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Integrating Skills in the
ESL Classroom

Teacher and learner
characteristics

The setting
Relevant languages

The four basic skills



Presenter
Presentation Notes
One image of language instruction (Oxford, 2001) in the ESL classroom is that of a tapestry. Weaving the tapestry comes from many strands, such as the characteristic of the teacher, the learner, the setting, and the relevant languages.




Presenter
Presentation Notes
For the instructional loom to produce a large, strong, beautiful, colorful tapestry, all of these strands must be interwoven in positive ways.


The Basic Skills: Reading, Writing,
Listening, Speaking

The instruction of this skill
strand of the tapestry is
optimal in developing
communicative abilities and
is known as the integrated

skills approach to teaching
ESL.


Presenter
Presentation Notes
The integration of the four skills of reading, writing, listening, and speaking is crucial to ESL instruction. Skills are not learned nor practiced in isolation. For example, you cannot teach reading without at least some level of listening being involved. Learners are expecting the teacher to speak (at least in giving instructions), so student listening skills also come into play in the context of the reading lesson.

The instruction of this skill strand of the tapestry is optimal in developing communicative abilities and is known as the integrated skills approach to teaching ESL.


Integrated-skill
Instruction

Two Types of Integrated-
Skill Instruction

Content based

Language skills are practiced in highly integrated,
communicative fashion while learning content
centers on science, math, etc.

[s valuable at all levels of proficiency, but the nature of
the content may differ by proficiency level

Task based

Language skills are used to communicative in tasks

Tasks are activities that stand alone as fundamental
units and that require comprehending, producing,
manipulating, or interaction in authentic language

while attention is principally paid to meaning rather

than form. (Nunan, 1090)

[s relevant to all levels of language
proficiency, but the nature of the task
varies from one level to the other.



Presenter
Presentation Notes
There are two types of integrated-skill instruction: content based and task based. Content based instruction emphasizes learning content through language, while task based requires communicative language use.


Advantages of Integrated
Skills Approach

Exposes learners to authentic language
Challenges learners to interact naturally

Helps learners gain a true picture of the richness and complexity of
the English language

Stresses that English is not just an object of academic interest; it is a
real means of interaction

Allows teachers to track student progress in multiple skills at the
same time

Promotes the learning of real content, not just the dissection of
language forms

[s highly motivating to students of all ages and backgrounds



Teacher Considerations

1)Learn more about the various ways to integrate language skills in
the classroom (e.g. content-based, task-based, or a combination of
both)

2)Reflect upon their current approach and evaluate the extent to
which the skills are taught in conjunction with one another.

3)Choose instructional materials, textbooks, technologies that
promote the integration of listening, reading, writing, and
speaking, as well as those associated sKkills of syntax, vocabulary,
and so on.

4)Teach language learning strategies and emphasize that a given
strategy can often enhance theh performance in multiple skills.


Presenter
Presentation Notes
In order to integrate language skills in an ESL instructional setting, teachers should consider taking these steps:

Learn more about the various ways to integrate language skills in the classroom (e.g. content-based, task-based, or a combination of both)
Reflect upon their current approach and evaluate the extent to which the skills are taught in conjunction with one another.
Choose instructional materials, textbooks, technologies that promote the integration of listening, reading, writing, and speaking, as well as those associated skills of syntax, vocabulary, and so on.
Teach language learning strategies and emphasize that a given strategy can often enhance theh performance in multiple skills.




Presenter
Presentation Notes
One of the greatest challenges ESL teachers have is working with multileveled students in the classroom. These mixed ability classrooms exist in ESL classrooms around the world for a variety of reasons: limited funding, shifting demographics, open entry systems

Because learners in all adult ESL classes have varying levels of competence in listening, speaking, reading, and writing, every class can be considered multilevel to some degree (Bell, 2004; Wrigley & Guth, 1992).


Characteristics of a Multileveled
Classroom

Previous
experience
with
education

Formal vs.
informal education

Expectations
about
learning/teaching

Literacy skills

Country and
culture of
origin

Classroom
behaviors and
expectations

Tensions among
groups in the class

Native language

Individual
factors

Personality

Motivation

Attitude to new
culture

Learning style

Situational
factors

Situation in the
new culture

Access to English
outside of the
classroom



Presenter
Presentation Notes
There are quite a few characteristics that define a multilevel ESL classroom. A student’s previous experience with education, the country in which the student came from, individual factors, and situational factors.


