
Teaching English as a 
Second Language 



The Communicative Classroom 

Presenter
Presentation Notes
The goal in any ESL classroom is to be able to use language proficiently as a means of communication.
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Presentation Notes
In order to achieve communicative competency in the classroom, learners must become proficient in a number of areas, including language forms, social interactions, language skills, and learning strategies. In other words, the ability to convey the intended message, students must understand that all parts are equally important. The four areas of competency are:In the early stages of language learning, instructors and students may want to keep in mind the goal of communicative efficiency: That learners should be able to make themselves understood, using their current proficiency to the fullest. They should try to avoid confusion in the message (due to faulty pronunciation, grammar, or vocabulary); to avoid offending communication partners (due to socially inappropriate style); and to use strategies for recognizing and managing communication breakdowns.



I. Linguistic Competence 



Linguistic Competence: Phonetics 

Presenter
Presentation Notes
For example, if the native language does not utilize constant clusters such as /str/ particularly if the ‘r’ in the native language is a trilled /r/ (such as what is used in Spanish), then students will have a very difficult time in spelling and pronouncing English words using /str/ such as ‘street’ToneThe placement of tone on a foot in an English sentence can actually change its meaning. What does the sentence“I want to go home.”   mean to you.You have undoubtedly interpreted the sentence as you want to return to the place in which you live.But the meaning of the sentence can change depending upon where the tone is placed.I / want to go home.	In this example, stress is placed on ‘I’ indicating that the speaker wants to go home. 			Perhaps the best way to understand the tone placement in these examples is through 		the use of questions.  Who wants to go home? I  want / to go home.	Here stress is placed upon ‘want’…..What do you want?I want to go / home.	What do you want to do?I want go home./	Where do you want to go?As you teach tone differences please keep in mind that influences from the mother language may influence the intonation patterns and production of the second language. As such, it is entirely possible that your students may not be able to replicate exact tone features of English.



Understanding Tone 
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Presentation Notes
Tone can be defined as the quality of sound produced by the voice in uttering words. But in a general sense it is the attitude of the speaker and the way the speaker uses words as an expression of a particular attitude. For instance, the way a speaker says ‘What do you want?’ will change depending upon whether the speaker is irritated or has a positive frame of mind.The use of tone in language production varies. It can be a conscious effort or an unconscious one, depending upon the speakers frame of mind. Tone is typically either taken for granted in our speech patterns, or it is perceived unconsciously. Tone is a feature of non-verbal communication. It is the physical level at which the sound of the voice is transmitted.Languages around the world use tone as an expression of meaning. In some languages, tone is on a particular syllable; in others it is placed upon individual words or phrases.Children learning a language pick up the intonation patterns of the language quickly as they are crucial elements in triggering the acquisition process. However, ESL students seem to struggle with tone in English. The reasons for this are varied, but one of the primary reasons is the influence of the intonation patterns of the L1. Students who have not been exposed to English when they were young may have a great amount of difficulty hearing the tones in English simply because their own language makes use of tones in a different way.To understand the difficulties that ESL learners encounter in English, consider the use of ‘hello’ in our speech. The variations and meanings it expresses varies depending upon attitude and purpose.“Hello, hello, hello.”	Trying to get someone’s attention.“Hello?”		‘Is anyone there?’“Hello!”		‘At last I’ve found it!’“Hello!”		‘Here we go again!’“Hello!”		‘Fancy meeting you.’“Hello!”		Greeting a friend.As you teach tone differences please keep in mind that influences from the mother language may influence the intonation patterns and production of the second language. As such, it is entirely possible that your students may not be able to replicate exact tone features of English.



Linguistic Competence: 
Grammar  
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Another example is how English orders words in a sentence. Consider the following sentence:The beautiful bird is flying slowly .In this example the structure of the sentence isArticle + adjective + noun+ verb + adverbEnglish is a structured language with very specific rules on how we order each part of speech. Not all languages are this way. In fact, there are many languages which do not use ‘articles’ and others which place the adjective after a noun. The point is that every language has its own unique rules and they are not the same as the English language. For learners who are studying English, they must learn a whole set of rules that may be entirely different from their native language. And this is something that many students struggle with.



