Teaching English as a Second
Language

Unit Eight:

Teaching
Vocabulary


Presenter
Presentation Notes
If language structure make up the skeleton of the language, then it is vocabulary that provides the vital organs and the flesh. 

An ability to manipulate grammatical structures does not have any potential for expressing meaning unless words are used. We talk about the importance of choosing your words carefully in certain situations, but we are less concerned about choosing structures. (unless we’re in a classroom)



“Yesterday....go

disco.”

ARY U
EJ%GABUL ARY

LANGUAGE STRUCTURE
& VOCABULARY



Presenter
Presentation Notes
In real life, it is even possible that where vocabulary is used correctly it can cancel out structural inaccuracies.

The example shown in the blue bubble, is committing one of the most common mistakes L2 learners make in English, but s/he can still be understood as having gone to the disco yesterday (simply because of the word …yesterday).


Grammar Vocabulary

* Allows us to generate e Must have meanings that
sentences we wish to express

* Knowledge of grammar will * We need to have a store of
be of no use without words to choose from to
vocabulary express meaning

Consider:

“l wonder if you could lend

9

me your......

Structure vs.Vocabulary


Presenter
Presentation Notes
Vocabulary is a powerful carrier of meaning. Without vocabulary there can be no grammar. 

In the example given, the sentence makes no sense unless you have the vocabulary to complete the sentence.


Translation Difficulties

* Homonyms



Presenter
Presentation Notes
Quite often language learners translate (either in their heads or through the use of bilingual dictionaries) the meaning of a word. Unfortunately, this direct translation isn’t always successful for a variety of reasons. 

First, words in English can have multiple meanings and the use of these words in sentences can change depending upon meaning. One example is homonyms. Consider this sentence.

He is feeling blue.                      Vs.                     It’s blue.

Same word, different meanings


Translation Difficulties

‘their/there/they’re’

Knowing which form to use in a sentence
requires a bit of mastery of structure and
knowledge of the English language.



Presenter
Presentation Notes
Another problem with translation is we have words in English that have the same pronunciation, but completely different meanings.

Words live within their own languages and though a dictionary translation can give an introduction to the meaning of a word, it can never really let us into the secrets of how that word exists within its language. Without understanding both structure & vocabulary, learners will be “Lost in translation.”


Frequency, coverage and choice

© SELECTING

VOCABULARY


Presenter
Presentation Notes
Part of the problem in teaching vocabulary lies in the fact that whilst there is a consensus about what grammatical structures should be taught at what levels, the same is NOT true of vocabulary.

Most syllabuses include word lists that learners will be expected to learn, but the words associated with an elementary class in one school will NOT be the same words for a similar elementary class in another school. 

One of the problems in teaching vocabulary is how to select what words to teach. Dictionaries for upper intermediate students have lists of 55,000 or more words and there may be many meanings for the word! Yet, this 55,000 list is only a fraction of the words available in the English language. Somehow, we have to make sense of these lists and reduce it to manageable portions for our learners.



Lower level learners Upper level learner

* Vocabulary words are * Vocabulary words become

chosen and are typically more abstract
found in classrooms or can

be easily explained by
things around the student

General Principles


Presenter
Presentation Notes
A general principle in the past  has been to teach more concrete words at lower levels and gradually become more abstract.

Words like ‘table,’ chair’, ‘chalk’, have typically been figured into beginners’ syllabuses because the things which the words represent are there in front of the students and thus easily explained.

Words like ‘charity’ however, are not easily physically represented in the classroom and are therefore typically placed in higher level learners vocabulary lists.

Other criteria used to select vocabulary words for L2 learners are frequency, and coverage.


The research Consider

* West (1960): 1,200
commonly used words

* Fox (1970): learners need

lists which allow them to “Many persons who ‘talk’ with their

deal with authentic hands are blunk.They have doubts about

what they are saying, so they try to cover

up by drolling a false parn of excitement
and urgency. ...”

-

Frequency

language



Presenter
Presentation Notes
Considerable attention and research has gone into vocabulary and the minimum adequate vocabulary levels for learners at various levels. In 1960, West published a list of 1200 words he believed occurred relatively frequently in the English language .According to West, these words would enable learners to express practically any idea they wanted.

Fox (1970) refuted this list and demonstrated that minimum adequate vocabularies might be adequate for productive purposes but they leave learners seriously under-equipped to deal with authentic language.

To prove his point, Fox substituted nonsense words for all the words included in West’s original paragraph that were not on his 1,200 list of commonly used words. The end result was something that even native speakers couldn’t make sense of.