Previous experience with education:
A student’s previous experience with education may include the number of years they went to school in their native country. Their experience in language learning and how comfortable they are in the classroom setting. 

Students have different expectations when it comes to learning and teaching. Students from outside the USA may have different expectations for the classroom. Many countries, for example, still conduct classes that are 100 percent teacher directed (i.e. lecture format). Students from this type of culture may not feel comfortable participating in a communicative ESL classroom. The students may even think the teacher is ‘bad’ for requiring them to ask questions, participate in classroom games and activities, work with partners or in small groups, or self-or peer correct assignments.

Remember, that ESL students arrive in the classroom with varied educational backgrounds. Some may have had little or no education, while others may have completed high school and/or post secondary. As literacy is tied to educational background, students in the same ESL classroom can range from illiterate/low-literate to high academic proficiency. Literacy proficiency not only applies to reading and writing in one’s first language, but also to an ESL student’s familiarity with the Roman alphabet. While Chinese, Korean, Egyptian, or Persian students may be highly literate in their own language, they must learn new alphabet characters when learning English. The challenge of learning a new set of alphabet characters can affect a student’s ability to participate in the ESL classroom.

Country and culture of origin
A students’ previous experience in classroom settings also affects their willingness/ability to participate in the ESL classroom. For example, students who have never been expected to participate in pair/group work activities may not feel comfortable being asked to work with a partner(s). Other factors to consider here also include the degree to which the student is comfortable in speaking up in class, their view of the teacher as the ‘expert’, and differing norms for student-teacher interactions, both inside and outside of the classroom.

Tension in the classroom is another factor which could arise in ESL classrooms. This can be caused by political unrest between students’ countries of origins. Tension in the classroom could also arise from students from the same country, but from differing clans and/or different status. For example, it is not uncommon for students from India to have differing levels of respect for one another simple because of the culturally bound sensitivity to status.

Another factor is native language similarities and/or differences to English.

Individual factors
A student’s individual personality is another factor that affects instruction in the ESL classroom. Personality factors to consider are whether the student is introverted vs extroverted; their preference for individual vs. group work; and whether they are analytical or intuitive learners.

The reason(s) why the ESL learner has chosen to enroll in an ESL program of study are of great importance. For example, students who come to learn English so they can help their children with their homework, or so they can get a better job, will be more motivated to come to class than those who are simply attending because they ‘want to learn English’.

Most ESL classes are made up of adults ranging in age from 16 to 80. Generally speaking, the older the student, the more challenging it will be for the student to retain information. There are many reasons for this (but not all students fall into this generalization). First, the critical age factor (as defined in a previous unit) states that the older a student is when the L2 is begun, the more difficult it may be to attain fluency in the second language. Secondly, older learners are not always as flexible in trying new ways of learning. Third, age deficiencies such as hard of hearing, poor eyesight, and physical stamina may affect an older learner’s ability to move around the classroom and participate in communicative activities.

A teacher must be cognizant of the three learning styles (audio, visual, and tactile) to ensure that classroom instruction and activities accommodate these different styles of learning.

Situational factors
A student’s personal situation can also contribute to a multilevel classroom environment. Has the student come to the USA as a refugee? Is s/he here alone or with a larger group of family/friends? Is the student poor? Middle class? Wealthy? Does the student have legal status, or is s/he undocumented? How long has the student been in the country? Is s/he a part-time/fulltime student?, etc.

Finally, the number of opportunities students have to use English outside of the classroom affects the way in which instruction can take place. While some students may live in a closed community where everyone speaks a common L1, others do not and must use English to communicate in everyday situations and at work. The more language learners have the opportunity to use English outside of the classroom they faster they will learn to use the language and be more comfortable with that usage.



Proficiency Levels in the Multilevel
Classroom

Below level I I I

SURVIVAL BASIC INTERMEDIATE ADVANCED PROFESSIONAL

Above level


Presenter
Presentation Notes
The multileveled classroom means that students are at differing levels, but this does not mean that student A (for instance) should be classified at below level, while student B is at-level. In the integrated skills class, student A could be classified at below level in writing, but at level or above level in listening. It is important to recognize these varying levels of abilities with the four skills.

