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The Social Context of  Reading 
Throughout our lives we read for many 

reasons, some pleasure, some 
academic and some informational. 
Our lives are filled with various types 
of reading. We read some things while 
sitting, others while walking, and still 
others while driving. Reading is not 
done in a vacuum. It is done within a 
social context. 

 



Text Types 

Environmental 
print 

Functional 
texts 

Presenter
Presentation Notes
A variety of terms describe the different types of texts we encounter and the ways we read them. Everyday reading includes environmental print: billboards, signs, packaging, menus, etc. It also includes functional texts (forms, applications, bills, etc). We read them for an immediate purpose. Reading these types of texts often involves reading very selectively, for example, when you read your phone bill, you look directly at the amount due, the due date, and probably the long distance calls you’ve made to be sure that there are no mistakes. You scan the text for specific information and you do not read the entire thing.




Survival 
Document 

Quantitative 
Prose 

Presenter
Presentation Notes
Lynn Savage (1993) describe four types of reading: Survival, document, quantitative, and prose. Each of these are discussed on subsequent slides.



Survival 
 Literacy which revolves around learners’ 

immediate day-to-day needs 
 e.g. recognizing prices, forms of 

identification, etc. 



Document 
 Literacy needed to decipher charts and 

tables, labels, bills, advertisements 



Quantitative 
 Literacy needed to use and understand 

texts with numeric information 
 e.g. pay slips, schedules 



Prose 
 Literacy that requires an ability to 

understand more extensive texts 
 e.g. manuals, rental agreements, etc. 



What type of  literacy is represented in the 
problems described below? 

Problem #1: 
“Some of our workers don’t punch 

out on the new computer 
system we use for that, even 
though we’ve shown it to them 
again and again.” 

 
 

Problem #2 
“We have workers who are highly 

skilled and have been 
employed here for several 
years. We’re a medical device 
manufacturer and can be 
audited by the FDA. This means 
that our line operators can be 
asked at any time to show 
exactly where in the production 
process they are on a  
manufacturing instruction. 
While the workers have fairly 
strong oral skills, it has become 
apparent that their literacy 
skills are lacking and they can’t 
always respond accurately to 
the auditors.” 
 

Presenter
Presentation Notes
Document & quantitative
Document and prose



Schema theory is based on the 
belief that "every act of 
comprehension involves one's 
knowledge of the world."  
(Anderson et al. in Carrell 
and Eisterhold 1983:73).  

Presenter
Presentation Notes
Reading and listening have many parallels and are referred to as the receptive skills (speaking and writing are productive). One of the key similarities between reading and listening is the important role prior knowledge plays in order to understand and use written or oral texts. This is called schema theory.



Schema Theory 

Text Needs and  
purposes 

experiences 

Culture 

Content 

Prior 
knowledge 

interpretations 

expectations 

Presenter
Presentation Notes
Schema theory can be visually represented as in this figure.

Reading is interactive in nature and is open to various interpretations. A text does not just transmit information, it involves information going from the text to the reader and back. A text means something different to each of us because of what we bring to it. The ways we read a text depend on prior knowledge, our needs, expectations, the context in which are reading, as well as our own interpretations, experiences, and culture.
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 To comprehend 
written language, we 
rely on our ability to 
recognize words, 
phrase, and 
sentences 

 Visual strategies are 
used to process 
written syntax. 

 Ability to process 
orthography 

 Decode words 
 Process reading 

phonologically 
 

TOP DOWN 

 our background 
knowledge related to 
the content of what 
we are reading 

Presenter
Presentation Notes
So how do we process what we read? What skills are involved in reading a certain text type?

Bottom up and top down processes are also active when we read. To comprehend written language, we rely on our ability to recognize words, phrase, and sentences as well as our background knowledge related to the content of what we are reading. The way these two processes interact, results in our degree of comprehension.

However, bottom up reading utilizes visual strategies to process written text and lexicon(vocab). In addition, learners need to be able to process orthography (letters), decode words and have an ability to process reading phonologically. 