The Research

Richards (1974):

» Coverage more important than frequency

* The ease in which words can be learned
IS Important

o Familiarity

» May need different vocabulary lists for

different groups of learners:
communicative needs


Presenter
Presentation Notes
Lists such as West’s assume that teaching learners the words they are most likely to encounter frequently is the most cost effective way of building a functional vocabulary.

In 1974, Richards pointed out that frequency does not necessarily equate with usefulness or relevance to learner needs. Coverage, or the range of contexts in which the words are encountered, may be more important than frequency.

The ease in which words may be learned is another factor and here we need to determine whether abstract, high frequency items are more difficult to learn than low frequency concrete items.

Richards also suggested that familiarity needs to be taken into consideration.

Richards research suggests that we may need differentiated vocabulary lists for different learners and that the lists should reflect the communicative needs of the students.


Computer

* Helped expanded research

* Led to the development of vocabulary
based materials for L2 learners

* Hasn’t resolved the issue of frequency
count vs. text type


Presenter
Presentation Notes
Perhaps the greatest revolution in vocabulary research and design has been the harnessing of the computer to the task of finding out which words are used and how they are used. 

The invention of the computer has allowed researchers to scan vast pieces of writing to determine ‘words’ which occur more frequently in the English language. This has led to the development of vocabulary driven textbooks, dictionaries and a whole realm of other vocabulary based materials for L2 learners. 

But even with computers, the fact remains that frequency count is still heavily influenced by the type of text that is fed into the computer. If you key in a scientific document, the word list generated by the computer will be completely different from a word list generated for a comic book.


CHOSING THE RIGHT WORDS
FORYOUR STUDENTS

1. Information & recent research on
freqguency

2. Level of learners

3.Purpose in Learning

4.Words Learners need to Ge able to
communicate effectively



Presenter
Presentation Notes
The decision about what vocabulary to teach students will be heavily influenced by 
Information we can get about frequency
The level of your learners
The purpose of learning
The words your learners need to communicate effectively at their own levels


Meaning

Word use
Word formation
Word grammar

WHAT DO STUDENTS
NEED TO KNOW?



Multiple meanings Use context

“ But | booked my tickets
three weeks ago.”

“We booked him for

speeding.”
NN
Verb: @x@
“| booked a room at the hotel.” @@@ ®@%Z@
. o
Verb + preposition @

“The hotel was all booked up.”

Meaning


Presenter
Presentation Notes
The first thing to remember about vocabulary items is that words frequently have more than one meaning. The word ‘book’ for example obviously refers to something you read from, but if you were to look this word up in a dictionary it would have multiple meanings.

e.g. as a verb                                 I booked a room at the hotel.
       with verb + preposition            The hotel was all booked up.

When we come across a word and have to decipher its meaning, we must use the context n which it is used to understand the word.

Students need to understand the importance of ‘meaning in context’


Sense relations —understanding
meaning

* General vs specific e Synonym & antonyms

meanings

‘bad’ > evil’

e.g.'vegetable’ vs. ‘bad’>’good’

‘carrot’ A

\
Nt
A



Presenter
Presentation Notes
There are other facts about meaning as well. Sometimes words have meanings in relation to other words. Students need to know the meaning of ‘vegetable’ as a word to describe ‘carrots’, ‘cucumbers’, etc. Vegetable has a general meaning whereas ‘carrot’ is much more specific.

We understand the meaning of a word like ‘good’ in the context of a word like ‘bad’. Words have opposites (antonyms) and they also have other words with similar meanings. (synonyms) e.g. bad and evil. Even in this simple example though, words seldom have absolute synonyms, although context may make them synonymous on particular occassions.



Meaning in Context



Presenter
Presentation Notes
Meaning isn’t as precise as we might feel it to be. 

At what point does a stream stop being a stream and turn into a river? What defines this change in vocabulary? It is still a waterway. It still has flowing water. It is still in the countryside. How do you make learners understand when to use one word over another?

The issue becomes more complex because there are languages in the world where only one word exists in the native language for a ‘flowing waterway’. Students from these cultures will have a great difficulty in understanding the meaning of stream vs river even if it is used in appropriate contexts in English.

In order for us to help our students, it’s going to be important for us to analyze the meaning of lexical items as effectively as we can. This can be done by looking at three variables.