Below level students are students who struggle to keep up with instruction. They need extra time to complete activities and are often dependent upon peer support to be successful. These students typically have feelings of inadequacy and low self-esteem and are usually very cognizant of the fact that everyone else in class is learning more rapidly than they are. Below level students are at risk because they often become frustrated and lame themselves for their inability to learn more effectively.

At level students are those who are doing well with their current level of instruction and are progressing as they should.

Above level students are students who ‘get it’ and move quickly through the lessons. They are also considered ‘at risk’ because they can become frustrated with the teacher for not providing more challenging lessons. They can become bored or disruptive while waiting for other students to catch up.




Advantages &
Challenges

Advantages

Able to learn at their own
pace

Learn to work well in a group

Become more independent
learners

Develop strong relationships
with peers

Become partners in the
learning process

Challenges

Finding appropriate teaching
resources and materials

Organizing appropriate groupings
within the class

Determining the individual needs of
each student

Ensuring that all students are
challenged and interested

Enforcing English only policies
when teacher is occupied and
students are working in small
groups or in pairs


Presenter
Presentation Notes
When faced with the challenge of a multilevel classroom, many teachers do not know what to do. Where to start? How to deal with the many facets of learner’s needs/wants. There are both advantages and challenges to teaching in a multilevel environment.

Advantages include the fact that students:
-are able to learn at their own pace
-learn to work well in a group
-become more independent learners
-develop strong relationships with peers
-become partners in the learning process

Challenges ESL teachers face in the multileveled ESL classroom include:
-finding appropriate teaching resources and materials
-organizing appropriate groupings within the class
-determining the individual needs of each student
-ensuring that all students are challenged and interested
-enforcing English only policies when teacher is occupied and students are working in small groups or in pairs


Differentiated
Instruction

“The model of differentiated
instruction requires teachers
to be flexible in their
approach to teaching and
adjust the curriculum and
presentation of information to
learners rather than expecting
students to modify
themselves for the
curriculum.” (Hall, Strangman
and Meyer, 2011)
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Presenter
Presentation Notes

Students are not all alike. They each have different needs and these needs must be addressed in the classroom. Teachers should not simply take the middle path and teach to those on that path ignoring those whose learning abilities are outside the path. One way to address the learning needs of all students is through differentiated instruction (DI).  Differentiated instruction applies an approach to teaching and learning that gives students multiple options for taking in information and making sense of ideas. Differentiated instruction is a teaching theory based on the premise that instructional approaches should vary and be adapted in relation to individual and diverse students in classrooms (Tomlinson, 2001). The model of differentiated instruction requires teachers to be flexible in their approach to teaching and adjust the curriculum and presentation of information to learners rather than expecting students to modify themselves for the curriculum. Many teachers and teacher educators have recently identified differentiated instruction as a method of helping more students in diverse classroom settings experience success. 

DI involves scaffolding instruction (i.e. providing multiple learning tasks) to address the needs of all students in the classroom.




al Strategies for the




Needs Assessment

The needs assessment process allows
students the opportunity to express their
individual needs and provides teachers
with the information they need to help
them develop appropriate lesson plans.



Presenter
Presentation Notes
The first thing a teacher must do when dealing with multileveled learners in a class is to determine the wants/needs of the students. These may be standardized tests and alternative assessments, one-on-one interviews with learners, group discussions, and/or learner observations. The needs assessment process allows students the opportunity to express their individual needs and provides teachers with the information they need to help them develop appropriate lesson plans.


Grouping Strategies
and Purposes



Presenter
Presentation Notes
Managing a classroom of students at different learning levels creates a challenge for the ESL teacher. Grouping strategies have been found to be an effective management tool in multilevel settings as they provide an effective way to make use of both teacher and student time. Students can help each other; thereby allowing the teacher more time to work with a struggling student, for instance.

Part of the role of an ESL instructor is orchestrating the pairing, grouping and teaming up of students. In the multilevel classroom this process is especially crucial for below level and above level students.

Students can be paired and grouped as either ‘like-ability’ or ‘cross-ability’. Like-ability pairings occur when students of similar proficiency levels are put together. The benefit of this type of grouping is that similar needs of the students can be addressed. Cross-ability grouping is where students of different proficiency levels work together. The benefit of this type of grouping is that the higher-level students can help the lower-level students.

