 ’{-u-m-mcu £ SN Rutned (groceed % C-1)

b2 mmummmw-xmwlo«\nwmj
) Secondary Cvedertial €3 Migh school dploma
) Postuecondery 0 Associetes” Degree
O Bacheiory Dagree £ Other _ —
0 OxMefined
&) Whan 3 you rective Tt dpicma, o Mot Yeur
Other fducation & Trakning (Atiended)
> | ﬁnmwmyhmamnmmmhnmwa
Srani prograva?
O Yes r)(«o(muunon
C2 Where e you evoled?
O Other (Specticy),
3 J When &d you Rt Tt peogran? Monthe_ — Yearo
S dn it type of clas o Classes e you it erroled? (Chack o Bt apoly)
©) Engieh Language Sy O GIDNVGECYN Samad
0 VocationsyJob Taang 08T ) Comemunity CodogeyCologe Lowd
0 Ctaessho 3 Faredy Lieracy
£ Onder (Specty: = | £ D% Refned

D5 How much money did you make during these three months, by the hour, voeek.mmd\.yuv or
total for the three months? Please provide an answer to paly one of the cholces below.

A HOURLY

$ —
mmmwmmmmv
8. WEEKLY

$ [ —
How many weeks did you work? ?
G MONTHLY

$ per . (month)
How many months did you work? ______ 7
D. Yearly

$

For how long?

For how long?

P (year)

(determine fourth post-exit quarter from response to A-4)

D6 Thinking back to the three month period between (spm!wmaponmwa
months), did you have a paying Job ot any time during those three months!
O Yes £ No (end of survey) Dmdm(mdwvw)

D7 How much money did you make during this these three months, by the hour, week, month, year
or total for the three months? Pease provide an answer to gnly one of the cholces below.

E. HOURLY

$ [ — ]

How many hours per week did you work? For how long?

F. WEEKLY

$ [ —

How mary weeks did you work? 7 Forhowlong?
G. MONTHLY

| — pu— )

How many months did you work? ______?

H. Yearly

$ per (year)

CLOSING Thank you very much for taking the time to answer our questions. Your answers are very helpful. The
information you gave me will be used to help make adult education programs better and more useful to people like you
who have attended or would like to attend such a program.

15 there driything that we didnt ask about that you'd like to comment on?
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Chapter Twelve: Internal Program Evaluation

In the grant competition, Wyoming’s AE providers were asked to established protocols regarding internal
program evaluations. These were divided into multiple categories as shown in the graphic below. Providers are
expected to conduct internal program evaluations on each of these items and maintain evidence of each
evaluation conducted. Chapter 12 of the monitoring process reviews how the local program is implementing and
utilizing internal program evaluations as they outlined in the grant competition.

Figure 10.10: Internal Program Evaluations
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Compliance Status
{To be completed by State staff]
ltem General Requirements Evidence Yes No
1. Local program utilizes summative and formative evaluation
processes, as outlined in the grant application.
2. Staff evaluations are completed annually and SIA observations are
utilized by the local program.
3. Participants are presented with an opportunity to complete an end
of course evaluation that evaluates instructor performance as well
as the quality of instruction.
4. Participants in a Career Services course are presented with an
opportunity to complete an end of course evaluation.
5. Program has a local evaluation plan in place to monitor:
. Data validity
. Program design
. Measurable Skill Gains & Outcome measures
. Overall administration of the grant
G. Data is used as a means to improve program performance.
Provide a succinct discussion in the Comments section on how this
is accomplished.
Comments:
Evidence

&
N\

Example:
the local program.

Staff evaluations are completed annually and SIA observations are used by

For this item, all the local program would need to submit is a completed SIA evaluation. Secondary evidence
could include a local institutional evaluation.

Sample #1: Completed SIA Checklist

Shifts in Math Instruction

Wyoming Observation Tool
Key Instructional Shifts

E=Evident NFE=Not Fully Evident

4. Students gain a deeper under- E/NFE Evidence
of | concey
a. Instructor focuses on the concepts E Written on board (paper for Zoom)
poiertized in their units 4
b. Students demonstrate that they can E Written on board (paper for Zoom)
use multiple approaches to solve
pablems
. Students self-reflect on their under- E Based on instructor questions and
standing of mathematical concepts. discussion
5. Students engage in conceptual understanding, | E/NFE Evidence
procedural skill and fluency and application of concepts. I
a. Instructor facilitates lessons that in- E Relate measurements/ ratio

chude a “real world™ mixture of math
goncepts and skills.

. Students access math concepts from a E
number of perspectives and share
thesr understanding

concepts to recipes and motor oil

Discussion in class

. Students apply 8 deeper under E
standing in new situations that do not
fit the problems that they have seen in
the past.

“Real life” discussions

d.

e

knowledge
6. Students recognize that math is a E/NFE
of o s that are connected.

Students demonstrate their speed E
and accuracy in understanding
concepts and being able to solve

coherent body of knowledge made

Indnidually working through the
probilems

e math in all situations E Lesson on math and discussions
that require mathematical were related
Evidence

a. Students understand how the math E Instructor tied in to previous
concepts are linked to previous lessons and discussed
LT

b. Students solve problems using the E Group brainstorming (instructor

Participatory Learning Techniques.

and student)

c

Students can explain mathematical procedures in | E
“real world” contexts.

Students explanation of andwers

Sample #2: Institutional Evaluation

Institutional Evaluation

The lists below each heading are intended as guidelines, not mandatory checkpoints. Thus, the
observer would not expect to see each item during every class. This evaluation is a
formative tool that will be used in the Annual Faculty Evaluation.

ORGANIZATION AND PRESENTATION

Guid ] Needs Meets Exceeds
Attention Expectation Expectation
Clearly states the
purpose of this session
and/or provides class 0 1 2 3
outline/overview
Presents topicsina
logical sequence. 0 1 2 3
States the connections
between the ideas 0 1 2 3
presented. |
Summarizes the major
points at end of lesson. 0 1 2 E
Communicates clearly . . .
and at a reasonable 0 1 2 3
pace
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Chapter Thirteen: Fiscal Review

Chapter 13 is a review of the fiscal protocols the local program has in place. Typically, there can be multiple
types of evidence that can be submitted for each item. The primary objective of this chapter is to monitor the
fiscal aspects of the grant which were outlined in the grant competition.

Figure 10.11: Fiscal Monitoring

Budgets

Initial budgets, full
cost budgets, buget

isions,  Mattch
revisions ate Other Items of State
funding,

drawdowns, etc.. Importance

This includes FSR submission,
payroll  records, inventory,
record retention, etc.

Allowable Costs

Edgar Part 76 and CFR paft 200

Subprrt E-Cost Principles provide Costs Limits,
information on allowable / Program Income and
unallowable costs for AE programs Supplanting

Because WIOA places a cap of
5% on the total amount of funds
a local program can spend on
PD & administration, local
programs can apply for a waiver
of up to 18%.

All program income collected in
a fiscal year must be spent in
that same year on allowable
Adult Education activities.

In accorance with WIOA Title Il
(Sec. 241), funds made available
for adult education & literacy
activities under an AE grant
shall  supplement and not
supplant other State or local
public funds expended for adult
education & literacy activities.
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Compliance Status
(Te be completed by State staff)

Item General Requirements Evidence Yes No
1, Program ensures that funds are expended as approved in the final
budget.
2. Program follows cost principles as identified in OMB Uniform
Guidance.
3. Program ensures that expenditures are properly documented.
4, Program prepares and submits final cash and in-kind match reports

as specified in the grant award.

5. Program prepares and submits the State Financial Status Reports Monthly Financial Worksheets
(FSR) at the end of the year by the required due date and certifies verified?
that the expenses are true and correct.

6. Program notifies the State AE office of planned changes to the
budget so drawdown system can be adjusted accordingly.

7. Program maintains payroll records for grant-funded personnel and
time and task logs where staff are paid from multiple funding
sources.

8. Program keeps an appropriate inventory of equipment paid for
with AEFLA grant funds.

9. Program fiscal and student records are retained for 3 years after
the completion of a current grant cycle.

10. Program follows its own local procurement procedures.

11. Program income collected in a fiscal year is used by the local

program for AEFLA allowable costs within the same year and is
reported on the appropriate FSR documents.

Who enters the drawdowns?
Copy of last audit provided. Y or N (This can be submitted by mail in or email along with the thumb drive)

State will request a random verification of expenditures between; (to be established by State.)
(To-From Dates)

Comments:
Evidence
61]]@ Example: Program ensures that funds are expended as approved in the final budget.

-

Here, the item is asking that the provider submit evidence that budgetary line items, utilized in

the draw down system is within the limits established in the budget approved by the State. The
only documents that should be submitted for this item would be 1) a copy of the approved budget and 2) a copy
of a drawdown, preferable a year end drawdown, showing that the provider has not exceeded line item budget
amounts.