Components of

The meaning of lexical Meaning in relation to

meaning in lexical

. other words
items

items in context

* Avoid complex * Point out collocations
grammar to students

* Keep sentences short * Design activities that
 Chuck language into focus attention on

* antonyms

* Synonyms

* Word groupings
* Suffix/prefix

small components

the collocations of
particular lexical
items

Encourage the use of
dictionaries

Use text gap-fill
exercises

Ask learners to guess
meaning from
context, rather than
always using
dictionaries

Get learners to
predict likely
meanings before
seeing or hearing a
text

explanations

Words can have
more than one
meaning, sometimes
unconnected. Explain
appropriate use
through contextual
cues.

Different words with
different spellings can
be pronounced the
same.


Presenter
Presentation Notes
Note: Definition: Lexical =is a single word or chain of words that forms the basic elements of a language's lexicon (vocabulary). 

Components of meaning in lexical items: when explaining vocabulary to students, keep your sentences short. Don’t use difficult grammar and break your explanations into short language parts (i.e. simple sentences)

The meaning of lexical items in context:
When words typically go together (traffic and jam) we say they collocate.

Meaning in relation to other words:
Explanations can use antonyms, synonyms, word groupings (i.e. vegetables), suffix/prefix explanations




Components of meaning in lexical

items

e.g.
“What does Wellington
boots mean?”

|. Also called ‘gumboots’. Brit.
Knee-length or calf-length
rubber or rubberized boots,
worn esp. in wet conditions.
Often shortened to wellies.

2. Military leather boots covering
the front of the knee but cut
away at the back to allow easier
bending of the knee.

[C19: named after the |5t Duke of
Wellington].

The definition is written in
language more complex than
the item being defined.

No distinction between the
everyday meaning (1) and the
much rarer second use (2)

No examples of how these
words might be used

Common everyday knowledge,
feelings and reactions that we
carry around in our head our
ignored (e.g wellies are often
black or green; wellies are
associated with farmers,
fishermen, etc.; wellies can get
very smelly; you have to pull
them on; etc.


Presenter
Presentation Notes
Let’s take ‘wellington boots’ as an example of a lexical item that a student might not understand.

What does it mean?

In a dictionary written for native speakers of British English it says:

Also called ‘gumboots’. Brit. Knee-length or calf-length rubber or rubberized boots, worn esp. in wet conditions. Often shortened to wellies.
Military leather boots covering the front of the knee but cut away at the back to allow easier bending of the knee. [C19: named after the 1st Duke of Wellington].


That may be clear for a British speaker of English, but even the American speaker of English would struggle to understand the term ‘gumboots.’ The problem is much more complex for an L2 learner.





Explaining meaning to students

* Avoid language more complex than the
word you're trying to explain

* Use examples

e Use your own knowledge and the
student’s knowledge (where possible) to

focus on what we understand by this
word



Example:Wellington Boots

e You wear them on your feet.

e You wear them when it rains.

e You wear them in the snow.

e They’re made of rubber.

e You wear them when you walk in or near water.
e You wear them when you walk in the mud.

e Farmers/ranchers/fishermen/walkers often wear them.

e You wear them when you don’t’ want your feet to get wet.
* You wear them so that your feet will stay dry/clean.

e They are difficult to take off.

e They are often black or green.

e They are quite tall.

e Sometimes they are smelly!

e My socks come off in them.



Presenter
Presentation Notes
Here I use the example of a type of boots. In American English we would call this type of footwear—irrigation boots, but what would the typical American speaker of English conjure up in his/her mind when a speaker says ‘Wellington Boots’? Do you know what wellington boots (or wellies, as the British would say) are?

In order to understand what wellies are, you’d need information. What are they used for? When do you wear them? Who wears them? What color are they? Etc.

So our example of ‘wellington boots’ could be explained to students using language such as what is shown on the slide.


Task

Segment the meaning of the following words into the
component parts, using language that is less complex than
the words themselves.

A calf ——— It’s an animal. It’s a cow. It’s young.

It tells you the time.You wear it on
your arm.

A watch

A clock— |t tells you the time.You see it on a wall,

or a table, or a cupboard.

A poster
P It has a big picture or an advertisement.

It's made of paper.
You can put it on a wall in your house.


Presenter
Presentation Notes
But even with this last example, there are differences that can crop up especially between differences in two native English speakers. 

The word ‘poster’ in British English also has the same meaning as a billboard as used by Americans. So students who may have studied with a British speaking teacher may know the word ‘poster’ as a billboard.