Teamwork and whole class work are always cross-ability groupings.
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Presenter
Presentation Notes
In multilevel classrooms teachers want to ensure that the below-level learners do not fall behind or fail to participate simply because they do not understand the instructions of a task. When possible, the teacher can use the student’s native language to clarify instructions. Alternatively, the teacher could also ask another student who speaks the same language as the struggling student to negotiate meaning.

For the clarification of instructions/negotiation of meaning



Project-based Learning
and Thematic Instruction

e Students are presented with a
problem to solve or a product to
develop

e Works best in student groupings
(teams, pairs)

e Projects are organized around
themes

e Students work in groups based on
their interests rather than their
English proficiency levels.



Presenter
Presentation Notes
Project based learning is when learners are presented with a problem to solve or a product to develop. For example, learners may interview an employer and create a list of qualities the employer is looking for. Learners working in teams or with a partner will need to plan, organize, negotiate, and arrive at a consensus before undertaking the task. All learners, even low level one, benefit from these types of learning activities.

Thematic instruction is when projects are organized around themes, such as civic responsibilities, languages and cultures of the United States, or children’s education. 





Lesson Planning

“Teachers can prepare
parallel lessons for
learners at different
levels. Planning should
include strategies for
managing a variety of
group, pair, and individual
activities.”(Shank &
Terrill, 1995)

1. Allow for learner choice and use open-

ended tasks that don’t have a definite end

. Assign different tasks to different ability-

level students

. Assign varying roles

. Use different versions of the same dialogue

or text: scripted; semi-scripted; discourse
chains

. Use role-plays with very complex to

minimal roles; use picture prompts with
no words

. Language experience approach

. Self access materials and computer labs


Presenter
Presentation Notes
Teachers can prepare parallel lessons for learners at different levels. Planning should include strategies for managing a variety of group, pair, and individual activities (Shank & Terrill, 1995).

There are a variety of ways in which the creative teacher can develop a lesson plan for classrooms which have multilevel learners. These include:
Allow for learner choice and use open-ended tasks that don’t have a definite end
Assign different tasks to different ability-level students
Assign varying roles
Use different versions of the same dialogue or text: scripted; semi-scripted; discourse  chains
Use role-plays with very complex to minimal roles; use picture prompts with no words
Language experience approach
Self access materials and computer labs

Each of these are discussed on subsequent slides.


Allow for learner choice and use open-ended
tasks that don’t have a definite end

Sample scenario strips:

It is stuffy in the room.
You want to open the window

You are in the lunchroom and want to
look at someone’s newspaper.

You forgot your wallet at home and need
to borrow $5.00 for a taxi.

You have a doctor’s appointment and
need time off.

You don’t feel well and want to leave
work early.

You want a co-worker to help you
understand an employee announcement.


Presenter
Presentation Notes
Students who are unable to complete a task (for whatever reason) within an allotted time period can become frustrated with the learning process. In order to avoid this, teachers can given students a choice, allowing for variation from one student to the next.

Example:
After the teacher has taught the language needed for requests and asking permission at the workplace, students are presented with scenario strips. Scenario strips allow students to mingle, make polite requests or ask permission of others in class; students can choose to grant or refuse the request. When a student is finished with one scenario, s/he chooses another one and continues the task. This type of activity gives all learners the opportunity to practice at their own pace and the option to practice with one (or more) scenarios they are most comfortable with.

Sample scenario strips could include:
It is stuffy in the room.
You want to open the window
You are in the lunchroom and want to look at someone’s newspaper.
You forgot your wallet at home and need to borrow $5.00 for a taxi.
You have a doctor’s appointment and need time off.
You don’t feel well and want to leave work early.
You want a co-worker to help you understand an employee announcement.




Assign different tasks to different
ability-level students

Although this can take more time to set up, the rewards
are worth the effort. Teachers may worry that students
won't understand why students in different groups
have a different set of activities, but these worries are
groundless. Students appreciate the effort put into
creating specific tasks for different groups. Students are
in class for a reason and it is the teacher’s responsibility
to ensure that all learners, regardless of level, have their
learning needs/wants met. One way to do this is
through the use of multiple tasks for the same lesson.


Presenter
Presentation Notes
Although this can take more time to set up, the rewards are worth the effort. Teachers may worry that students won’t understand why students in different groups have a different set of activities, but these worries are groundless. Students appreciate the effort put into creating specific tasks for different groups. Students are in class for a reason and it is the teacher’s responsibility to ensure that all learners, regardless of level, have their learning needs/wants met. One way to do this is through the use of multiple tasks for the same lesson.