Linguistic Competency: Vocabulary 
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Presentation Notes
Another very common difficulty learners have in obtaining linguistic competency in English is that associated with vocabulary. There are hundreds of examples in languages around the world of words that we do not have in English and vice versa. For example, do you know the English name of the fruit shown in the picture? We don’t have one, so we’ve adopted its name into our language ‘sala’. Most English speaking people won’t know of this word unless they’ve been exposed to fruit from southeast Asia. Another example is when the word doesn’t exist in the native language, but we have multiple words for a similar noun. Consider the words ‘deer’, ‘elk’, ‘moose’. All are four legged animals with horns. Many countries around the world have only ‘one’ word for a four legged animal with horns (such as a deer) and do not distinguish between the different varieties of ‘four legged animals with horns’.  When this occurs, L2 learners will struggle with understanding the vocabulary concepts and differences. The only way to clarify this type of difficulty is through the use of pictures where the teacher points out the differences.

http://www.knowphuket.com/Photos/fruit_full_sala.jpg


II. Sociolinguistic Competence 
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Sociolinguistic competence is knowing how to use and respond to language appropriately, given the setting, the topic, and the relationships among the people communicating. Sociolinguistic competence asks: Which words and phrases fit this setting and this topic? How can I express a specific attitude (courtesy, authority, friendliness, respect) when I need to? How do I know what attitude another person is expressing?Developing Sociolinguistic competence considers three factors:Sociolinguistic interferenceInterpreting social meaningTaking the initiative 



Sociolinguistic interference 
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1. In learning how to use and interpret the sociolinguist rules of English the learner must develop an awareness of the areas where the sociolinguistic system of his/her native language differs from English, and where ‘misperception and misanalysis’ are most likely to occur.Teachers must provide feedback on appropriate and inappropriate responses.Example 1:Suppose you are at the cinema and are purchasing tickets. You say “Two adults and one child upstairs, please.” You would understand this to mean: I want two adult tickets and one child ticket and we would like seating upstairs. But to the L2 learner, it would be confusing. They might think “Why is the child upstairs?” Knowing and understanding the social meaning of an utterance is something that can only come about through practice and reinforcement from the teacher.Example 2:Formal vs informal language use:When greeting someone in a very formal situation an American might say, Hello, how are you? or Nice to see you again, but if he were meeting a friend in an informal situation it would be much more appropriate to say Hi, or Hey, whatcha been doing?In this example, students have to know ‘when’ the social situation allows/requires formal vs informal language use.



Understanding & Teaching 
Sociolinguistic Interference 

Part A. Match these situations with the responses that you think would be most appropriate.  
Remember that silence is sometimes an appropriate response. 
 
Situation     A Possible Response 
1. Getting out of a crowded bus.  How much is this, please? 
2. Wanting to leave a party.   Excuse me, please. 
3. Finding the cost of something.  Would you like some help? 
4. Asking for tickets at the cinema.  I’m sorry, I’m a stranger myself.  
5. Waiting at a bus stop with a stranger.  I think I’d better go now 
6. Seeing a friend for the first time since 
 the death of his father.   Could you serve me, or are you busy? 
7. Trying to get a shop assistant to serve you. Two adults and one child upstairs, please. 
8. Helping someone who has fallen over.  I was very sorry to hear that your father had died. 
9. Someone asks you the way but you are 
 new to town.    Are you all right? Have you hurt yourself? 
10. Seeing someone who is carrying many parcels. 
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Helping the ESL student develop sociolinguistic competency is not difficult. Exercises like these can be distributed to students as a activity teaching ‘appropriate responses.’Part A:Exercises like this stimulate conversation in the classroom as students begin to cross-culturally compare what is considered polite in English vs. their native language. Situation 5, in particular can lead to a great discussion of the uses and interpretation of silence in different cultures. Some students may regard silence in this situation as extremely threatening or rude, while others (especially those from European backgrounds) may find it perfectly acceptable behavior. Situation 2 demonstrates the restrictions on the kinds of excuses considered acceptable in different speech communities. Some students may wish to be devastatingly honest, while others (especially those from Southeast Asia) may tend to provide a degree of elaboration in their excuses which could create suspicion and doubt in the mind of a native speaking listening. (i.e. why is this person giving such a long winded excuse for wanting to leave? If they want to leave, why not just say it?)