Students do not automatically transfer the 
strategies  they use in their L1 to reading in the 
L2 

Presenter
Presentation Notes
Language instructors are often frustrated by the fact that students do not automatically transfer the strategies they use when reading in their native language to reading in a language they are learning. Instead, they seem to think reading means starting at the beginning and going word by word, stopping to look up every unknown vocabulary item, until they reach the end. When they do this, students are relying exclusively on their linguistic knowledge, a bottom-up strategy. One of the most important functions of the language instructor, then, is to help students move past this idea and use top-down strategies as they do in their native language. 




Language Experience Approach (LEA) 
Whole Language Approach 

Presenter
Presentation Notes
An approach to reading that has been used for decades in elementary schools for first-language development is the Language Experience Approach.  Another approach used for developing reading skills is the whole language approach or the balanced literacy approach.
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THE APPROACH 

 Texts are student 
generated 

 Is ideal for any age 
learner 

 Works well for adult 
ESL readers and 
writers 

HOW DOES IT WORK? 

 Group experience 
 Teacher elicits class 

experiences 
 Writes these on the 

board exactly as 
students say them 
(errors included) 

 Uncorrected errors 
then become part of 
an extension activity 
later in the lesson. 

Presenter
Presentation Notes
Texts in this approach to reading are student generated. The approach is ideal for any age learner and has found great success as an approach for emergent adult ESL readers and writers. LEA is based on the assumption that if the words we read describe our experiences, we are far more likely to understand them. 

So how does LEA work?
A teacher who uses LEA begins by having the class take part in a group experience (a field trip, or a hands on activity such as cooking, planting, etc). After taking part in this activity, the teacher elicits orally from the class what happened during the experience, which s/he then transcribes on the board writing exactly what the students say (errors included). The teacher will make corrections offered by other students as she is recording the story on the board, but other corrections to the text become part of an extension activity later in the lesson.



Language Experience Activities 
 

•Give the story a title 
•Illustrate the story 
•Match lines from the story with a visual representation 
•Copy the story 
•Cut words in sentences up and have students reorder 
them 
•Have students create comprehension questions to ask a 
partner 
•Make a cloze text (leave out all the verbs, or every fifth 
word, for example, which learners fill in 
•Collect stories and create a class text for other groups at 
school to use as their reading text 
•Do phonics work: find all of the words that start with a 
certain letter 
•Practice with sight-word recognition: How many times can 
you find the word ‘there’?  

Presenter
Presentation Notes
Once the class has created the text, the students can take part in any number of activities, many of which are used in any reading lesson.



Whole Language Approach 

 a top down approach 
 works with whole, authentic texts 
 encourages the use of inventive spelling so that 

learners can begin to write without first worrying 
about mechanics 

 is process oriented 

Presenter
Presentation Notes
The Whole language approach is a top down approach. It works with whole, authentic texts (not adapted, simplified books) It encourages the use of inventive spelling so that learners can begin to write without first worrying about mechanics. It is process oriented; learners create texts in steps including prewriting and multiple drafts.



T
he

 P
la

ce
 o

f 
P

ho
ni

cs
 in

 
R

ea
di

ng
 

THE PROBLEMS 

 Not always effective 
for ESL 

 No encouragement to 
use top down skills 
used by efficient 
readers 

HOW TO USE 

 As part of a balanced 
literacy approach 

Presenter
Presentation Notes
Phonics views literacy development as a linear process whereby learners first acquire ‘sound/letter) correspondences, with which they create words and then sentences. IT is based  on the assumption that the learner has acquired oral language, which is the case for children learning to read in their first language. This is not necessarily the case for all L2 learners; as such, this approach is particularly problematic for ESL literacy development.  Phonics does not encourage readers to make meaning of what they are reading, or to use contextual clues, predicting, or other top down holistic processes that are used by efficient readers.

A more promising place for phonics within ESL literacy development may well be as one of many tools a teacher uses with her students as part of a balanced literacy approach.