Chapter 14: Reports

There are many required reports for the Adult Education program in Wyoming. Most of these reports are about
program performance and accountability, which address the State and Federal guidelines under which AE
programs operate. These reports are discussed in detail in Chapter 10 of this policy manual. The State will
verify the submission of all required reports, but this chapter reviews that the local program is able to
effectively use LACES to run various reports that are often considered ‘sub-reports’ to a monthly desk
monitoring, end of year report, or quarterly report.
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Compliance Status
{To be completed by State staff)

Item General Requests Evidence Yes No
1. FY Based Diagnostic Report (under “Searches” in LACES) is utilized

on a monthly basis as a means to validate data.
2. Report on “Instructional hours since last assessment” (create

“View" with name, last assessment date, instructional hrs. since last

assessment, overall status, current level and Keyword) Or Select

“Assessment Status” file = Assessed 2+ =Print Reports = Hours

Between Assessments

a.  This should be done for each group of students that has

different hours between testing in the AE Assessment Policy.
b.  All students testing early must have waivers to test early in
either the student file or a master file at the main office.

3. Age Report — (Under “Searches”> NR5> Student Diagnostic Search

=Age at Intake less than 16)
4, Current Dashboard from LACES reflects to-date progress on

meeting federally negotiated targets and post-test rate.
5. All Mid-year reports, quarterly reports, and monthly data reports

are submitted on time.
Comments:

Evidence

The only evidence needed for each of these items is a copy of the reports being asked for.

Chapter 15: WIOA System Network

o

N\

The items in this chapter address Considerations #1 & 3 as they review the coordination a local program has
between itself and WIOA core partners. The chapter also evaluates how well a local program is aligning to the

strategies and goals outlined in the Unified State Plan for Wyoming.

Item

General Requirements

Evidence

Compliance Status
(To be completed by State staff)

Yes

No

Access to Adult Education through the One-Stop Center is through
direct linkage.
Under the Comments section, please explain the linkage.

Cross training of DWS, VR, and Adult Education is completed on a
regular basis. (cguld add the other partners like CTE, TANF, SNAP,
etc. if this has been done).

Workforce system partners work in a seamless customer focused
delivery network.
Under the Comments section, please define how this is done.

Regional workforce strategies, as identified by Next Generation
Sector Partnerships or through the Wyoming State Plan are used to
address local/region workforce educational needs. (WIOA Sec. 3 (7)

()

Local program is an active participant in regional Next Generation
Sector Partnership meetings.

Under Comments, please describe involvement in Next Gen
activities in your region over the past six months.

Comments:

Evidence

=
N\

Each of the items in this chapter require a short narrative response as evidence.

Example: Access to Adult Education through the One-Stop center is through direct

linkage.

Response: DWS has office space in our lab & schedule days/hours to work with students on-site. DVR will

come on-site when there is a student in need of their services.
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Chapter 16: General Education Provision Act

Section 427 of the General Education Provisions Act (GEPA) requires U.S. Department of Education
(Department) grantees, such as Adult Education grantees, to describe the steps the grantee will take to ensure
equitable access to, and participation in, the Federally-assisted program by addressing the special needs of
students, teachers, and other program beneficiaries. This provision allows applicants discretion in developing
the required description. The statute highlights six types of barriers that can impede equitable access or
participation: gender, race, national origin, color, disability, or age. Based on local circumstances, a local
educational agency (LEA) should determine whether these or other barriers may prevent students, teachers, or
other program beneficiaries from such access or participation in the Federally-funded project or activity.

Examples provided by the US Department of Education are provided below.

Technology GEPA Examples:
=== e 1. Our district will use SRSA grant funds to help with paying our testing

coordinator along with digital learning academy classes. Our rural school

district has a high poverty base and these funds will greatly help with the

much needed outside technology classes that our small school cannot afford a

one-site certified teacher. We will ensure that no student or teacher will be

denied participation based on gender, race, national origin, disability or age.

2. A majority of students in the school district are from low socioeconomic families, with over 50%
available for Free/Reduced Lunch Program. As a result, we plan to use grant funds to integrate
technology in all classrooms and on teacher professional development. Students who participate in
supplemental programs and all other students in the district will have equal access to these resources. In
addition, all teachers will have access to professional development, including those who serve at-risk
students.

3. Our district will use SRSA grant funds to purchase devices and other related items to support the
upgrade to our technology and internet needs. Due to our number of low-income students/families, many
students do not have the ability to use digital devices on their own. The district is committed to offering
a technology rich educational experience for all of our students. These funds will also be used to provide
professional development opportunities to our teachers, which they would not otherwise have. We will
ensure that no student or teacher will be denied participation based on gender, race, national origin,
disability or age.

4. Our district will use SRSA grant funds to purchase computers and laptops as part of our school-wide
technology upgrade. Due to a large number of our students in the district being from low socioeconomic
families, the district will use grant funds to integrate technology in all classrooms. All students in the
district will have equal access to these resources. We will ensure that no student or teacher will be
denied participation based on gender, race, national origin, disability or age.

Professional Development GEPA Example:

1. Our district will use SRSA grant funds to send staff to trainings to
improve K-3 Early Literacy. The training is to ensure students are
reading at grade level by the end of third grade. Staff will come back
from the training and help other staff use techniques to ensure all students
no matter gender, race, national origin, disability or age are denied help
to ensure proper grade level reading. Staff will also be training to ensure




all students feel safe and work on proper protocol for improvement of behavior and not disciplinary
actions.

2. Our district will use SRSA grant funds for professional development. Because a significant portion of
our students are at or below the poverty level, we will provide funds for teacher training that will assist
staff in understanding poverty and how to adapt teaching strategies so that poverty students and their
parents will be more engaged in their learning. The goal is that through this strategy, students will learn
more and perform better on assessments. We will ensure that no student or teacher will be denied
participation based on gender, race, national origin, disability or age.

STEM GEPA Examples:

1. Our district will use SRSA grant funds to strengthen its district-wide STEM
initiative. Because we know that STEM-related classes tend to disproportionally attract
boys, we are implementing outreach strategies to encourage more girls to participate in
bl our STEM initiative.

Additional Staff GEPA Examples:

1. Funds will be used for the salary for our district technology coordinator who -
provides tech support for our teaching staff and students. This includes servers,
networking, personal computers, , software and other technology for all ﬁ&ﬁ v ‘
students, including who may not have access to this type of equipment at iy
home. We are committed to ensuring all students and teachers have all -
technology available to them; regardless of gender, race, national origin, disability or age.

2. Our district will use SRSA grant funds toward our guidance counselor efforts to support our low-income
families/special needs/ESL population. Time is allocated for her to work with these families to ensure
communication between home and school with constant conversations through home visits, school
meetings, phone calls, emails etc. addressing safety issues, supporting living conditions, attendance,
interpreters, meeting IEP requirements, etc. We will ensure that no student or teacher will be denied
participation based on gender, race, national origin, disability or age.

3. Our district will use SRSA grant funds to hire additional art and music instructors, fund field trips, and
make technology purchases. Because of the isolation of the island schoolhouse, it is necessary that the
students receive exposure to a broad curriculum that brings them both personally and virtually in contact
with instruction and experiences that all other students receive who are not being educated in such a
unique environment. We will ensure that no student or teacher will be denied participation based on
gender, race, national origin, disability or age.

School Climate GEPA Example:

1. Our district will use the SRSA funds to increase safety and enhance the social
emotional well-being of our students. Our district will focus on non-discrimination
awareness programs for all sub-groups including gender, race, ethnicity, gender

IBS orientation and socio-economic status, through outreach to families and community
members. Additionally, our district will initiate professional development in this area
for all staff.
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Compliance Status
(To be pleted by State staff)
Item General Requirements Evidence Yes No
1. Applicant has submitted a “sufficient section 427 statement with
their application.
Attach GEPA statement from grant reapplication for FY 21/22.
2. A description of the steps the applicant proposes to take to ensure
equitable access to, and participation in, it's Federally —assisted
program for students, instructors, and other program beneficiaries
with special needs.
3. Examples of how the applicant might satisfy the requirement are
clearly stated.
Comments:
Evidence

@ Example:

application.

Applicant has submitted a ‘sufficient section 427 statement with their

Providers may submit a copy of the GEPA statement submitted as part of the grant application process.

Five Year Monitoring Plan

In order to help providers plan for a site visit/virtual monitoring, the State has prepared a Five Year Monitoring

Plan as shown below.

Monitoring Site Visits

Full Site visits
Fall 2019 Spring 2020

Casper

X

cwc

EWC

Lccc

Northwest

NWCCD

Uinta

Western

WY:DOC Lusk

WY: DOC Riverton

WY: DOC Rawlins

WY: DOC Torrington

WY: DOC Newcastle

IAAZENNEHER

22023 Fall 2023 Spring 2024

X
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D. Target Monitoring Process

There are times in which a local program may have to go
through what is known as a targeted monitoring process.
This can occur under certain circumstances.

Figure 10.12: Targeted Monitoring r(

Increased Risk
Where there is increased ‘risk’ in granting /
awarding federal funds to a provider.

Non-compliance

An applicant / recipient has a history of
failure to comply with the general or specific
terms and conditions of a federal award.

Lack of Performance
An applicant / recipient fails to meet

A expected performance goals as described in §
200.210.