Understanding & Teaching 
Sociolinguistic Interference 

Part B. Now make up your own first remark for these situations. 
 
a) You have picked up a purse that you saw someone drop. 
b) Asking a friend to look after your child for two hours. 
c) Asking a shop to deliver a chair you have just bought. 
d) Telling a taxi-driver where you want to go. 
e) Giving your name to a clerk who can’t spell it. 
f) Complaining about something you have bought which is not 
satisfactory. 
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Part BThis type of exercise gives students the opportunity to explore/experiment with more original and creative responses. More cross-cultural differences may emerge and teachers can probably come up with numerous examples to illustrate sociolinguistic interference from the L1.If you work with a homogenous group of students, you will not have such diverse answers, but the students answers will help illustrate cultural sociolinguistic differences in the language.



Interpreting Social Meaning 
Example: 
 
Situation: Bob and Susan are at an amusement park and have been 
riding the rides for many hours. Bob is now feeling rather ‘ill’ and 
would like to go home. He says: 
 
Bob: Haven’t you had enough?  
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L2 learners are particularly vulnerable when the latent (social meaning of an utterance) is more significant than its manifest function. This is even problematic for native speakers of English. The social meaning of an utterance and/or an exchange in English does NOT always match those of superficially similar exchanges in the student’s native language. As such, misunderstandings are quite common.Example:Situation: Bob and Susan are at an amusement park and have been riding the rides for many hours. Bob is now feeling rather ‘ill’ and would like to go home. He says:Bob:	Haven’t you had enough?	In this situation, Susan would understand Bob’s question as ‘wanting to go home’. However, suppose Susan had an ice-cream cone in her hand when Bob said this. Would the implied meaning of the question be exactly the same? No, it could be interpreted even by native speakers differently.Keep in mind that the social meaning of an utterance in English may not always match the social meaning of a similar exchange in the L1.



Interpreting Social Meaning: Implications 
Part A: Read what ‘X’ says. Then, think of the implication of the remark in two or three 
 different settings and then provide some possible replies: provide at least one 
 where Y agrees with X and one where Y disagrees with X. 
Example: X says….. 
  “Isn’t it awful weather?” 
 
  Implications: X thinks the weather is bad and expects Y to agree. 
   
  A possible reply for Y if he is agreeing with X: “It certainly is.” 
  A possible answer for Y if he is disagree with X: “Well it’s better than 
  yesterday.” 
 
•Isn’t there room for another? 
•Wasn’t that a boring lecture? 
•Did it really cost as much as that? 
•Have you started to work yet? 
•Have you stopped worrying about your son? 
•Aren’t you tired? 
•I’m rather busy at the moment. 
•My daughter is very shy with strangers. 
 

Presenter
Presentation Notes
An implication is something that is suggested but not actually said. Helping students understand the latent function of questions and statements can be done through the use of exercises like this. Students usually love these types of exercises as they help clarify instances of misunderstanding. For example, one international student in New Zealand (after completing an exercise such as this) finally understood the implied meaning behind his host’s evening comment: “I expect you’re very tired” to mean a polite way of indicating it was time he went to bed because his hosts were tired but didn’t want to go to bed until he did.



Part B: Choose one of the following pairs of sentences and give an appropriate 
response to each. 
 
 
1. Can you swim?     2. Have you read Oliver Twist? 
    Can’t you swim?        Haven’t you read Oliver Twist? 
 

3.  Do you know Mary Brown?   4. Did you give me six? 
     Don’t you know Mary Brown?       Didn’t you give me six? 
 

Interpreting Social Meaning: Implications 
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Presentation Notes
The exercises in part B were devised to remedy a specific common problem among ESL students. Hearing final consonants is very important for taking the right meaning from ‘wasn’t’ / ‘hadn’t’, etc. Many Asians neither produce nor hear the /nt/ easily, and so do not distinguish in conversation between “Have you read it?” and “Haven’t you read it?” By discussing the difference between the pairs, students are better able to give an appropriate response.



Taking the 
Initiative 
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A third aspect of sociolinguistic competence which L2 learners often need to develop is more creative than interpretive. They need to understand the importance of giving detailed answers. Many L2 students lack the confidence to initiate or contribute anything substantial to a conversation. A native speaker is often expected to carry the conversational load while the foreign student replies to his/her questions with only minimal contributions to the conversation. In order to improve this aspect of sociolinguist competence students need practice in contributing material to a conversation, in providing information which their conversational partner can pick up and develop, and in taking responsibility themselves for developing a conversation.