There are many words in the English language that are used by native speakers differently. (i.e. differences between British English and American English.

e.g. Lift vs elevator; ring (someone) vs. call; pub vs bar; mum vs mom


Task: Meaning in Context

In the following short text, fill each gap with
an appropriate word.

here was traffic all the way
from the airport to town, and when we
eventually arrived at the hotel, it was

late. Luckily, we had phoned
up that morning and a

room—so the receptionist was
us.



Presenter
Presentation Notes
You probably found that each gap suggested a small set of likely alternatives to you.

Heavy/thick; quite/rather/very/really; reserved/booked; expecting.

These are not necessarily ‘right’ words---they are simply some of the most common or natural words for these contexts. You probably chose some of them because they seemed to ‘go together’ naturally (e.g. ‘heavy’ rather than ‘crowded’ traffic). Others you may have chosen because of the meaning of the text (eg. ‘too late’ might have seemed grammatically possible, but in the context of the meaning of sentence 2 it made no sense.


Task: Relations between words

What is the relationship between the
words within each group below!?

. hot cold

2. on off

3. stroll amble

4. drink lemonade

5. flower pot spade seeds weed killer

6. nation national international inernationalist
7. fair fair



Metaphor |ldioms

e.g. “hiss’
(X§ 9 e
“Don’t move or you're dead,” He’s a real snake in the
99
she hissed. SR

Word Use


Presenter
Presentation Notes
What a word means can be changed, stretched or limited by how it is used and students need to understand this.

Metaphor:
We understand that the word ‘hiss’ refers to the noise that  a snake makes. But it can be metaphorically stretched to describe the way people talk to one another.

At the same time we can talk about treacherous people as snakes.

http://www.allposters.com/gallery.asp?aid=484856644&apnum=4020161

Collocation

“sprained wrist”’
Not

‘sprained rib’ or ‘sprained
thigh’

‘headache’
NOT

‘throatache’ or ‘legache’

Style & Register

“I'm angry.” M

> <
VS. s

“I'm really pissed off.” e

Register affected by the
language used for specific
professions

Words in Use


Presenter
Presentation Notes
Word meaning is also governed by collocation. In order to know how to use the word ‘sprained’ we need to know that we can say “sprained ankle/wrist’, we cannot say ‘sprained rib/thigh.

We often use words only in social contexts and topical situations. What we say is governed by the style and register we are in. 

For instance, if you are angry you will have to choose carefully between the neutral expression of this fact (I’m angry) and the informal version (I’m really pissed off).

The words we use are also affected by our language register. 
Consider, two doctors talking about a patient. The words they use will undoubtedly be very difficult for even the average native speaker of English to understand.


Word Formation

¢ ’

Fun

Participles—running/ran
She run. She is running. She ran.

Adjective: “The running water is coming
out of the tap.”

Noun:‘Running is fun.”


Presenter
Presentation Notes
Words can change their shape and their grammatical value as well. Students need to know facts about word formation and how to twist words to fit different grammatical contexts.

For instance, the word ‘run’ has the participles ‘running’ and ‘ran’. The present participle ‘running’ can also be used as an adjective and ‘run’ can also be used as a noun.



Word Formation: Suffixes & Prefixes

How can we make the words ‘potent’ and
‘expensive’ opposite!

Why do we preface one with ‘im” and the
other with ‘in’?




Word Formation: Spelling/Sound

* Learn correct spellings

* Stress can change meaning
Consider:

‘She wants to go where?’


Presenter
Presentation Notes
Students need to know how words are spelt and how they sound. Indeed the way words are stressed (and the way that stress can change when their grammatical function is different) is vital if students are to be able to understand and use words in speech.

Part of learning a word is learning its written and spoken forms.

In this example we would understand the meaning of the question as ‘asking where she wants to go?

But the placement of stress upon different words changes its meaning.

She/ wants to go where?
She wants/ to go where?
She wants to go/ where?
She wants to go where?/



Word Grammar

Nouns
» Countable vs uncountable nouns
Countable nouns->singular AND plural

‘one chair’ AND ‘“two chairs’

* Uncountable nouns=> only singular

“furniture’ NOT ‘“furnitures’

» Neither countable/uncountable—>used with singular or
plural verbs

‘people’; ‘the news’;‘mathematics’


Presenter
Presentation Notes
Just as words change according to their grammatical meaning, so the use of certain words can trigger the use of certain grammatical patterns.