Lack of Responsibility
A When an applicant / recipient is not
otherwise responsible.

I11.  Monthly/Quarterly Monitoring
A. Local Providers

Monthly Reports

Each month local providers complete several types of self-monitoring reports. The first is a monthly drawdown.
The drawdown system utilizes an online submission form (see WCCC website). Budgets are established on the
system once award letters are sent out. All drawdowns are due by the fifth of each month.

The second type of self-monitoring is the Desk Monitoring Tool (DMT). This three-part form consists of a data
review, using statistical data from the LACES database, a fiscal review using information from the drawdown,
and a general comments section. The DMT is due by the 10" of each month. The template and instructions on
how to complete the DMT are available on the WCCC website.

Quarterly Reports

Each quarter local providers complete a self-monitoring to review seven aspects of their program: successes,
challenges, surveying, referrals, effects of COVID upon the program, technical assistance, and student success
stories. This short narrative provides the opportunity for a local provider to consolidate program performance.
Copies of the template for this report are available on the WCCC website.
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Mid-Year Review of Programmatic Goals

At the beginning of each fiscal year, AEFLA funded programs in Wyoming are required to
establish programmatic goals. In January of each year, programs report on the progress made
towards these goals. The purpose of this form is to offer providers a simplistic method to report
on progress towards goals. The Goal sheets submitted with the grant application can simply be
copied and pasted into this form with mid-year progress notations made in the fourth column for
each strategy . These reports are due with the 2™ quarterly report in each fiscal year

Program Name: Comtact Along with the 2" quarterly report, providers also
Goal 1 submit a mid-year review of programmatic goals.
Strategies to Responsible Expected Mid-Year Evaluation:
Achieve Goal Parties Completion | Progress on each

Date (for strategy
each item)

Goal 2:

Strategies to Responsible Expected Mid-Year Evaluation:
Achieve Goal Parties Completion | Progress on each
Date (for strategy

each item)

B. State
Each month the State also monitors each local program’s progress towards targets by reviewing:

» The NRS tables

) : » Fundables/non-fundables
» The diagnostic report >
>

Referrals made
Professional development entries into

reports LACES
» Overall enrollments > Distance learning

» The LACES dashboard > |IET/IELCE enrollments

» Each providers hours between assessment

IVV. Internal Program Evaluations

Program self-evaluations initiated at the local level are necessary to meet the grant accountability requirements
and are a State requirement. They help to determine the ongoing progress and success of the program to meet or
exceed the performance measures established by the WCCC with the US Department of Education - Office of
Career Technical and Adult Education (OCTAE). Four types of evaluations are to be performed by the local
program during each grant cycle. Programs must describe the method and timing of the following types of
evaluations:

A. The Data Quality Checklist

The Data Quality Checklist (See Chapter 6) confirms correct understanding and application of data gathering,
data submission, and data management training. The NRS state data quality standards identify the policies,
processes and materials that states and local programs should have in place to collect valid and reliable data for
NRS reporting purposes. The Division of Adult Education (DAEL) within OCTAE develop the standards to
define the characteristics of high quality state and local data collection systems for the NRS. These standards
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provide an organized way for DAEL to understand the quality of NRS data collection and also provide guidance

on how to improve their systems.

Local providers in Wyoming are required to complete this checklist once a year and submit it with the end of

year reports.

B. Summative Evaluations

These evaluations are used to appraise or measure program outcomes and the effectiveness of the program’s
activities and instruction. (See Appendix #2 for a research article on Summative vs. Formative Evaluations for

Adult Education).

Extracted from:
https://www.sciencedirect.com/topics/social-
sciences/summative-evaluation (July 9, 2021)

Summative evaluations are
intended to provide a package of
results used to assess whether a
Summative  program works or not. While the
Evaluation timing of a summative evaluation
has to allow the program to have
a reasonable chance to achieve its goals, it is often
carried out for the evaluation of short-term goals. In
general, summative evaluations provide quantitative
data and are focused on outcomes. However,
alongside the developmental, behavioral, or
cognitive outcomes these evaluations often also
include program statistics, for example, attendance,
staff characteristics, funding, and cost-
effectiveness data. Summative evaluation can form
part of an impact evaluation, or be carried out in
conjunction with a qualitative or process evaluation
to provide complementary evidence.

Summative assessment — evaluation — comes at the
end of learning, while formative

assessment provides information and support during
the learning. Summative assessment aims to
evaluate what students know, can do, and can
articulate at a given point in time. This evaluation is
reported verbally or in writing to others. Summative
assessment is more reliable and valid when
evidence of learning is collected from multiple
sources over time and when the evidence is
examined in light of quality expectations or
achievement indicators. Summative assessment, at
the classroom level, is based on evidence collected
both during the learning by students and teachers as
well as evidence collected at the end of learning.

Evidence of learning may include observations of
students engaged in the process of learning,
products students create, test results, and student
articulations of their understandings as evidenced
through sources such as teacher notes, student self-
assessments, or recordings of discussions. Anything
students do, create, or articulate is potentially
evidence of learning. It is important that evidence of
student learning be in relation to clear learning
targets, be of high quality and free of bias (James et
al., 2007; Stiggins, 2007). In recent years, there has
been growing concerns regarding the quality of
teacher-made tests and the appropriate use of
external examination results in summative
assessments (ARG, 2006). It is important that
educators learn how to use tests and the information
they provide appropriately.

Summative evaluation requires sufficient evidence
that the intended learning has been achieved. In the
past, the assumption has been that such evaluation
was best done externally — with tests and other
forms of evaluation created and monitored by
outside sources. What research has revealed,
however, is that when teachers are involved in
becoming assessment literate and engaged in a
conscious development and application of
consistent criteria for summative evaluation, valid
and reliable summative evaluation of the learning
are more likely to result. Further, when clearly
specified criteria that describe progressive levels of
competence and procedures are developed and used
to judge student work for evaluation purposes,
teachers are more able to reliably assess a greater
range of classroom work. Looking at a greater range
of student work as they apply shared criteria
increases the validity of professional judgments
(ARG, 2006; Sadler, 1989). It is important that
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classroom teachers understand the role of external
evaluations in terms of:

1. how the information is used to impact
classrooms and education practice;
2. informing teachers’ understanding of the

effectiveness of classroom programs and
instructional techniques;

3. providing information concerning trends and
patterns with regard to indicators such as
student learning, student achievement,
evolving needs of learners, and changing
emphasis of curricula; and

4. informing system-level decision-making so
appropriate supports and resources can be
provided.

In summary, when preservice and in-service
educators learn about classroom assessment
research, theory, and practices, they are better able
to support student learning through assessment.
Educators can then thoughtfully employ classroom
assessment practices such as:
 setting clear learning targets;
 using samples to show quality and possible
pathways to success;
« co-constructing criteria about important
products, processes or other evidence of
learning;

C. Formative Evaluations

« engaging students in reflection, self-
assessment, and peer assessment using a
common language;

 ensuring that they give themselves and
receive from others specific descriptive
feedback;

« collecting ongoing evidence of their
learning;

« preparing collections of evidence to show
proof of learning; and

 involving students in communicating proof
of learning to an audience.

When students are involved in creating and
collecting evidence of learning in relation to clear
learning goals, they have a greater opportunity to
show proof of learning and use the language of
assessment. When they communicate proof of
learning to others using the language of assessment
they inform others, receive feedback, and can
consolidate plans for next steps. Lastly, teachers
themselves also collect evidence of learning from
multiple sources over time in relation to clear
learning goals. When it is time to report, teachers
engage in a process of summative assessment —
evaluation — that involves professional judgment.

These types of evaluations are primarily used to gather information that can be used to
improve or strengthen the implementation of a program. Formative assessment focuses on
student learning and the notion that instruction and assessment are reciprocal in nature.

Formative
Evaluation

They are, in simple terms, an evaluation FOR learning. They are (often) ungraded and
informal. Their aim is to provide both the students and instructor with a gauge of where their

level of understanding is at the current moment, and enable the instructor to adjust
accordingly to meet the emerging needs of the class.

Extracted from https://lincs.ed.gov/state-resources/federal-initiatives/teal/quide/formativeassessment (July 9,

2021)

Formative assessment centers on active feedback loops that assist learning (Black & Wiliam, 2004; Sadler,
1989; Shavelson, 2006). Teachers use formative assessments both to provide feedback to students about their
progress and to guide decisions about next steps in the learning process, thereby closing the gap between the
learner’s current and desired states. Popham (2008) defines formative assessment as “a planned process in
which teachers or students use assessment-based evidence to adjust what they are currently doing” (p. 15). The
operative word in this definition is process, in that formative assessment is happening throughout the learning,
as opposed to summative assessment, which is often a one-time event that occurs at the end of a learning unit

and is used to make judgments about student competence.
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Elements of the Formative Assessment Process

Several researchers (e.g., Black & Wiliam, 1998, Sadler, 1989) have identified essential elements of formative
assessment. These include (1) identifying the gap, (2) feedback, (3) learning progressions, and (4) student
involvement, which are described as follows.