Presenter
Presentation Notes
All learners need practice in understanding environmental print (labels and signs, etc) and functional texts (forms, applications, IDs), which often follow set conventions. Labels on our clothes often give instructions on how the item should be washed; the nutritional value of food is displayed in a format that is consistent from one product to the next. These conventions are not universal, so teaching functional reading goes beyond reading words; it involves knowing where to find the information and knowing which information is helpful and necessary to the reader.

We will look at two examples which illustrate how a teacher can incorporate practice with functional reading texts for the ESL classroom environments.



Presenter
Presentation Notes
In this exercise, the teacher includes a functional reading task on recognizing sizes on clothing labels. Students first match the sizes (small, medium, large, extra large) with the abbreviations used on the labels (sample clothing labels are displayed on a handout (as shown on the next slide) or on the overhead projector). Then clothing items are passed around the room and students work in pairs to find sizes and complete questions like those in the chart.


For beginners



Functional Reading: Example 
#1 

Small Medium Large Extra large 
1 M 
2       L 
3 XL 
4        S 
What size is the green shirt? 

What size is the orange shirt? 

What size is the white shirt? 

What size is the dark blue shirt? 



Presenter
Presentation Notes
In this example, the teacher brings in over-the-counter medications students may need to use, which are distributed to each class member. The purpose of this task is to give learners practice in finding key information on medicine labels. Each student has a gridded worksheet (as shown on the next slide) and mingles to gather information from classmates to fill in the instructions for each product.


http://images.search.yahoo.com/images/view;_ylt=A2KJke1jk9NO_zcAOv2JzbkF;_ylu=X3oDMTBlMTQ4cGxyBHNlYwNzcgRzbGsDaW1n?back=http://images.search.yahoo.com/search/images?p=aspirin&n=30&ei=utf-8&y=Search&fr=yfp-t-701&b=1&tab=organic&w=600&h=350&imgurl=aspirin411.files.wordpress.com/2011/05/aspirin1.jpg&rurl=http://aspirin411.wordpress.com/introduction/aspirins-importance/a-picture-of-common-aspirin/&size=45.7+KB&name=Picture+of+Common+Aspirin+%C2%AB+Aspirin411+by+Han+Oung&p=aspirin&oid=52336b1c5c0cfd8b3d8b0043b0f799f8&fr2=&fr=yfp-t-701&tt=Picture+of+Common+Aspirin+%C2%AB+Aspirin411+by+Han+Oung&b=0&ni=28&no=0&tab=organic&ts=&sigr=12tgr6il3&sigb=13annkbch&sigi=11j6mmvdh&.crumb=k2FK8QaDNG3
http://images.search.yahoo.com/images/view;_ylt=A2KJkIZ5k9NOkjoAwAeJzbkF;_ylu=X3oDMTBlMTQ4cGxyBHNlYwNzcgRzbGsDaW1n?back=http://images.search.yahoo.com/search/images?p=antacid&n=30&ei=utf-8&y=Search&fr=yfp-t-701&b=1&tab=organic&w=300&h=300&imgurl=sale.dentist.net/assets/products/2791/product/tums-antacid-slash-calcium-supplement-peppermint-150.jpg?1292435512&rurl=http://sale.dentist.net/products/tums-antacid-slash-calcium-supplement&size=36.1+KB&name=Tums+Antacid/Calcium+Supplement&p=antacid&oid=e23897065f9f67eb8d6a0e8ed67d215e&fr2=&fr=yfp-t-701&tt=Tums+Antacid/Calcium+Supplement&b=0&ni=28&no=2&tab=organic&ts=&sigr=126hmpb8g&sigb=13ap18379&sigi=13hl4ksof&.crumb=k2FK8QaDNG3


Functional Reading: Example #2 
Product Direction: 

frequency & 
amount of 
dose 

Helps the 
following 
symptoms 

warnings 

Aspirin 

Antacid 

Cough syrup 

Decongestant 

Non aspirin 
pain relief 



For Beginners 
For Post-beginners 

Presenter
Presentation Notes
Before being able to utilize advanced reading strategies, students need opportunities to build their bottom up processing abilities in English. They need time and practice building knowledge of sentence structure and vocabulary, as well as experience reading with meaningful contexts. 