Taking the Initiative 
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Students learning English who are living in an ESL environment often have conversations with native speakers which follow a very set pattern.This will undoubtedly be the end of the conversation because neither participant wants to continue as it is so BORING! The L2 learners has answered these questions many times, and the native speaker does not enjoy taking total responsibility for keeping the conversation going.



Taking the Initiative 
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How can you fix this type of problem? The answer is quite easy. Show students how to answer AND add to the conversation.



Taking the Initiative: Not 
able/unwilling to answer 
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But how are students supposed to deal with this when 1) they don’t understand the question or 2) do understand but don’t want to answer because they think it is too personal?Too PersonalIn this answer the L2 student has taken the initiative and thus managed to evade answering the question while at the same time redirecting the conversation onto more comfortable grounds.



III. Discourse Competence 

•To 
understand/construct 
monologues or 
written texts of 
different genres 

 Understanding 
Textual Discourse 

• Involves being able to 
relate information in a 
way that is coherent 
to readers & hearers 

Understanding what 
is going on & what is 

important •reading 
•writing 
•conversation 

Improved abilities 
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Discourse competence is knowing how to interpret the larger context and how to construct longer stretches of language so that the parts make up a coherent whole. Discourse competence asks: How are words, phrases and sentences put together to create conversations, speeches, email messages, newspaper articles?Discourse competence is also used to refer to two related, but distinct abilities. 1) Textual discourse competence refers to the ability to understand and construct monologues or written texts of different genres, such as narratives, procedural texts, expository texts, persuasive (hortatory) texts, descriptions and others. These discourse genres have different characteristics, but in each genre there are some elements that help make the text coherent, and other elements which are used to make important points distinctive or prominent.   2) Learning a language involves learning how to relate these different types of discourse in such a way that hearers or readers can understand what is going on and see what is important. Likewise it involves being able to relate information in a way that is coherent to the readers and hearers.L2 learners who are able to negotiate these two steps in mastering discourse competence will have improve abilities in reading/writing and conversation.



To Understand & Create Forms of 
the Language 
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Discourse competence is the ability to understand and create forms of the language that are LONGER than sentences, such as stories, conversations, or business letters. It includes understanding how particular instances of language use are internally constructed.Example 1In this text, what is the meaning of the word “IT?You can figure out that ‘it’ refers to the rocket ship previously mentioned because you have discourse competence in English that allows you to identify the referents of pronouns.



How texts relate to the context or 
situation: Cohesion 
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Discourse competence also includes understanding how texts relate to the context or situation in which they are used.For example, what is the meaning of the word ‘’IN” in the following sentence.Example 2The car is in the driveway.The pencil is in the cup.Because we have practical knowledge that completes our understanding of language use, we know that the pencil is surrounded by the cup, but that the car is (probably) not embedded in the driveway!!



Consider: 
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Now you can see how the sentence ‘The Space Cadets ate the rocket ship.” could be correct. What else do you have to know in order to understand this text?Who is writing? How old are the people described?What kind of event is described?You can interpret the sentence because you perceive its coherence in the context of American cultural practices for children’s birthday celebrations.



Coherency 
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What makes a text coherent often has less to do with sentence structure than with text structure and our knowledge of the world.Consider these examples.Which one of these examples forms a coherent ‘whole’? What kind of text is it?Text #2 is more coherent than #1. Text 2 belongs to a genre of language use we recognize as advertising.Which example is made up of complete sentences?Text #1 is not really a text at all! It is a series of sentences strung together after they were taken from their original context (a linguistics book jacket, a coffee can, a flier from an HMO, a conversation, a children’s book and a magazine ad).Different cultures have different expectations for text forms and devices for making texts fit together, and different ways of defining situations that allow people to understand what is being communicated.