1. ldentifying the gap is the process of defining the difference (the “gap”) between what students know and
what they need to know; it includes collaboration between teacher and learner to identify learning goals
and outcomes and criteria for achieving these.

2. Feedback (i.e., rich conversations between the teacher and student) gives the teacher information needed
to identify the current status of a student’s learning as well as the specific next steps that he or she can
take to improve. Teacher feedback to students must be both constructive and timely to enable students to
advance their learning. It must include a description of how their response differed from that reflected in
the desired learning goal and how they can move forward. Student feedback and reflection can alert the
teacher of the need to modify instructional approaches.

3. Learning progressions are used by the teacher to break a learning goal into smaller, more manageable
subgoals. The teacher identifies a student’s location on the learning continuum and works
collaboratively with the student to set a series of smaller goals.

4. Involving students in decisions about their own learning and in self-assessment helps students to engage
in reflection and build their metacognitive skills. See the TEAL Center Fact Sheet No. 4 on
Metacognitive Processes. There is a profound influence on student motivation and self-esteem when
students are involved in self-assessments and understand how to improve.

“Formative assessment represents evidence-based instructional decision making. If you want to become more
instructionally effective, and if you want your students to achieve more, then formative assessment should be
for you.”— Popham (2008), p. 15

Why Use Formative Assessments?

Formative assessment with appropriate feedback is the most powerful moderator in the enhancement of
achievement (Hattie & Timperley, 2007). Formative assessment helps teachers identify the current state of
learners’ knowledge and skills; make changes in instruction so that students meet with success; create
appropriate lessons, activities, and groupings; and inform students about their progress to help them set goals
(Ainsworth & Viegut, 2006, p. 23).

Teachers can use results of formative assessments to adjust their teaching strategies and match students with
appropriate materials and learning conditions. Information gained from formative assessment can help a teacher
determine (1) how to group students, (2) whether students need alternative materials, (3) how much time to
allocate to specific learning activities, (4) which concepts need to be re-taught to specific students, and (5)
which students are ready to advance.

Feedback on Student Writing

The role of feedback in the learner’s writing quality has received considerably less attention than it deserves,
according to the few researchers who have turned the inquiry spotlight from students’ compositions to teachers’
comments on drafts. Teacher feedback, given in written annotations and in oral comments in conferencing, is
the mechanism to provide the guided practice struggling writers need to apply newly learned skills (Pathey-
Chavez, Matsumura, & Valdes, 2004).

Too often, students tend to correct only those specific errors or directions that are noted without taking the steps
to revise the draft (Beach & Friedrich, 2006; Fisher & Frey, 2007), resulting in no real improvement in the
consequent draft. These researchers recommend providing feedback through modeling of metacognitive
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processing and carefully focusing feedback in written and oral comments on students’ understanding of writing
development. They emphasize that conferences about writing drafts should end with a written plan of action,
whether or not these have occurred face-to-face or online.

A national study of effective writing conducted in the U.K. (Grief, Meyer, & Burgess, 2007) credits
constructive and timely feedback with significant development of competence and confidence. The study’s
authors recommend that group dialogue and individual feedback be part of a writing curriculum for adult basic
education students.

Recommended Strateqgies for Assessing Student Writing

The purpose of assessment tasks and activities is to provide the teacher with a window into students’ cognitive
processes. Formative assessments allow students to show their thinking and allow teachers a way to see and
gauge students’ cognitive processes.

Forms of assessment can range from performance-based assessments to reflection journals to multiple-choice
items. They can take the form of checklists, rubrics, written papers or oral presentations, graphic organizers,
Socratic questioning, etc. They can be teacher observations of student performance, teacher questioning/class
discussions, analysis of student work, student self-assessment, KWLs, and student journals, among other
informal assessments. The approaches shown in figure 10.14 are useful for assessing students’ knowledge about
a given topic as well as their writing skills.
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o Figure 10.13: Writing Assessment Strategies

= QUICK WRITES

As a pre- or post-assessment tool, 1- to 3-minute quick writes on a topic or
big idea can be revealing. Student responses often show what they do or
do not understand about a topic, and they provide the teacher with
insights into the reasoning processes that students are using.

'm CLOZE WRITING

The cloze procedure consists of fill-in-
the-blank activities for sentences and
paragraphs that can be used to assess
knowledge. Facilitative supports, such
as a vocabulary bank, can be used for
sentences. For a more extended
response, students can be given a short
story (for example) for which they must
write a one-paragraph ending. The
brainstorming for this activity can be (]
done in pairs or small groups, and then sa
’ ()

each student can write his or her own

one-paragraph ending

. . THINK-PAIR-SHARE OR
“="  WRITE-PAIR-SHARE:

These types of activities ensure that everyone
has a chance to talk and process their thinking.
Ask for two minutes of silence while each
student considers his or her response to a
prompt, text, lecture, etc. Then, have students
take turns sharing their reflections with a
partner. Some reflections can then be shared
with the whole group..

o

GRAPHIC ORGANIZERS &

These include items such as Venn diagrams, word/idea webs or
concept maps, cause/effect charts, flowcharts, and sequence
charts. Graphic organizers can be used to assess prior
knowledge, record learning during a lecture or class reading, or
organize knowledge after learning.

ENTRY/EXIT
CARDS

As students enter class, they respond
to a prompt displayed on the board or
a flipchart (e.g., a sentence or short
paragraph) related to the topic of that
day’s lesson. Alternatively, students
can be asked for an “exit card” that
provides insight into what they learned
from the day’s activities or what they
predict might follow..

STUDENT REFLECTION

The teacher can encourage students to reflect on their
accomplishments as well as their challenges by asking students to
answer questions that spark critical thinking:

-What was your task, the ultimate goal, or the outcome for this
activity?

-What are some important concepts and ideas that you
discovered/learned? Why are they important?

-How did you solve the problem or task? Did you reach your goal?
Explain.

-Would you make changes if you had to do it again? Explain.
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There is a significant body of evidence linking the formative assessment with student achievement. Adult
educators, by encouraging student reflection on their learning and by involving students in decisions related to
next steps in reaching their learning goals, both motivate and empower students in the assessment and learning
process. Formative assessment can help teachers improve the quality of instruction and help students reach their
full potential.

Internal Self Evaluations

Internal Self-Evaluations help the program meet performance targets (include employees, outcomes, program
design, and data analysis).

V. Student Evaluations

End of course student evaluations provide useful feedback on program design,
quality of instruction, and the overall delivery of course(s). Local program directors

o) ‘ can use the information collected from student evaluations to identify professional
~ development needs for instructional staff. The data collected from student program
: ""‘"*’*‘L"“"‘" 4 evaluations can also help the local director identify challenges in the program, such

as timing of classes, the need for more distance learning options, the availability of
classes, and other student needs.

Student program evaluations can be done in paper or electronically and results should always be reviewed by
the program director. Copies of evaluations should be maintained for the length of the grant and should be
available to the State for monitoring purposes.

A. Career Service Course Evaluation & Certificates

All students who complete a career service course must be presented with the opportunity to complete an end of
course evaluation. In addition, it is highly recommended that successful students also be awarded a ‘Certificate
of Completion’. This is particularly important for participants who are co-enrolled with DWS as DWS will ask
for a copy of this certificate.

V1. Staff Evaluations
A. Standards in Action Tool

Because the use of standards in AE classrooms is critical, the State requires that all local programs utilize the
Standards in Action Evaluation tool on all instructional staff. Local directors are required to observe each
instructor’s lesson at least once per year utilizing this multi-paged form. Copies of the completed review are to
be maintained in each instructor’s local file and these are subject to State review through the monitoring
process. A copy of this tool is available on the Commission website, but is also included in Chapter 13 of this
manual.

B. Institutional Evaluation Processes

Most AE programs in the State of Wyoming are housed within a Community College and because of this
institutional policies in regards to evaluation are also important. Institutional evaluations may differ greatly
from the SIA checklist but both should be used by local programs.
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C. Instructional Self-Assessment Tools

The State has provided local programs with multi-leveled self-assessment instruments that can be used by staff
to self-identify areas of weakness pertaining to their responsibilities as an AE instructor. These tools are
optional but provide a method for easily identifying an instructor’s professional development needs. The forms
are available on the Commission’s website.

D. Manager Competency Evaluation Tool

Another optional tool available to local programs is the Manager Competency Evaluation. The intent of this
form is to provide instructors and other staff with an opportunity to evaluate the local director. Programs which
use this form should maintain the confidentiality of the staff who are completing the form by identifying a
‘lead’ person to collect the forms as they are completed. This lead person should then present the completed
evaluations to the local director who may review responses. Programs which want to utilize this form may
obtain the template from the Commission’s website.