This can be done a number of ways for beginning level students.



Teaching Beginning Readers 
Use 

published 
texts 

Teacher created 
vocabulary-
building 
activities 

Teacher created 
contextualized 
reading experiences 

Presenter
Presentation Notes
One way is to use texts and there are a number of beginning level grammar and vocabulary texts on the market. Most of these books include lots of exercises, charts, graphs, illustrations, etc. Reading texts written for beginners also offer students tightly controlled grammatical structures & vocabulary while providing stories relevant to a particular reading audience (e.g. adult learners).

Another way is for teachers to create their own vocabulary-building activities, especially if these activities are based on the students’ immediate, or at least felt, need.

Teachers can also create activities that provide contextualized reading experiences, such as with pen pals.




What skills do fluent readers use to comprehend 
reading texts? 

 Skip words they don’t 
know 

 Predict meaning 
 Guess the meaning from 

context 
 Do not constantly translate 
 Look for cognates 
 Ask someone what a word 

means 
 Have knowledge about the 

topic 
 Draw inferences from the 

title 
 

 Make use of all information 
in the paragraph to 
comprehend unfamiliar 
words 

 Try to figure out the 
meaning of a word by the 
syntax of a sentence 

 Read things of interest 
 Study pictures and 

illustrations 
 Purposefully reread to 

check comprehension 

Presenter
Presentation Notes
Cognate=words with similar origins



Reading Activities for Post-
Beginners 

 skim 
 scan 
 read for thorough comprehension 
 read critically  
 read extensively 
 read to confirm expectations  
 reading to extract specific information 
 reading for communicative tasks 

 

Presenter
Presentation Notes
As students gain in their processing abilities, teachers can have them do activities to develop their skills to skim, scan, read for thorough comprehension, read critically, read extensively, read to confirm expectations, reading to extract specific information, and reading for communicative tasks
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DEFINITION 

 Skimming is a 
reading technique 
used to get a general 
impression or 
overview of the 
information you are 
reading. It is used to 
quickly find the main 
ideas. 

STRATEGIES 

 First sentences! Read 
the first sentence of 
each paragraph.  

 Start-finish! Reading 
the first and last 
paragraphs or 
reading the headings 
(if present) and 
illustrations, the 
chapter titles or the 
table of contents.  

 

Presenter
Presentation Notes
What is skimming? Skimming is a reading technique used to get a general impression or overview of the information you are reading. It is used to quickly find the main ideas. 
It is a lot quicker than reading word for word, up to three to four times faster than 'normal' reading and is used when you have a lot of material to read in a short time frame. This technique can not be used if you are reading for comprehension or understanding. Instead skimming is used to identify what you need to put aside and read for understanding later on. 
Skimming strategies: 
First sentences! Read the first sentence of each paragraph. 
Start-finish! Reading the first and last paragraphs or reading the headings (if present) and illustrations, the chapter titles or the table of contents. 



Presenter
Presentation Notes
Students would have first be directed to the questions. Once they understand what information the questions are asking, they would be asked to skim the article for the answer. A time limit is set of no more than two minutes. At the end of the time period, students compare answers
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DEFINITION 

 Scanning refers to 
reading through 
material to find 
specific 
information.  When 
you scan, you run 
your eyes over text 
or information to pull 
out specific words, 
phrases, or data.  
 

TECHNIQUES 

 Know what you're looking 
for. Decide on a few key 
words or phrases–search 
terms, if you will. You will 
be a flesh-and-blood 
search engine. 

 Look for only one 
keyword at a time. If you 
use multiple keywords, 
do multiple scans. 

 Let your eyes float 
rapidly down the page 
until you find the word or 
phrase you want. 

 When your eye catches 
one of your keywords, 
read the surrounding 
material carefully. 