Discourse Competency 

Look at this text: 
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Discourse competency also involves :top-down processing: This term involves the knowledge and information students bring to a text, which they either listen to or read. Top-down processing looks to activate this information, so students will work towards understanding the big picture. Activities that focus on top-down processing may ask students to identify the speaker (or writer), the purpose and theme of the piece, and main or supporting ideasLook at the text.What is the purpose of this text?Where do you think you might find this text?What information can you gleam from the text?Who do you think the audience for this text is?Even though you don’t know Chinese, you could probably decipher some information from the text.Were you able to identify the purpose for the text?Could you guess the kind of store that placed the ad?Could you ‘read’ the words?NO, but you could gain a preliminary understanding of what the text was about, what it would be used for, and the places where you’d find certain types of information. In order to do this, you had to use your knowledge & experience of the world.bottom-up processing: Bottom-up processing focuses on the specifics of the language, such as vocabulary, sentence structures, grammar, intonation, and even individual sounds or letters. Bottom-up deals with the specifics, then, and what goes on while reading or listening to English. It's important for students to recognize and understand the details, because they can then apply the patterns or rules to other aspects of the language. Top-down is the opposite process, and works in tandem with bottom-up processing.Look back at the text. Had I asked you to decipher individual characters in the text, you would have gotten nowhere because you do not know the grammatical forms and vocabularies of the Chinese language. 



Social Cultural Competency 
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The way we use English is greatly influenced by the culture we live in. It is based upon shared beliefs, history and culture. Cultural references are so common that people often do not even have to think much about them and can instantly comprehend and follow along with what is being discussed.There are many aspects of the history and culture that are often referenced in speech.Most of you will undoubtedly know and understand the significance and reference to’9-11’ when it is used in speech. It refers to a very significant day in American history.But how many of you understand the ‘11-M’ reference?If you moved to Spain and were learning Spanish, you would undoubtedly struggle with understanding this reference, which is used to refer to the terrorist attacks that occurred in Madrid on March 11, 2004.Other cultural references which might come up in texts or conversation would be things like holidays and/or famous people in history. For example:All of you would understand the significance and importance of our Thanksgiving holiday. It represents a historical part of our past.But how many of you know the significance of the Songkran festival in Thailand?Unless you’ve lived in Thailand, this would probably not be something that you readily have knowledge of.



IV. Strategic Competence 
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Strategic competence is knowing how to recognize and repair communication breakdowns, how to work around gaps in one’s knowledge of the language, and how to learn more about the language and in the context. Strategic competence asks: How do I know when I’ve misunderstood or when someone has misunderstood me? What do I say then? How can I express my ideas if I don’t know the name of something or the right verb form to use?



Degrees of Strategic Competence 

Presenter
Presentation Notes
Everyone has some degree of strategic competence. Suppose you are hungry, but don’t know the word for ‘hunger’. How would you get your meaning across to someone?In this case, you could use gestures and facial expressions because ‘hunger’ is a universal fact of human life. Language learners who really need to communicate in their adopted language tend to develop a number of strategies for making themselves clear in spite of their incomplete knowledge.Suppose you are learning Hungarian and suddenly realize that you need to buy some dental floss. You speak some elementary Hungarian, but you don’t know how to say “dental Floss”. What do you do?You can gesture to convey your message.You can coin a word, perhaps “teethstring.’You can use circumlocution: “I would like to buy thing for cleaning mouth parts. Inside, Please’Or you can Give up!!



Providing Opportunities 
for Students to 
Communicate in English 
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Pre communicative activities are used primarily with beginning and intermediate level students and are preparatory steps towards communicative activities. 



Quasi-
communicative 

Activities 

Structural Activities 

Pre-communicative 
Activities 

e.g. I was very late for 
the film. But I wasn’t too 
late for the film. 

Situational dialogues, 
open-ended dialogues, 
timetable, map, food 
list, shopping list, etc. 
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Pre-communicative activities are preparatory steps toward communicative activities. There are two types of pre-communicative activities.The first type mainly concerns structural activities, such as grammar exercises in which the teacher teaches the students how to use grammatical rules in their communications.For example, the teacher may teach the students how to use intensifiers by making sentences like:“I was very late for the film. But I wasn’t too late for the film.These two sentences show the difference of ‘very’ and ‘too’. The second type is quai-communicative activities which are intended to help learners relate the structures they are studying to the use of the language. Examples include situational dialogues, etc. 