Great Qualities of a Manager

« Excellent
coach

Care for their
team

Empower «

——= Care about
teams

development

Spread ° - e - < Great

Fke communicator
positivity

Encourage e

: . « Emotionally
innovation

resilient

Fair «
treatment

This tool can be utilized by local programs to help facilitate and identify areas in the program which may
need to be addressed by the local director.
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Wyoming
Adult Education
Program Manager: Management Competencie:
Aspeyrment fnsrument

Directions: This assessmest instrument is 1o be used 10 evaluate your AE program manager's
bewt describes.

the box below.

ather ctafl 1o act in a pro

ope Fessbenal manmer.
in. mnd promotes ethical conduct 4311 NA DK

12 Uses and practices anapement oty be

PR % constructive critici 4321 NA DK

3 skl
21 Seeks mpun fom all levels of wad, lstens amestively,
fa and and conveys

Bally amd clearly. 4311 NA DK
E= Lwrs 3 vanety of modes of communication 4321 NA DK
23 Emcoursges sd allows opportunify for vaff 1o confer and

pezsed, issues and problems affectng wanscnon and othes

mapansesal nvee. 4311 NA DK
4 Supports mnovate practices 10 improve program-related

Ingues and verices 4320 NA DK

i dechise

3. Emcourages active invobvement of all staff and
31 Peovides fioe learners, d
10 give feedback before significant program changes wre

wsglrmenlel
32 Showy madence of stakebolder buy - thiough wsch means av mestags of

4311 NA DK

4311 NA DK

graliand of adult education.
a1 Wesks. b geastion adult education 10 envure that st educ aton prograss mesh
sith the oveeall organizational misicn 4331 NA DK
42 Establishes benchmarks to show alignment with vision,
‘mession. philosophy. and goaks A2 T 1 NA DK
Promotes an eaviroament in which linguistic and are
51 Provides resources assd cum by
madcaddnaal L asnung 4.3 11 NA DK
52 Seeks il that sepressst the diversiey of tha studesy
pepulaticn. 4311 NA DK
53 Respects and honors diversify m everyday interactions. 4321 NA DK
Initister snd faciistates chamge procens
61 Remans curent on trends and meues and sesks
Booons. 4111 NA DK
62  Prescon moovations o aeaff and makes
desisacns thas are aligned with their feedback: 4311 NA DK
a3 Asnists wtadf and beammers midh implemesting change
0 vuppons ok naking. 4311 NA DK
64 lvelves saff in idestification of trends. 4330 NA DK
Addvocates for siabe, amd bocal levels.
71 e program
theough the wwe of technology mnd other means 4311 NA DK
72 e [
of adulr educamson n a vasery of means. 4311 NA DK
73 and encommages staf¥ and students o be active
aduncates. for aduls educaison. 4111 NA DK
Initiates and and
proceses and drategies w-m»fnmﬂm
81 du
AF sty les, sbiities md
ealtuss. 4.3 21 NA DK
82 Sepports and aswsts srff m plannisg meractosal programs.
based on state per fesmance standards, learnee data, sesesch
o practice. community and learnee needs.
o, and
4211 NADK
B3 Asusts mansgement o gesding learmens wath the deelopment
=] the learmers’ | s 4321 NA DK
84 Evtablishes siroctares and processes that allow management
1 work sogedser 10 improve teaching and learning 4211 NA DK
(3] Spposty mdnaduaity of teacker approaches to implemestaton
af the cumculum. 42 21 NA DK
5.6 Supports ssaff i integraiing into curmculum adults” roles a8
wekeaa, ¢ turens, andl famuly and commumty member. 4.3 11 NA DK
) technology into
wnaiuchional prastices. 4321 NA DK
a8 Provides & systems for mamagement accountabilary for
[rpr— 4311 NA DK

A copy of the full assessment can be found here.
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Appendix #1: Sample Desk Audit Checklist

ABE Desk Audit Checklist
Site: Date:

File # : Student Name

Yes | No | Notes:

Intake Forms

1. current intake form is used
2. form is signed

3. form is complete

The date of registration must
be indicated on the intake
4. Student has registered at Wyoming at Work form.

Student Files contain:

1. intake form

2. intake essay

3. state goal sheet

4. Integrated Learning Map

5. PowerPath results, response booklet, personal
profile

6. pathways form

7. student contract

8. software access codes

9. pre/post test results

10. information regarding student progresss
11. Smarter Strategies

12. Samples of student work

13. Career Research Worksheet

14. SMARTER Career Plan

Distant Learning Students
file contains:

1. DL assessment

2. DL application

3. Student tracker timesheet

Exited Students
file contains:

1. exit form and reasons for exit are documented

2. post test (if applicable)
3. HSE test results (if applicable)
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4. surveyed information is recorded

Student Hours

1. student hours are logged on site (sign-in sheets)

2. DL hours are tracked appropriately

3. Hours logged on sign in sheets and DL hours

match hours submitted on Weekly Log of Hours

4. Student hours are logged in a place where
instructor can readily access to verify when
student is due for a post test.

Yes

No

Notes:

Age Waiver Applications

1. application is complete

2. shows the date in which it was submitted to

the State and to Torrington

Testing

1. OPT scores are in file

2. pre and post test scores are in file

3. Waiver to post test form (if applicable)

4, Release to test form is in file

5. HISET log in information is recorded in
student file

6. Full battery TABE CLAS-E assessment is given
(when applicable)

7. Alternate Forms are used for pre/post testing
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Appendix #2: Research Article

Original Research
SAGE Cipan
New Trends in Formative-Summative e fathrg 2008
. . DOk PO LIFTRSETE 40305 | D0E
Evaluations for Adult Education eSS p————

Haifa F. Bin Mubayrik!)

Abstract

The aim of thie article wae to review the different evaluation approachee for adult learners and the effect on promioting the
quality of teaching and leaming. This study aimed to Identify new trends In adult education formative-summatiee evaluations.
Data ware collected from multiple pesr-reviewsad sources In 2 comprehensive iterature review covering the period from
January 2014 to March 201%. A tofal of 22 peer-reviewed studies were Included In this study. Results wera systematically
analyzed to answer three questions as follows: what are the new trends in the summative and formative evaluations of
adult learners? Yhat are the new trends In the summative and formative evaluations of adult leamers engaged In distance
learning? And what are the outcomesidrawbacks In the summative and formative evaluations of adult learmmers! An analysis
of the axisting lterature Indicated that those who Instruct adults must use a wide variety of pre- and post-assscement tools
to match students” differances with their neads. It also highlighted the iImportance of “assassment for learming” rather than
“aszagsment of learning’ and “learning-oriented assesement’ (LOA) for Ifelong learning, thus preparing adulc learners for
future responeibiiities and declslon making. it also Indiczted the importance of reflection and Immediate feadback for the
adult learmmer. Azsessment of mental phenomena such as creativity should have defined terms. The findings of this article
supported the argument for more attentlion to be pald to new trends In evaluations used In gdult education. One Important
result of this kind of evaluation 15 1ts facllitation of self-confidence within the adult learning setting.

Keywords
adult learmmer, adult student evaluation, distance leaming evaluation, formathve-summative evaluation

Introduction and Background distance sducation becanse of his or her numerous respomsi-
bilities and multiple life roeles (Compton et al_, 2006; Ross-
Gordon, 2001). Adult edecation invobves adulis engaging in
sustained, sysiematic, self-educating activities to gain values,
knrwledge, attitudes, and new skills.

The adult leamning theory sugpgested by Knowles (1970],

The adult education system has changed dramatically since
Malcolm Knowlas (1970} introduced his theory and defini-
tion of adult education (Knowles et al., 2004; Memiam &
Brockett, 2011, and the boundaries of “adult education™ are
hmad. and d'ﬂ?c’"]_t_ .l-:r delineate. The larm “adult I.aamars". which focuses on adult leamer engagement in the leaming
W ]IB:II.I.iBE individuals wh, ﬁ:lllll:r'\llv.':mgi a]:!naak in stud} process, imevocably changed adult education. Currendy,
after leaving compulsory or regular university education.  .nehacie is placed on urging adult leamers o actively
become imvolved " a diverse range of r':!“_“_al‘ mfonmal, B'“d imvolve themselves in evalwaring their own learning by help-
non- formal education that results in acquisition of new skills, ing them assess the strengths and weaknesses of their perfor-
knowledge, and well-being (Eil ot al., 20013; Knowles, 1970; mance objectively, thereby improving their learning process
those aged 25 and over (Chao et al, 2007). There s some
overlap bebween the categories of “nontraditional student™
and “adult siudent.” The “aduli studeni™ is first defined as a
shedent who pursues amy program leading io a vocational o 5
certificate, degree, or training; second, his or her goal for spanding Author

aducation is to gain additional or enhance existing work Hatfa F. Bin Mubsyrik. Associata Profussor, Dapartmant of Educational

Policies, Tl of Education, King Saud Unbvarsity, 3680, Unit Ma. 3,
skills; third, he or she considers himsel fherself primarily &= gypadh s e - :

a worker, not & student; and, finally, is likely to be enrolled in Emait hfm2007 wsdiGiprmail com

1¥ing Saud Unbverssty, Riyedh, Saudl Arba
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Adult Education Evaluations

“Evaluation” and “assessment” are often wsed symomymaonshy
i refer o the process of judging and assigning value 0 an
item. However, the term “assessment™ is technically used 1o
judge work, leaming, or performance (formally or infor
mally), while the ierm “evaluation™ is used w messure all
other aspects of academic endeavors (Marin & Collins, 20011)

During an edecation program, evaluations are conducted
at several stages to determine the value of certain aspects
according o a set of guidelines with specific criteria
{Boonchutima & Pinyopompanich, 20013) According w
Jomes (2003), both sssessment and evalwation procedures
identify what is being assessed, addressing the nature of
assessment and the collection of appropriate evidences. Both
assessors and evaluators must be clear abowt what they are
Assessing.