 



Reading for a Thorough Understanding: 
Techniques for Material Interactions 

 Study the title and skim to capture the main idea 
 Read two paragraphs and predict what will follow 
 Do several different scanning task. After each task, briefly 

discuss 
 After obtaining a sense of what the text is about, students 

read silently while answering true-false or multiple choice 
questions 

 Group work to consider the text. Students write questions 
and give them to another group to answer 

 Draw pictures of the main characters in a story or draw 
pictures of the story line 
 

Presenter
Presentation Notes
Reading for a thorough understanding requires student to read meticulously. The goal is for students to understand the total meaning of a reading selection, and there a number of techniques teachers use to get students to interact with the reading material.



Reading for a Thorough Understanding: Techniques 
for Material Interactions 

 Working in groups, ,students reconstruct material 
previously cut into pieces (jigsaw task) 

 Read a story with the conclusion missing and write their 
own conclusion 

 Give the reading material a new title 
 Put a set of pictures/photos in order to show the story line 

or content 
 Group work to summarize an article & to separate main 

ides from supporting ideas and examples 
 Listen to the teacher discuss how the piece of writing is 

organized 
 



Critical Reading 

Complete activities 
leading to full 

comprehension 

• Skimming 
• Scanning 
• Predicting 

Make judgments 
about reading 

• Do I agree with the 
author’s point of 
view? 

• How is my view 
different? 

• Does the author 
persuade me to 
change my view? 

• Is the author’s 
evidence strong? 

Content should be 
interesting and 

something students 
can relate to 

• Young adults from 
Japan would be 
interested in 
tsunami’s 

• Adult learners from 
Indonesia might be 
interested in 
volcanoes 

Presenter
Presentation Notes
There are three things to remember when asking students to do critical reading.



 
 North Montco Technical Career Center  
Critical Reading Worksheet  
Name: ____________________________________________ Session: __________ 
Date: __________  
 
Critical reading focuses your attention on the main idea of the article, questioning what it 
says, and then using the supporting facts, making sense of it. Complete this worksheet 
after reading an article relating to your technical field. The article may come from your 
textbook, newspaper, magazine, or reliable Internet website.  
 
Title of Article: 
______________________________________________________________________  
1. What is the main idea/topic of this article?  
______________________________________________________________________ 
2. List 3-additional details or facts that support the main idea/topic?  
3. What other specific evidence is offered supporting the main idea/topic.  
4. Using reliable sources, find other relevant evidence that supports the main idea/topic?  
5. List the other references.  
 

Presenter
Presentation Notes
This slide exemplifies how critical reading can be addressed in worksheet format.



Read to Confirm Expectations 
1. The students are going to 

read about the Titanic. The 
teacher puts the following 
chart on the board 
 
 
 
 
 
 
 
 
 

2. Students complete the chart 
3. Teacher hands out a reading 

text on the Titanic. 
 
 

Things 
you 
know 

Things 
you are 
not 
sure of 

Things 
you 
would 
like to 
know 

 
 
 
 
 
 
 
 
 
4. Students are told to read the 

text quickly; their only task is 
to confirm the information in 
the chart 

5.  Teacher then provides 
feedback on student answers 

 

Presenter
Presentation Notes
This technique places great emphasis on the lead-in stage of a lesson where students are encouraged to become interested in the subject matter in the text. The technique encourages students to predict the content of a text and gives them an interesting and motivating purpose for reading.

This is highly motivating and successful with ESL students because it is of interest, creates expectations, and gives them a purpose for reading. 



Read to Extract Specific 
Information 

 students should see the questions/task they are 
going to answer or perform before reading the 
text 

 scan the text only to extract the information 
which the questions demand 

 do not have to worry about parts of the text they 
have difficulty with but only those that they need 
to extract the required information 
 
 

Presenter
Presentation Notes
A vital feature with this type of activity is that students should see the questions/task they are going to answer or perform before reading the text. If they do this it will be possible for them to read in the required way. They should scan the text only to extract the information which the questions demand; they do not have to worry about parts of the text they have difficulty with but only those that they need to extract the required information



Presenter
Presentation Notes
Here’s an example of how an ESL teacher might use authentic materials in a reading task designed to extract specific information.