Communicative 
Activities 

Functional 
Task based: comparing sets of 

pictures and noting 
similarities/differences;  

sequencing events, discovering 
missing features 

Social interaction based: 
conversations, dialogues, role 

plays, simulations, skits, 
debates 

Social 
Interaction 
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Pre-communicative activities are the precursor to communicative activities. Communicative activities are those activities which focus on developing ‘real’ communication. As such, it is always best to utilize authentic materials whenever possible. There are two types of communicative activities. The first kind is functional communicative activities, which include such tasks as learners comparing sets of pictures and noting similarities / differences; working out a likely sequence of events in a set of pictures, discovering missing features in a map/picture; one learner communicating behind a screen to another learner and giving instructions on how to draw a picture/shape, or how to complete a map by following directions.  The second kind is social interaction activities where the main purpose of the activity is to give the learners an opportunity to use the language in an appropriate social context. These may include conversation and discussion sessions, dialogues and role plays, simulations, skits, improvisations and debates. The purpose of these kinds of activities is to let the learner  use the language to put across their ides in oral presentations. Learners have to solve problems, seek information and make decisions about what is proper to say or to do



Factors Contributing to 
a Communicative 
Classroom 
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Effective communication in the ESL classroom is largely dependent upon four factors: Reducing the role of the teacher, appreciating student uniqueness, Providing students with opportunities to communicate, and giving students choices and making appropriate choices.



Factor One: Reduce the Role of the 
Teacher 

Increase 
student 
participation 

Reduce the 
role of the 
teacher 

Presenter
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Tradition has it that the teacher is the most important person in the classroom. The teacher possess knowledge and must distribute that knowledge to the student. In the ESL/EFL classroom, the focus of the lessons is on language production. Because of this, students MUST play an active part. Therefore it is up to the teacher to reduce/his her role and increase the student’s role in the classroom. Teacher’s guide students on how to produce language, but actual communication in the classroom cannot take place until the student actually produces the language.



Factor Two: Appreciate Student 
Uniqueness 
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Every student comes to the classroom with a unique set of circumstances. Every student is from unique cultures and has had unique opportunities in life. Each student has had different experiences in language learning and in life as well. Teachers need to be sensitive to each individual’s background and affective state.



Factor Three: Provide Students with 
Opportunities to Communicate 
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Students need the opportunity to be able to listen not only to the teacher, but to each other. They need to be able to express their own thoughts and ideas both orally and in writing using acceptable forms. They need to be able to understand how to negotiate meaning when they don’t’ understand. This includes receiving clarification, confirming their understanding, asking and asking questions and responding appropriately.True negotiation of meaning can only happen when students are fully engage in using English to understand the meaning intended by others, as well as to express their own meaning as clearly as possible.Reinforcement of vocabulary specific items can be accomplished through games as well.



Factor Four: Give Students Choices 
And Making Appropriate Choices 

Clip 1: 
http://www.youtube.com/watch?v=z2tQtIaQ
SY4 

Clip 2: 
http://www.youtube.com/watch?v=y4moqOI
uTE4 
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Negotiation of meaning also means that students have choices on what to say, who they want to talk to and how they want to say it. This is where culture plays a very important role as students must understand how to use words/phrases correctly for the culture in which they are in. For example, the way we say hello in English does not change throughout the day. ‘Hello’ will always be ‘hello’, regardless of whether it is morning, noon, or evening. This is not always true in some of the world’s cultures. Watch this short clip  (clip #1) on ways to say hello in Japan.How many ways are there to say ‘hello’ in Japanese? Why are there so many different ways to say the same thing in this language?There are multiple ways to say ‘hello’ in Japanese. The phrase used to express appropriate meaning will vary according to time, gender, and the context in which the phrase is uttered. There are many languages around the world that use time and context to vary the meaning of an utterance. Students from these cultures will struggle with understanding that in English we may only have one way to say something and that the phrase itself will not change regardless of time, gender or context. Body language is also important in the negotiation and communication of meaning. Look at the second clip of ways ‘hello’ is expressed in Thailand. Notice the different ways in which the hands are held when saying helloHow many hand positions can be used to express greetings in the Thai language? Does the greeting itself (i.e what is said) differ between the genders?The Thai language is a gender based language. This means that the expressions used by men and women differ slightly. The general meaning of ‘hello’ is ‘sawatdi’, but the complete greeting differs between men and women.Women-’sawatdi ka’Men-’sawatdki krap’Because the Thai culture places such high regard upon respect, this respect is demonstrated in greetings. The exact placement of the hands when the greeting is said, will vary depending upon who the speaker is talking to. Students and teachers need to understand these types of differences so that students will make appropriate choices when they try to communicate effectively in English.