Evaluations often inchsde a crucial slement for measuring
adult leamers’ owicomes; thus, such evaluations are con-
nected to public and private decision-making processes that
serve imporiant political functions, such a= fund allocation,
spending analysis, and accountability. Furthermore, evalua-
tions are increasingly linked with the siakeholder’s educa-
tion, =ocial fransformation, and empowerment (McMNamam
et al., 2010). Assessment and monitoring play a critical mole
in enhancing the guality and conditions of adult and confinu-
ing education programs—not only from the asseszor 5 per-
spective bt alro from the leamer’s. The monitoring and
evaluation of adult leamers are of vast significance, given
that such procedures do not resirict their creativity and swe-
cess (Comings, 2007).

Conventionally, evaluations are differentiated as either
formative or summative. “Formative evaluations™ are con-
ducied throughout a course to evaluate a siudent’s leaming
process and are wsed o alter, modify, and improve learning.
Ofien, they provide feedback to both educators and learners
while the program is stll underway (Knowles et al., 2014).
Un the contrary, “summative evaluations™ are retrospective
assessments conducted afier the leamer has completed the
COUrse or program. Summative evaluations are wiilized o
ensure the educator's accountability, demonsirate achieve-
ment, and judge the guality of a program in its entirety
{Sewall & Santaga, 1986). Simply, formativ e methods are an
assessment fir leaming whereas summative ones are an
assessment of leaming.

Globally, there is & move toward so-called “kmnowledge-
based communities™ (UNESCO World Report, 2005).
Accordingly, the rapid changes taking place in leamers’
averyday lives can lead o new leaming requirements and
evaluation approaches. Therefore, the development of
requirements in the adult leaming field and evaluations for
unigue labor markeds are crucial o confronting the various
challenges faced by adult learners. In general, adult leaming
is imporant and relevant becawse it provides more oppoTi-
nities for adulis in today s world (Angelo, 1995

T summiarize, assessment is defined as A continuous pro-
cess 10 measure, monitor, and improve leaming, degree of
achievemenis, ouicomes, and decide how much objectives
are accomplished (Fermandes et al., 2012; Parker et al_, 2001 ;
Yambi, 2018). On the conirary, evaluation validates and
judge the performance or outcome quality degree and level
for decision making {Baehr, 2005). Thus, the key difference
between the two is that assessment is directed woward leam-
ing progression, evaluation is aimed o oulcome. Assessment
5 continuous systematic measures o review and assess the
leamer improvements, weakness and stmrength using the
obtained data and information for academic support (Yambi,
2018).

In general, assessment is performed on regular scaffiold-
ing basiz with active participation and involvement of hoth
parties. The assessor is the one who appraises the growth and
progress on the predetermined well-defined criteria, whereas
the assesses, is the person o be assessed. The whole phe-
niomena purpose is o conclude about leaming efficiency and
owerall performance of the leamer and where enhancement is
needed. In assessment, the assessor defines and plans the
objectives, gathers data and wtilizes those evidences to
improve the assessee’s required know ledge and skills quality
(Baehr, 2005; Parker et al., 2001; Yambi, 2018).

Alternatively, “evaluation™ originated from the word
“walue™ which means “the judgment abowt efficacy and
valuability.” Hence, evaluation examines and determine
its walidity and usefulness.

Hasically, evaluation is a systematic measure and obsery-
img of quality of achievemeni against some objectives and
standards or via compare and contrast. Thus, evaluation is
final phase i assess the grades, masiery, and quality of a
completed process (Baghr, 2005; Parker et al_, 2001; Yambi,
2018

Differences Between Assessment and Evaluation

Wambi (Z018) siated that the main differences between
assessment and evaluation, they are as follows:

1. Assessment is the process of collecting and examin-
ing the data o improve the current and future perfor-
mance. Evalwation is a judgmenial process using
standardized criferia o evaluate final pgrades or
SCOTES.

Aszsessment is investigative diagnostic, a= it identi-

fies weak areas 0 improve. Whereas Evaluation is

judgmental since it provides the leamer with the
overall score.

1. Assessment serves as 4 feedback on leaming o
enhance the performance. In conmast, Evaluation
determines if the criteria are fulfilled or nod.

4. Assessment goal is formative or assessment for leam-
ing, that is, to improve the performance during the
process but evaluation is summative since it is

b
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preformed afier the program has been completed o
Judze the quality.

5. Assessment iargets the process, whereas evaluation is
aimed to the owicome.

6. Assessment feedback relies on reflections of stromg
and weak pom. In evaleation, it depends on the
lewvel of ouicome against predetermined criteria.

7. The association beoween assessor and the person o
be assessed is student-centered and depends on per
ception, standards intemally and joinily defined. Om
the contrary, in evaluation the evaluator shares a per-
spective association with the person to be evaluated
against predeiermined measures defined by the
evaluatoT.

Surmmative versus formative assessment.  There are several dif
ferences between summative and formalive assessmeni
Yambi{2018) allocated a number of differences, the follow-
ing are some of these differences:

I. Formative assessment is 3 CONLMUIOUS MOROTIRE
during the leaming process.

2. Summative evaluation is performed at the end point
such as completing & unit or a coursa.

1. Formative assessment observes the performance dur-
ing the process and improwve it

4.  Summative assessment is 8 final graded achievement
i judge if the leamer has aiiained the leaming
ohjectives.

5. Formative assessment, targeis sident's leaming
improvement and advancement. Thus, meaningful
feedback is required. While summative assessment is
aimed 1o assess student’s accomplishmenis.

fi. Formative assessment i conducted multiple times
during the process, whereas the summative is held
afier concluding pan or course.

7. Summative assessment includes the full iopic or
course when assessing. Thus, summative assessment
is considered o be more of a “produect assessment.™

& Formative assessmenti considers evaluation as a con-

finuous regular process.

Formal versus Informal assessment

There are wo main classifications of assessments: formal
and informal. Formal assessments when supporiive evi-
dences are derived from examination. This type of examing-
tion is usually referred as standardized test such as TOFEL.
Those measures have been verified in advance and have cri-
teria to support the results. The collected information is cal-
culated into numbsers or percentages.

Informal assessment is designed to measure leaming
progress, comprehension, and performance. For instance,
observation, class activities, and feedback are forms of infor-
mal assessment.

The employed evaluation should have objectives o be
aligned with. Formal assessment should be siandardized o
measure the overall atainment and to compare aqually the
studenis of the same level with each other. Om the contrary,
informal assessments “criterion referenced or performance-
based measures™ is used for education comprehension and
Improy ement.

The most efficient teaching strategy is o define the edu-
cational goals and align the course instructions 1o those pur-
pases, followed by evaluating knowledge and skills. Exira
geiivities should be employed for any unachieved goal.

To sum up, formal assessment is the plan that relies on
data and assess student leaming and achievements. Thus, it
azsesses capabilities and knowledge of the sidenis versus
predetermined criteria, such as standardieed and criteria
sheal assessment.

O the contrary, informal assessment is unplanned assess-
ments integrated inio the class actividies to assess CoOMpre-
hension and growth, an example of this is direct observation
and educational porfolio.

Both informal and formal assessment are required for
gfficient teaching, leaming, and to reveal an impression
about students” learning progress and quality. For example,
formial assessment can be used to measure achievement ver-
sus objectives and compare the level with the other studenis.
Informal assessments on the conirary, can be wsed o assess
student progress and define poinis of weakness and sirength
to improve ieaching and leaming {McAlpine, 2002 ; Weaver,
2007 ; Yambi, 201 ).

Effective Formative Assessment

The effective formative assessment is designed o atizin the
desired leaming objectives and focuses on daily needs and
practices. It is aimed to monitor student achievement and
progress in achieving the desired goals, thus must be precise,
clear, guantifisble, and based on Bloom's Taxonomry. It
should be able 1o assess individual and group performance
and consisient without changing everyday practice to fit the
gxam. Ome of the advantages of formative assessment or
assessment for leaming is o give feedback and directions o
adjust teaching sirategies o guide and lead studends o
achievemenis and success ( Trumbull & Lash, 20013).

Formative Assessment Techniques

Several techniques are wsed for effective formative assess-
ment or assessment for learning, some of them are as follow
{Srivastava at al., 201 &; Trumbull & Lash, 2013):

1. Exit ticket' slip: A question is asked o all students
after the lecture, for example what are the main
poinis? This is (0 measure understianding.

2. (Classroom quizzes: Helps in assessing cognitive
skills, allows students 1o evaluate their own sudies
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3. Ome-minuie paper: &0 5 for the student io recall at the
end of the part or lecture.