Examples:
Countable & uncountable nouns. 
Countable nouns can be both singular and plural. We can say ‘one chair’ or ‘two chairs’
Uncountable nouns can only be singular. We cannot say ‘two furnitures’

There are also some nouns that are neither countable nor uncountable but have a fixed form and can only be used with singular or plural verbs. ‘people’, ‘the news’, mathematics’, etc.


Word Grammar:Verbs

o ‘tell
Object + to + infinitive

“He told her to wake him up
at six.”’

* ‘say’ (works differently,
doesn’t need the object)

To + infinitive
“He said to wake him at six.

* Modal verbs (bare
infinitive)

’

“l can wake him at six.’


Presenter
Presentation Notes
Verbs trigger certain grammar as well. ‘Tell’ is followed by an object + to + infinitive, for example. He told her to wake him up at six.”

But ‘say’ does not work the same way.
Knowing modal verbs like can/must means also knowing that these verbs are followed by a bare infinitive without ‘to’.

When students don’t have this kind of knowledge they come up with incorrect sentences like “He said me to come.” or “I must to go.”


Knowing a Word

MEANING

Meaning in context
Sense relations

WORDS

WORD USE

;Metaphor & idiom
Collocation

- ———Style & register

WORD
INFORMATION

Parts of speech
éﬁ*eﬁxes & suffixes
Spelling & pronunciation

WORD
GRAMMAR

Nouns: countable & uncountable
ZVerb complementation, phrasals

Adjectives/adverbs; position




Active & passive
Interaction with words
Discovery techniques

TEACHING
VOCABULARY


Presenter
Presentation Notes
Teaching vocabulary is CLEARLY more than simply presenting ‘words’ to students. Other things to consider are distinctions made between active and passive voabularies, how to interact with words and discovery techniques.


Active Passive

Vocabulary that students have = Vocabulary words that

been taught or learnt AND students will recognize
which they are expected to when they meet them but
use. which they will probably

not be able to produce on

Active and Passive


Presenter
Presentation Notes
Language learners have repertoires of words in which they can chose from. Some are active words that they use quite often but more often they have been introduced to a great deal more words (through instruction, reading, etc) but they will not be able to produce these words on their own (particularly in writing texts)

At beginner and elementary levels words are often ‘practiced’ quite often, presumable to have these words in an active vocabulary level. 

At intermediate and above levels it is more complicated. We can assume that students have a store of words, but it would be difficult to say what is active and what is passive. In addition, a word that was once active because of consistent use could slip back into the passive category if it is not used. Similarly, words that are in the passive category could become active if the situation or contexts provokes it.


Interaction with VWords

Getting students to interact with words can
be dependent upon circumstances


Presenter
Presentation Notes
Getting students to interact with words can be difficult. Being able to use words appropriately and having these words in ‘active’ vocabulary reservoirs is largely dependent upon the students experience with a word.
For example:

In an EFL class that I taught in Thailand, students were reading about the relationship between a mother and a sick child. In the context of that reading, the word ‘cuddle’ came up. Most students didn’t understand the word, so a vocabulary lesson ensued. The students liked this new word for two reasons 1) the meaning it had in relationship to the story they were reading and 2) because of my relationship with the students (I was very close to most of them and we had developed a mutual trust between us). Because of this I found the word ‘cuddle’ come up in numerous instances throughout the term, both in conversations and in pieces of writing.


Discovery Techniques

* Allow students * Using technology can
activate their previous create problems
knowledge and to
share what they know

e Provoke interaction
with words



Presenter
Presentation Notes
Discovery techniques where students have to work out rules and meanings for themselves rather than have the teacher explain them are an appropriate alternative to standard presentation techniques. But should not be used with low level learners.

One of the biggest challenges with using these types of techniques is with new technologies (i.e. the talking dictionary from the learners native language.) Today’s student is very tech savy and most L2 learners have talking dictionaries, cell phones, laptops, etc all of which have translation dictionaries from the learners native tongue to English. A problem occurs when students believe that they cannot understand the meaning of a reading passage, for instance, without understand every single word in the paragraph. When this happens, they turn to their tech instrument for a definition and quite often are given incorrect words/definitions, etc. because as previously mentioned…direct translations are not always possible.

http://www.independentliving.com/departments.asp?dept=149&deptname=Franklin+Talking+Products

Presentation
Discovery
Practice

- EXAMPLES OF

VOCABULARY
TEACHING


Presenter
Presentation Notes
We have said that vocabulary teaching is as important as the teaching of structure, and in the following examples we will look at a range of activities which are designed to teach and practice words and their uses. We will look at Presentation, Discovery Techniques and Practice.