http://www.youtube.com/watch?v=z2tQtIaQSY4
http://www.youtube.com/watch?v=z2tQtIaQSY4
http://www.youtube.com/watch?v=z2tQtIaQSY4
http://www.youtube.com/watch?v=y4moqOIuTE4
http://www.youtube.com/watch?v=y4moqOIuTE4
http://www.youtube.com/watch?v=y4moqOIuTE4


The Role of the ESL 
Teacher 
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Presentation Notes
The ESL teacher plays many roles in the classroom. Some are related to language abilities while others are related to the ability to create meaningful interactions.



Language Ability Roles 
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Language Authority:ESL teachers are considered experts on the language they are providing instruction for. They are expected to be able to explain complex grammatical rules, conversational nuances, such as slang, phonetic influences on the language, such as how tone placement can change the meaning of a sentence; the rules of speaking, su.ch as when it is appropriate to apologize; fine differences in meaning, particularly in written texts, such as how to write a good paragraph/composition.Cultural Informant:As an ESL teacher you will be expected to provide information relating to culture. Students will ask you questions, not only about the language, but also about when behaviors, such as how far apart should you stand when you are talking to a friend, vs. a business associate. How do you let someone know that you are happy/angry? How do you say hello/goodbye using appropriate body language? Questions about discrimination and how to deal with these types of issues will also come up. Always be honest with your students!Model Speaker:The way English language speakers express humor varies a great deal from culture to culture. Look at these three examples of humor from different English language speaking countries. Which one is British? Australian? American? How do you know?You are able to interpret/identify them because of the cultural references in each one. (i.e. kangaroo, clothing, and language references in the American one).As a model speaker you will also be expected to explain nonverbal behaviors and how they communicate meaning. For instance, a frown could mean that you disapprove of something or it could have other meanings depending upon the actual situation in which the conversation is taking place.



Culturally Sensitive Questions 
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As an ESL teacher you will undoubtedly be asked a multitude of culturally sensitive questions. For example, students will ask questions about socialization, families, friendships, technology and a wealth of personal questions.We unconsciously acquire the rules of our native cultures as we participate in them. Students of the L2 have not had this opportunity, and will make many errors in learning the appropriate use of the language. You, as the teacher, will be expected to help them overcome these barriers.Do not be surprised if your students ask you questions that you would consider cultural insensitive, such as:How old are you?How much do you weigh?How much money do you make per month?Beginning, low and some intermediate level ESL students will not know that these types of questions are not appropriate. As an ESL teacher, you will be tasked with teaching them how to make appropriate choices in the questions they are culturally allowed to ask.



Meaningful Interactions Role 

Presenter
Presentation Notes
As the ESL teacher you will be expected to determine the needs of your students, manage your classroom, adapt ESL texts whenever necessary, and occasionally act as the class jester!!



Needs Assessor Role 

Presenter
Presentation Notes
Every student comes to the classroom with different learning styles, different experiences, different study habits, and different goals. Educators encourage ESL instructors to find out more about their students in an effort to determine the exact ‘needs’ of individual students. (needs being defined as ‘what the student needs/wants from the English language learning experience). Once needs are determined then teachers will have an easier time developing curriculum and course material that directly relate to what the students themselves want/need.Assessing students' language needs is a crucial part of planning an effective long-range lesson plan for the term.  The course outline provides the basis for the course, but the amount of emphasis placed on certain competencies, topics, proficiencies and structures is determined by the needs and priorities of the students.There are three ways that teachers can complete a needs assessment with students.Teacher interviews can be used, but these are typically short informal assessments. Teacher interviews can be problematic simply because of the nature of the interview themselves. Oral assessments are not always successful with lower level students because of comprehension difficulties. However, it is much more desirable to have written records of these needs assessments so that they can be referred back to whenever necessary.Dialogue journals are another method used to determine students’ needs. These journals are written conversations between a student and an instructor. They are like informal letters and are a good way to discover what really bothers a student, what a student enjoys, why a student is studying English, etc.Questionnaires are a third type of needs assessment that can be utilized with students. These are probably the most widely used in the ESL environment simply because they can be delivered quite easily while providing a written record. The questionnaire is discussed in more detail on the next slide.