Fast reading practice. Look at the small ads and see how quickly you can answer the questions.

How much does a Yorkshire puppy cost?
What number do you call to sell gold?
Where is the auto-swap meet?
How much is the bowflex?
On what road is Smokey Joe’s?
Where cay you buy a lawnmower?
Which costs more—a 90,000 BTU furnace or a 5,000 watt generator?




Read for Communicative 
Purposes 

 A popular reading technique is the 
reassembling of a text that has become 
disordered. In solving the puzzle students 
will be working in a rather different way: 
the process of reading—the process of 
solving the puzzle-become an end in itself. 
 

Presenter
Presentation Notes
A popular reading technique is the reassembling of a text that has become disordered. In solving the puzzle students will be working in a rather different way: the process of reading—the process of solving the puzzle-become an end in itself.

The example on the following slide exemplifies how this strategy works.



This example is taken from an intermediate level course book. Susan Brown is a journalist 
whose father bitterly opposed her going to university. By the time the ESL teacher utilizes an 

activity like this the students would have read part of  the story. Now they have to put the 
following bits together to form the end of  the story. 

Find the story 
Here is the rest of Susan Brown’s story, 

in seven fragments (a-g). Part ‘a’ is 
the beginning. But the others (b-g) 
are not in the correct order. Read out 
parts ‘b’ to ‘g’ in what you think is the 
correct order. 

Questions 
1. What explanation does Jill give for 

her father’s attitude to her? 
2. Describe what happened when she 

learned that he had died. 
3. How have her feelings changed since 

her father died? 
a. Of course, now I can 
understand it all more 
clearly. Father and I 
belonged to widely 
different generations, 
held different 
expectations; a 
revolution in attitudes 
to 

b. It would be 
hypocritical to travel 300 
miles to pretend to 
mourn when I had not 
even bothered to see 
him for 4 years. I could 
not grieve for him at all. 
Everything I had 
achieved, I told myself, I 
had done in the. 

c. I realized; and 
maybe I could have 
eventually forgiven him. 
But would he ever have 
forgiven me? 

d. To please myself, or 
to spite him; that in fact I 
attained my academic 
goals mainly because of 
his opposition. Perhaps I 
owe him more than 

e. Opportunities that had 
been denied him. 
  A neighbor sent me the 
announcement of his 
death in the local paper. 
The funeral was to be 
the day after I received 
the news. I thought 

f. Face of his opposition, 
I thought I owed him 
absolutely nothing, not 
even the courtesy of 
attending his funeral. 
  Now I sometimes 
wonder whether my 
determination to 
succeed sprang from a 
desire 

g. Women had occurred 
between his day and 
mine. But at the time, all 
I could feel was bitter 
resentment, because he 
was not proud of me (as 
I though he should be), 
but deeply jealous that I 
had 
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GOAL 

to improve reading 
skills by processing a 
quantity of materials 
that can be 
comprehended and 
pleasurable. 

HOW TO 

 Set up an open 
library in the 
classroom 

 Students report on 
what they’ve read 
(either orally or in 
writing) 

Presenter
Presentation Notes
The goal of extensive reading is to improve reading skills by processing a quantity of materials that can be comprehended and pleasurable.





Reading Lesson Plans 
Reading Skills Purpose of Activity 

Anticipating content (pre 
reading) 

Activate prior knowledge (schema) and make 
predictions about the content of the reading 

Reading to confirm 
predictions 

Confirm predictions made during pre reading 

Reading for gist (skimming) Read for the main ideas 

Reading for specific 
information (scanning) 

Pick out specific information in a text without 
understanding every word 

Reading for detail Read more intensively for details of the text. Move 
from identifying short, factual information to 
interpreting the meaning more deeply 

Finding meaning of words 
through context 

Use contextual clues to determine meaning of new 
words 

Making inferences Analyze, interpret, and evaluate the meaning of a text 

Transferring knowledge 
(follow-up/postreading) 

Give further practice using the content of the text; 
check understanding of the text through another 
medium 

Presenter
Presentation Notes
A reading lesson plan is typically broken down into stages, as shown in the slide.