Suppose you’ve just finished teaching a vocabulary lesson jobs to a multileveled class. You want to be sure that the assigned tasks address the various proficiency levels of your students. You create three options and group students accordingly. Option A is for low proficiency leveled students; option B for intermediate level; option C is for advanced learners. Samples of these are found on subsequent slides. In each of the following examples, you can see how the integration of language skills is vital to the overall lesson as students are required to read, listen, and speak in order to complete the assigned task.


ifferent tasks to
el students




Option A

1. Taxi driver 2. Barber 3. Stock clerk 4. Parking

Hairdresser attendant > Housekeeper

6. Waiter
Waitress

Match each job to the appropriate duty. Work with a partner and
discuss your answers.

cleans houses stocks shelves
drives passengers serves food
cuts hair parks cars


Presenter
Presentation Notes
Prepare a set of visuals on cue cards/worksheet like ones shown on the slide.


Prepare a set of cue cards with the names of professions written on
them and do the same as with Option A. Sort the words (i.e.
professions) into these categories as well:

Jobs people in the group have done Jobs they'd like to try




Option C

Small group discussions with these questions (name of
profession written along the side of the page):




Assign different tasks to
different ability-level students

Multilevel Listening Task Examples



Presenter
Presentation Notes
Any time you use a listening passage, there are a multitude of ways in which tasks can be prepared for various leveled learners. News broadcasts are a great example of how an authentic listening passage can be used with multileveled learners.

News broadcasts are delivered quickly, so the challenge is to prepare tasks that are accessible to varying ability levels.  To use this type of listening activity requires that the teacher prepare ahead of time by first recording the listening and then by preparing the different tasks.  Four listening tasks are shown on the next two slides.


Listening Tasks for
Multilevel Learners

Example 1

Give a visual cut-out of the
country and have the
students hold up their
card if their country is
mentioned in the
broadcast. Alternatively,
have students stand by a
map and point to
countries mentioned in
the broadcast.

Example 2

Hand out pictures of things
mentioned in the news.
Students hold up their
picture as the item or
person is mentioned
(you often find
corresponding photos in
the newspaper for the
same day)




Listening Tasks for
Multilevel Learners

Example 3

Give a list of countries (or
cities and states), key
words, or names that are
covered in the news.
Students check off the
words as they hear them.

Example 4

List news topics on a handout and have
students circle the topics that are
covered in the news as they listen.

For example:

weather crime sports
national international local

government  people business



Assign varying roles

» Students with stronger literacy skills can
be scribes during group activities.

» Hesitant learners can be timekeepers; if
they have developed literacy skills, give
them cue cards with sentences like ‘We
have 10 more minutes.” or ‘We need to
finish in 5 minutes.’

» Students who like to dominate an activity
could be asked to be a facilitator with
some set ground rules; their job is to
make sure everyone participates a set
number of times.


Presenter
Presentation Notes
One of the core principles in cooperative learning is that each member of a group needs to have a clear role and purpose in order for the cooperative learning task to be successful. In multileveled classrooms advanced learners often dominate the task leaving lower leveled learners (or quiet learners) feeling left out and intimidated.

There are several things that creative ESL instructors can do in the classroom to address this. First, students with stronger literacy skills can be scribes during group activities. Second, hesitant learners can be timekeepers; if they have developed literacy skills, give them cue cards with sentences like ‘We have 10 more minutes.’  or  ‘We need to finish in 5 minutes.’  Finally, students who like to dominate an activity could be asked to be a facilitator with some set ground rules; their job is to make sure everyone participates a set number of times.




Use different versions of
the same dialogue or text

Scripted dialogue

Worker: [I'd like to report an accident.
Supervisor: What happened?

Worker: I cut my hand

Supervisor: How did it happen?

Worker: Someone left a broken glass
container in the sink and I
picked it up.

Supervisor: Is it bad?
Worker: Idon’t know, but it hurts.

Supervisor: You'd better fill out an

accident report and get it
checked.

Semi-scripted dialogue

Worker: I'd an accident.

Supervisor: What ?

Worker: 1 my hand.

Supervisor: How did ?

Worker: a broken glass
container in the sink and I
it up.

Supervisor: bad?