Presenter
Presentation Notes
The third method is the most common used throughout the ESL teaching field. Questionnaires are widely used because 1) they provide the written documentation needed for administrative purposes 2) they are much easier to use (because of pictures) with lower level students.All needs assessments should be administered during the first week of class.  The process of administering the needs assessment and compiling the results can be turned into a classroom activity.  For example, after filling out their forms individually, students could work in groups to compare their answers on a particular section related to one or more of the competency areas.  Another example activity could be having the whole class mark their responses for the Language Skills section on the board and then immediately tallying and comparing the totals for the class. As new students enter, they should complete a needs assessment as part of their orientation into the class.  Results from these assessments, along with other input such as ongoing evaluation of progress, class test results, and additional needs reported by students may alter the long-range lesson planning for the term. 



Classroom Manager 

Presenter
Presentation Notes
The role of classroom manager is quite complex.



Text Adaptor 

Presenter
Presentation Notes
Quite often teachers are given a copy of a student book with a teacher’s manual and expected to develop classes around the course book. Unfortunately, this does not always work well with all groups of students. Teacher’s need to adapt the text and the accompanying materials to the class they are teaching. This may mean adding additional materials to aid in student comprehension on a particularly difficult task. Or it may mean adapting the text to American/British English, depending upon which form of English is more prominently recognized in the area in which you are teaching.For example, in Hong Kong, British English has traditionally been the most accepted form of English. Words like ‘lift’ for elevator or ‘to ring’ for ‘to call’ need to be adapted to texts that use one form over another.



Entertainer 

Presenter
Presentation Notes
The most enjoyable part of your role as an ESL instructor will be that of an ‘entertainer’, which is why I’ve previously said that you mustn’t be afraid to make a fool of yourself!! Although this role is controversial, in practice, entertaining the students is tied very strongly to maintaining student interest in the classroom. It also helps lower the student’s level of anxiety and helps to increase their level of comprehension.



Problems Faced by ESL 
Teachers when 
Teaching  



The Bandwagon Method of 
Instruction 

Defined Positives Negatives 

The latest teaching 
methodologies 

Provide 
confidence & 
useful techniques 

Can be 
problematic if 
teachers cannot 
see beyond the ‘in 
way’ of teaching 

Are fashionable, 
most up to date 
methods, 
materials, & 
techniques 

Easy to share ideas 
with other 
instructors who 
follow the same 
thought 

May stem teacher 
creativity 



What is Anxiety? 

Presenter
Presentation Notes
Think about a time when you felt great anxiety. How did you feel physically/emotionally? How did you deal with this problem? What did you do to overcome this? 



Facilitating Anxiety 

Presenter
Presentation Notes
Anxiety in the ESL classroom is a ‘REAL’ issue. Every time you call on a student, the student’s heartbeat may increase, nervous sweats may break out during oral examinations, blank stares may occur if the student doesn’t understand. When this happens, it pays for the ESL instructor to remember how they felt at time when they were experiencing their own personal anxiety. To help students overcome their anxiety in the classroom, teachers can use an ‘understanding response by really listening to the student and paraphrasing back what he/she said.Do not single students out for error correction. But rather put some of the more serious errors on the board and have the entire class correct the error.Pairing stronger learners with weaker learners provides the lower level learner with the opportunity to learn from his/her peers. This is non-threatening and some learners prefer this style.



The Engagement Problems 

Presenter
Presentation Notes
In the communicative classroom, emphasis is placed upon ‘communication’…..but in order to do this, the teacher must be willing to let lose of some control and turn that control over to the students. An interactive classroom is one where students tend to lose their fear of embarrassment and are willing to try to express themselves. But this can only occur if you (the teacher) emphasize to the students that the classroom is a safe environment. The classroom is a place where they can talk about any subject; they can make mistakes and not feel threatened; the ESL classroom must be a place that is conducive to language learning.Teachers must be sensitive to students feelings and perceptive and committed to having ‘real’ communication take place in the classroom.



Homework: Choose one of the 
following and write a one-two page 
response 
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