Sample Reading Lesson 
Objectives: 
 
Learners will: 
•Research the English-only movement 
•Make use of Internet resources 
•Anticipate content 
•Read to confirm predictions 
•Read for specific information 
•Exchange information they have learned from the text 
•Express opinions for and against Spanish-only policy 
•Prepare and conduct city council meeting 
•Make a decision for or against the policy 

Presenter
Presentation Notes
This lesson plan demonstrates the stages common to reading lessons in which learners are working on longer texts and practicing multiple reading skills.

This lesson plan example is for a reading passage entitled “Border City Goes to All-Spanish Policy” and was used in an ESL class for Spanish speaking students here in the USA.

The first section needs to  outline the objective(s) of the entire lesson.



Stage I: Prereading 
Objective: To generate the learners’ schemata. Prereading tasks serve to get the learners thinking 
about and talking about the content of what they are about to read. This will enable them to 
anticipate content and facilitate comprehension of the reading passage. 
 
1. Assigned the day before: Do a search on the Internet to see if you can answer these questions: 
 a. What is English Only? 
       b. What do supporters of English Only believe? 
       c.  Do you have English Only policies at your workplace/school? 
2. Report answers to Internet research in small groups & as a whole class. 
3. These words and phrases are from an article about a group of immigrants. Look at the words 

and discuss what you believe the article will tell you: 
 Spanish English  INS  illegal immigrants 
 city council safe haven official language Mexican border 
4. Discussion: Do you agree or disagree with the following statements? 
 a) It’s a good idea to have ‘safe havens’ for illegal immigrants. 
 b) Non-native speakers of English should be able to use their first language at work , school 

and at public meetings. 
 c) In a mostly Spanish-speaking community, government documents and transactions should 

be done in Spanish. 
 

Presenter
Presentation Notes
The second part of a reading lesson plan outlines the objective of individual reading techniques and what will be done with each type of technique.



Stage II: Reading to confirm predictions 
Objective: to enable learners to confirm predictions made during prereading 
 
T: Look at the article quickly to check your predictions. 
 (give learners article face down and give them one minute to check 
 predictions, then turn article over) 
 How many of your predictions were correct? Did you find anything that 
 surprised you? 
 
 
 
 



Stage III: Reading for specific information 
Objective: to give learners practice in picking out specific information in a text without 
expecting them to understand every word. 
 
Student A: Now read the article to find out if these statements are true or false. 
a) El Cenzo has made Spanish the town’s official language. 
b) City workers are encouraged to uncover city workers. 
c) The mayor of El Cenizo doesn’t speak English. 
d) Written ordinances will be in both English and Spanish 
 
Student B: Now read the article to find out if these statements are true or false. 
a) El Cenizo has a high population of first-generation immigrants. 
b) The mayor thinks city council meetings should be in English. 
c) City employees cannot ask about anyone’s immigration status. 
d) Government transactions must be done in Spanish with English translations within 

a week. 
 
    ‘A’  students answer their questions and help each other; 

   ‘B’ students do the same. A/B pairs get together to share 
   information they found.  

 



Stage IV. Postreading/Follow up 
Objective: To give learners further practice using the content of the text; to 
further check understanding of the text through another medium. 
 
Have students prepare a mock city council meeting to debate the pros and 
cons of Spanish-only policy. 
 
One team develops list of ‘pros’ and the other brainstorms list of ‘cons,’. 
 
Conduct mock meeting 
 
Debrief: Which team had the strongest arguments? 

Presenter
Presentation Notes
In this lesson, a substantial amount of time is dedicated to prereading activities. Then students take part in two reading activities, each one approaching the text in a different way. The follow up activity allows learners to go beyond reading only for factual information; they reflect on the pros and cons of the Spanish-only policy; connecting the reading to their own lives and opinions.



Homework 
Prepare a reading lesson for an 

intermediate level ESL class. 
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