Worker: Idon’t know, but

Supervisor: You'd better and get

it



Presenter
Presentation Notes
Another strategy that ESL teachers can use with multilevel classrooms is to use different versions of the same dialogue or text.  For speaking practice, this can be done through the use of scripted dialogues, semi-scripted or through discourse chains.

Scripted dialogues give some learners a ‘safe’ way to practice a dialogue, while others are ready to move on to something more challenging, such as a semi-scripted dialogue


Use different versions of
the same dialogue or text

Limited literacy skills

Students create their own
dialogue based upon a
picture or a series of
pictures.

Discourse chains

Worker Supervisor

Reportaccident _ Find out what
happened

Explain what — Find out how it
happened —~ happened

Explain how it.— Find outifit is bad
_—>
happened

Tell if it’s bad 5 Tell worker what

to do


Presenter
Presentation Notes
This final example is for use with students with limited literacy skills. Using the same script as shown on the previous slide, the teacher would introduce the script by showing students a picture of the problem (cut hand/broken glass container). Students create their dialogue based on those visual cues.

Discourse chains are useful for higher level learners as students are required to come up with the language necessary to complete the dialogue. This is like a flow chart activity. Students begin by identifying the first event and producing the necessary language for that event. Students then move on to the next event and so on.


Use role-plays with very complex to
minimal roles; use picture prompts with
no words

Complex
role plays

U

picture
prompts

Minimal
roles



Presenter
Presentation Notes
Role-plays can be set up as very elaborate language learning tasks to very simple tasks where low proficiency level students play on a minimal role. Alternatively, role plays can be done through the use of picture prompts which could begin by the teacher showing students a video clip and have students act out a scene. Another way in which picture prompts could be used is to find pictures of different scenes (i.e. a visit to the doctor; an accident scene, a parent-teacher conference). Students would be expected to take on a role and act out the role as they saw appropriate.


Language experience approach

Step Five: Student-generated texts are then
used by the whole class for other practice
activities.

Step Three: Pair more literate students with those with limited
literacy skills. Have them tell their story to their partner.

Step Two: Students practice telling the story silently to themselves; ask students
to think through the beginning, middle, and ending, as well as key points in the
story.



Presenter
Presentation Notes
The language experience approach uses student generated texts.
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Presenter
Presentation Notes

Teachers can keep a collection of self-access materials in their classrooms so that students can select materials and work individually. Self access materials should include activities from all skill areas and levels, and each task should be set up so that learners need minimal, if any, assistance from the teacher to accomplish the task. Answer keys to all tasks should also be included. (See Gardner & Miller, 1999 for a discussion on ways to use self-access materials.)

ESL programs which have computer assisted learning components have higher retention rates. There are however, challenges to using CALL. In cases where there is a different teacher in charge of a lab where CALL is utilized, there can be a disconnect between the computer-based instruction and in-class instruction. Learners should engage in follow-up activities after lab time in order to process and report on what they’ve learned.

Regardless of the instructional strategies used in multileveled classrooms, it is vital that learners be presented with opportunities to learn English using authentic texts for the negotiation of meaning.


Planning a Lesson for the
Multileveled Classroom



Presenter
Presentation Notes
Beginning the class with the whole class together provides a foundation for the leveled tasks that will follow. Throughout the preview and presentation portion of the lesson, the teacher intermittently lowers and raises instruction to keep the below-level and above-level students interested. Since most lesson in beginning level ESL classes begin with learning the vocabulary that will be used in the unit, it is easy to start a lesson with the whole class together. The natural process of previewing, presenting, and practicing the vocabulary lends itself perfectly to the whole class multilevel instruction.

During the practice and evaluation stages of the lesson, students’ tasks are leveled according to proficiency and language skill. If the objective, for example, is to complete an order form “from a mail order catalog company, a student can learn skills of following instructions, filing out forms, and doing various math operations.” (Cowels, 1997).

The lesson should be ended with the whole class together to review and to assign a whole class activity.
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Presenter
Presentation Notes
Teaching in the multilevel classroom is both challenging and rewarding.  There will be many days when the well prepared teacher is thrown a curve ball and something unexpected occurs in the multilevel ESL classroom. What keeps the teacher going is knowing that the students will feel that they’ve learned something and will leave the classroom better prepared to deal with the English language.

Remember:
Teaching involves supporting  and empowering learners, engaging learners in real life tasks, caring for their progress and success, sharing knowledge, reflecting on language, nurturing skills, and assessing how well the learner has made progress.
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