4. Muddiest point: Students idemtify the most difficult

poini o comprehend.

Diirected paraphrasing: Restate section or lecture.

6. Ome-sentence summary: Students will answer the
Questions in one senience.

Ln

Problem Statement

This stwdy explored new twends in adult education forma-
tive-summative evaluations. As adult learners approach
education differently than traditional students, teachers and
evaluaiors ofien have difficulty gauging their levels of
leaming success and achievement, particularly in distance
education environmenis, where there is ofien an army of
challenges (Vasilevska et al_, 2017). This siudy sought to fill
a research gop in thiz area and identify the newly reporiad
aevaluation trends and techniques in adult and confinuing
education, especially with regard io formative-summative
avaluations.

Conventional methods were predominantly used for the
purpose of reflecting immediate information acguisition as
opposed o enhancing the leaming process or ensuring thor-
ough and lasting fearming. In recent decades, the presance
of adult leamers has increased on college campuses. The
Mational Center for Education Statistics (MCES) reporied
that higher education enrollment has increased and is
axpected 1o continue o rise until the academic year 2025
26. The number of leamers over 23 is projecied o remain
steady or increase in the future (Hussar & Bailey, 2017).

Some education experts believe that adult evaluations swf-
fer from a lack of clarity in the current framework; they are
time-consuming, complex, and extmremely difficult w per
form {Hay et al., 20010; Lavin, 1993 ; OECD, 2008). How ever,
as there is a lack of data regarding new trends in adult evalu-
atboms, this amicle intends w help address this issue. The
findings can halp inform further educational mstitutions and
palicy makers in the development of means for knowledge
acquisition and evaluative methods in adult education.

Aim

This stedy aimed o broadly explore new rends in aduli edu-
cation evaluarion and highlight novel aspecis 0 suppon adult
learming in the future.

Objectives

The precise objectives of this siudy were as follows: (a)
axplore new |y reported rends in adult education evaluation,
particularty formative and summative evaluations; and (b)
axaming the effectivensss and drawbacks of formative and
summative evaluations for adult leamers.

Research Questions

Research Question 1 (ROQ1): What are the new rends
in the formative and summative evaluations of adult
leamers?

Research Cuestion 2 (R)2): What are the outcomes!
drawbacks in the formative and summative evaleations of
adult leamers?

Inview of the research guestions, all investigations related
oy the adult education evaluation in higher education were
reviewad

Method

Data Source and Search Strategies

A complete and systematic search of the existing literature
was conducted using irends in adult education and evalua-
tion (both formative and summative) as the primary key-
words. Dhata were collecied from a variety of peer-rev iewsd
resgarch papers obtained from databases and onling libraries
including EBSCOhost Besearch Platform, ProQjuest, ERIC,
SCOPUS, ISTOR, OAlster, Emerald Reach, PsycINFO,
Google Scholar, and Citation Search. A reference list of el
evant aricles was also examined, the websites of related
organizationsuniversities were searched, and expenis were
consulied. The literature search covered the period from
January 2014 o March 2019.

Thie following search keywords were wsed fo identify
potentially relev ant studies in the title, keywords and absmact;
“Jeamning” OR “adult leaming™ OR “distance learning™ OR
“student leaming” AND “evaluation™ OF “assessment™
O “formative”™ OR “summative.™

Indusion and Exdlusion Criteria

For inclusion in the siudy, articles had 0 meet the follew ing
criteria: {a) relawe sufficiently w problems associated with
the evaluations of adult leamers {summative and formative
or adult distance education; b) be peer-reviewed anticles; and
(c) the full wext of the article must be accessible and in
English.

Exclusion criteriz; The siudies if they were (a) not
reponed in English (b} focus on a specific part of the adult
evaluation: summative and formative, for example, the dif
ference between summative and formative evaluation {c) has
no intervention or shor paper such as posier {d) if the full
te i was not available and if they are not related o posigrad-
uate sidents and adult students.

Diata Abstroction

The following variables for each study were exiracted: author
name(s), specialgy, publication year, education topic, and
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exduded if notrelated to
Sl 0t e neesti@t on

ks e

Figure |. Fowchart represanting the article cearch and selection procese.

evaluation method, specific intervention, number of partici-
pants, study design, and study outcomes.

Study Review Process

Following datn exiraction, the anicles were examined amd
analyzed according to the predetermined categories—sum-
mative and formative—as well as the different educational in
formal, informal, and nonformal settings.

Results
Search Results

A literature search was conducted covering the period from
January 2004 wo March 2019, Adotal of 33,934 peer-reviewesd
articles were identified. Anticles were screened according to
title (m = 33,934), resuliing in 641 abstracts for review to
determine final eligibility status. A fter medhodically examin-
ing the abstracts, 475 anicles were excluded: 822 that were
not written in English and 62 that were either duplicates {15)
or did not meet other inclusion criteria (47) The full text of
the remaining articles was then reviewed; 22 relevant peer-
reviewed articles mei all of the inclusion criteria and were
salecied a= suitable for this study {Figure 1)

Study Outcomes

Thi 22 peer-reviewed studies included in this study are pre-
sented in Table 1_All of the articles were published in the past
5 years {20014-201%), and most (67 2%) were published in the
past 3 years. The smdies’ sample sizes ranged from ninge o
1050 participants, and the aggregate sample size iodaled
2_EE2 adult participanis across all 22 studies. Six studies were
related to the health care field (Aycock et al., 201 &; Bullock et
al_, 2018; Elshami & Abdalla, 2017; Freeman & Tashner,
2015; Jamil et al., 201 8; Srivastava et al_, 201 ). Four focused
on English as a foreign language (Estaji & Mirzaii, 2001E;
Jiang, 2014; Mohamadi, 201 §; Mohamadi Zenowzagh, 201 %).
Three were related to engineering and technology (Balend,
2015; Dascalu et al., 2007; Hansen & Ringdal, 2008} and a
further three to education (Baleni, 2015; Elmahdi et al., 2018;
Hawe & Dixon, 2007). Two siudies were related o science
{Baleni, 2015; Keller, 2017) and two to the field of psychol-
ogy (Bames & Gillis, 2015; Leiva et al., 2018). The fields of
social sciences (Deeley, 2018), physical education (Martos-
Giarcia et al., 20017}, and mathematics {Cross & Palese, 2015)
were each represenied by a single study. These studies were
camried out in different pans of the world: six were conductad
in the United Sizies (4ycock et al, 2018; Bames & Gillis,
2015; Bullock ot al., 2018; Cross & Palese, 2015; Freeman &
Tashmer, 2015; Keller, 2017}, three in Iran (Estaji & Mirzaii,
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Tabde 1. Summary of the Main Measured Owtcomes Reported In the Reviewed Stdies.

Main owtcome

Authoris)

Self-regulated leaming
Increased classroom
participation

Improved indersanding

Jiang (2014), Balen! {2015), Dascalu et al. {2017), Hawe and Dixon {2017), and Jamil et al. (2018)
Jiang (2014), Barnes and Gillis {2015), Martos-Garcia et al. (2017), and Elmahdi et al. {2018)

Balen! {2015). Barnes and Gillis {2015). Freeman and Tashner (2015), Dascalu et al. (2017), Aycock et al.

{2018), Hansen and Ringdal (2018), and Bullock et al. (2018)

Ugeful and immediate

Balen! {2015). Cross and Palese (2015), Barnes and Gillls (2015), Keller (2017), Martos-Garcia et al. (2017).
Daelay (2018). Estajl and Mirzall (2018), Hansan and Ringdal (2018), Srivastava at al. {2018), Bullock at al.

Cross and Palese {2015), Elshami and Abdalla (2017). Hawe and Dixon (2017), Keller (2017), Desley (2018),
Edmahdi et al (2018), Estajl and Mirzall {2018), Jamil et al. (2018), Letva et al. (2018), Mohamadi (2018).

Srivastava et al. (2018), Bullock et al. {2018). and Mohamadi Zenouzagh (2015)

feadback
(2018), and Mohamadl Zenouzagh (2017)
Improved studenis”
learning and soores
Increased motivation Marwos-Garcia et al. (2017), and Leva et al. {3018)

Effectrve poer assessment

Increased motvation

Increased clas sroom partopation

Selfr egulated leaming

HHHH

improved understanding

Uiz full & immediate feedback

improved students” kearning & soores.

Figure 1. Graphical representation of the maln mezsured outcomes reported In the reviewed.

2018; Mohamadi, 201&; Mohamadi fenouragh, 2001%), and
one study each in China {Jiang, 2014), South A frica (Baleni,
2015), Romania ([ascalu et al, 2017), the United Arab
Emiraies (Elshami & Abdalla, 201 7), Mew fealand {Hawe &
Dixon, 20017}, Spain {Maros-Garcia et al, 2007}, Scoiland
{Deeley, 2018), Bahrain (Elmahdi et al, 2018), MNorway
{Hansen & Ringdal, 2018), Pakistan (Jamil et al., 2018),
Ciosta Rica (Leiva et al, 20018), and India (Srivastava et al.,
2018}

Table | displays the characteristics and interyentions used
in the studies. All interventions aimed at identifying the
application and effectiveness of formative-summative evalu-
ations in adult education by determining the respondenis’
answers, ideas, perspectives, achievements, and opinions.
The main reporied ouicomes are summarized in Table 2 and

Figure 2. Only one disadvantage was reported by Elshami
and Abdalla (2007}

Discussion

buch aduli leaming occurs within a corporative leaming
environment comprising the adult leamer and his or her
teacher, facilitator, or mainer. The latter are required to cover
the demands of various kinds of leamers in different dynamic,
and selfpaced environments. The snedies reflected the vari-
ous shori- and long-term assessor moles of teachers (facilita-
tors and irainers), who are expectad to prepare their syllabi
with the necessary pedagogical, instructional design, and
leaming theory skills io deliver knowledge based on the
leaming comntaxi.
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Do Learning Assessments and Evaluation
Positively Affect Adult Learners?

Effective leaming assessmenis can help stidents become
better fearners while also encouraging them to take better
ownership of their education, as opposed o coasting as “sur-
face lfearmers ™ who only memorize information because of
persisient prodding from external bodies, such as educational
accreditation bodies (including governmental and private
sector organizations and professional associations). In 2013,
the Mational Instituie for Leaming Cuicomes Assessment
{MILOA ) highlighted institions’ cument assessment aciivi-
ties and described how these institutions were using evidence
of student leaming ouicomes. In particular, MILOA, showed
a large increase in the use of mubrics, pornfolios, and other
classroom-based assessments (Kuh et al., 2004). Dochy et al.
{1999 concluded in their investigation that the growing
demand for adult education had stimulated considerable
inferest in re-evabiating the relationship betveen leaming
quality and assessments, and that a combination of the differ-
ant newer forms of evaluation wsed to assess adult leamers’
achievement and progress had helped adult edwcation
become more responsible and reflactive.

Does Formative and Summative Evaluation
Improve Higher Education?

Boud and Falchikov (2006) argued that essessment musi be
leaming-orienied and should foster e lifelong learning.
Students must become their own assessors to succeed as
adult learners wio use their learming to participate in real
world contexis and ongoing prachices that apply the learning
acquidred. “Contexiualized leaming,™ or leaming by refleci-
ing on real world contexis, is essential for adult learners. A
study by Jomes {2003) indicated that evaluation procedures
must become clearer and more accurate to reveal students’
achievemenis, and they musi contimeally evolve o reflect
mew advances, siudents” gains, and broader changes. Meyer
{2002y revealed the importance of leamer success and
achievement as a factor affecting online education guality.

In recent years, adult education outcomes have become &
concemn of the overall educational system, bui they have
been overshadowed by attention to the criteria for quality
formative-summative evaluation as a significant step in the
leaming process. Mew trends in aduli education recognize,
not only the importance of the evaluation process, but also
the necessity of quality-based educational development rel-
avant to aduli leamners® poals {often work-related ). The qual-
ity process has three phases: peer evaluations, self-education,
and joint evaluations. External evaluations comprise siudies
and competence evaluations; self-evaluations comprise
thoughiful analyses of compeience; and consolidation refers
i the consolidated outcomes porifiolio.

Mormally, formative evaluation is used to alter and
improve leaming—in this case, o provide appropriaie

feedback i staff—while the program is sill underway.
Knowles et al. {2014) noted that these owo types of evalua-
tion help with the creation and prioritization of goals and
program content, offering direction for beneficial adult pro-
gram planning, re-diagnesiz of adult leaming needs, and
guiding principles for adult program management. They also
assist in improving teaching and leaming processes by gaih-
ering information. Knowles et al. {2014) also encouraged
self-ev aluation of adult learners® ideas or learning according
to established sftandards and oriteria.

Summative for fermingl) evaluations are used to satisfy
accoumiability, prove a poini, or make somd judsments
regarding the overall quality of an adult evaluation program
fAboulsoud, 2001} They daw together previously acguired
information; for example, collected formative evaluations.

What are the New Demands and Trends in
Adult Learner Evaluation?

According o the findings, aduli education is widespread,
and the number of nonmaditional leamers is only increas-
ing—in the workplace, online, in communities, as well as in
hospitals, centers for migrants, culiural centers, prisons,
churches, and universities {Hunter-Johnson, 20017}, Program
evaluations with leamer imput is obviously an imporant
aspect of this of noniraditional adult leamers. Ome cument
trend is the evaluation of e-leaming w=ability. This is particu-
larly relevant for identifying what users wani from onling
education and how to suppon them and prevent dropout,
which, in tum, resis in pari on the aduli leamers® technical
abilities (which may differ more than among younger leam-
ers) and the technologies uwsed across different fypes of
e-leamning programs {(Zaharias & Poylymenakow, 20080,

The new trends in aduli education evaluation appear in
the form of increased activity in adult edwecation progams w
assess leamers. In recent years, research on aduli education
quality within an edwcational system has focused on the cri-
teria for quality evaluation and measurement. In this regard,
divergences ceriainly remain among evaluators and leamers.
The main intention of these cumrent rends is o demystify
evaluations. How operational are formalized evaluations?
Here, it must begin with the instructor's philosophical con-
cems regarding education and classroom experiences. In
adult education, the mstmactor (facilitator) believes that it is
essemtial 0 monitor experiences within the adult leaming
seiting and ensure that his or her teaching methods, assign-
menis, and experiences meet the adult learners” demands and
expectations. With regard to formative evaluations, how can
a facilitator know “at that very moment™ that his or her
course 5 aciually of use io the aduli smdenis?

Ome approach involves breaking down each formative
evaluation into three cycles: shon, mediom, and long
(William, 2006). Adult leamers bring considerable knowl-
edge and experience inio the leaming setting. A student-cen-
tered approach should be pursved 0 connect with shedenis’
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reflections, needs, experiences, and expectations as well as
prioritize them in the sducation evaluation process {Smith,
2017). This move alone would make the aduli learning
sptting more diverse. Meyer (2002) observed that adulis
cenerally want immediate feedback and critical evaluations,
axpect io be respecied to a greater degree than younger leam-
ers, and more ofien than not assume full responsibility for
their education. Merriam and Brockett (200 1) also noted that
feedback = an imporiant component of formative evalua-
tions in adult leaming; indeed, the existence of feedback has
been shown to improve aduli leamers’ evaluation quality
{McMamara et al., 2010}

Ome critical area of assessmeni is evaluating “intelli-
cence” and “creativity,” bui these are obviously nebulows
areas that are hard to measure with guantitative summatve
asseszmenis. Therefore, agreement on the technical defing-
tion af termx ix importans (Jones, 2003).

In summary, smdeni-centered approach encoumaging
reflections, addressing needs and experience with immediate
feedback. Assessmeni targeted o evaluate mental phenom-
ena such as intelligence and creativity is essential to prepare
the leamer o generate solutions for fuiure obstacles, yed,
measures should be well defined for the leamers.

The purpose of this anicle was o review the differens
evalnation approackes for adult learners and fhedr impacr
on promoting the guality of teaching and learning. An anal-
ysis of the existing literature indicated thai those who
instruct adulis must wse a wide variaty of pre- and posi-
aszessment tools to match students” differences with their
neads. 1t also highlighied the imporiance of “assessment for
learning™ rather than “assessment of leaming™ and “learn-
ing-oriented assessment™ (LA} for lifelong learning, thus
preparing aduli learners for future responsibilities and
decision making.

Practical Implications

The findings of this anticle supporied the argument for more
atiention to be paid o new oends in the formative-summa-
tive evaluations used in adult education. One important result
of this kind of evaluation is its facilitation of self~confidence
within the adult leaming setting.

Future Tasks

This investigation provided preliminary findings from a lii-
erature review o stimulate future research in education
evaluation in adult education across variows fields.

Limitations of the Study

The inability to access full text of desired research materials
was one of this study’s limitations. In addition, in the several
sis of guestionnaites surveyed, there was the possibility of
bias, which i inirinsic 0 all selfFreporting. Second, the

researcher was unable o investigaie the problem in terms of
adult education duration because some of the studies featur-
ing bomger exposure resulied in different implications con-
ceming the leamers' high-order ahilities.

Conclusion

After revising the ideas above, it would be obwvious that eval-
uation and assessment are totally dissimilar. Whereas evalu-
ation includes creating decisions, assessment is concemad
with comecting the deficits and weakness in the performance.
Though, they play an essential part in investigating and puri-
fying the performance of a person and cwlcome.

This article examined new ends in the use of formative-
summative evaluations in adult education. An examination
of these new trends provides implications for evaluating
aduli students within the classroom setiing. Namely, as aduls
leamers tend io be more responsible for their leaming than
younger students and bring more experience w the class-
room, adult edwcators have more freedom and flexibility in
asxisting their siudents. Therefore, the adult leaming emvi-
ronment is perfecily suited for formative evaluation. Finally,
these rends parallel those related io the increase in high-
stakes standardized testing, which is not always available in
adult education scenarios.
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