Presentations

Realia: use of real objects
in the classroom to
explain the meaning of
words

Pictures: Can be board
drawings, wall pictures,
charts, flashcards,
magazine pictures, and
any other non-technical
visual representation

Mime, action & gesture:
actions & concepts are
more easily explained by
mime.

Contrast: show /
demonstrate to students
the sense relationships
between words

Present meaning by
showing contrast.

e.g. contrast ‘empty’ to full’


Presenter
Presentation Notes
Not all vocabulary can be learnt through interaction and discovery techniques. There are some occasions when some form of presentation and/or explanation is the best way to bring new words into the classroom. We will look at some examples:

Realia: 
Pictures: Pictures can be used to explain the meaning of vocabulary: teachers can illustrate such concepts as ‘above’ and ‘opposite’ just as easily as hats, coats, cards, smiles, etc.
Mime, action & gesture: It is often impossible to explain the meaning of words and grammar either through the use of realia or in pictures. Actions, in particular are probably better explained by mime. Concepts like running/smoking are easy to present this way as are ways of walking, expressions, prepositions.
Contrast: words can exist because of there sense relations and this can be used to teach meaning. We can present the meaning of ‘empty’ by contrasting it with ‘full’, ‘cold’ with ‘hot’ and so on. We can present these concepts with pictures, mime and by drawing attention to the contrasts in meaning.






Presentations

Enumeration: show the
meaning of general vs.
specific words

Explanation: verbal
explanation of a word
meaning

Translation: quick and

easy way to present
the meaning of words,
but it is not without
problems.

not always easy to
translate.

even when it is
possible, it may make it
too easy for students
by discouraging them
from interacting with
words.


Presenter
Presentation Notes
Enumeration: demonstrate the meanings of general and specific words (ie. Vegetable vs. carrot). 
Explanation: this can be very difficult with low level learners, but works well with intermediate and above level students. When explaining the meaning of a word it is also important to remember to include facts relating to the use of the word.
Translation: this is a quick and easy way to present the meaning of words, but it is not without problems. First, not always easy to translate. Second, even when it is possible, it may make it too easy for students by discouraging them from interacting with words.

Translation can be good if it is used to solve a quick problem.



The Presentation of Vocabulary
MUST Include Pronunciation

Do not: Do:

* Introduce words * Present words
without making sure though modeling
that students know o Present words
how they are said through visual

representation
e.g. photograph
[ fouto greef,/


Presenter
Presentation Notes
All of these presentation techniques either singly or in combination are useful ways of presenting vocabulary to students. What must be remembered though is that pronunciation of these words is absolutely vital in developing communicative competency in the language.

Present words through modeling: the teacher can model the word and then get both choral and individual repetition. When the teacher is modeling the word s/he can use gesture, etc. to indicate the main stress in the word.

Visual presentation of words is when teachers write up new words on the board and indicate where the stress of the word is.

There are two ways in which stress can be show to students. The easiest is through underlining the part of the word which gets stress. 

The second is to use phonetic symbols. But this is very difficult as it will require that both the teacher and the students develop a working knowledge of phonetic symbols.


Discovery

Clzstroom objects

Lalmi bt b ih el mpea b weh e niew

]
el


Presenter
Presentation Notes
In this section we will look at a number of discovery techniques, from simple matching tasks to more complex understandings of connotation and context.

In this first example, students can use dictionaries to help them. Teachers can easily prepare their own version of this activity. For example, students can be given numbered pictures and the teacher can then write words on the board which they have to match with the pictures.

The use of simple matching activities like these as a prelude to repetition and practice allows the students to be more involved than a presentation led by the teacher.

This second example broadens the matching of words to pictures by not actually giving the students the words. They have to find them from their own memories or from their peers.


Discovery

Saucepans shower sofa towels alarm clock
Kettle video toilet sheets sofa
Chest of drawers washbasin coffee table



Presenter
Presentation Notes
The mind map technique helps students put lists of words into different groups.

In this type of exercise, students would choose words from the box and write them in the correct boxes.

This type of activity should be for intermediate students and is also good for developing writing skills.


Discovery

Everybody experiences fear at some time or other, for example
when you re woken by a strange noise at night, before you go
to the dentist, or when you are on top of a high building. The
following words describe different kinds of fear. Using a
dictionary if necessary, put the words in the appropriate place
on the lines.You may want to put more than one word o na
line.

afraid nervous terrified petrified scared
frightened

A little fear

A lot of fear



Presenter
Presentation Notes
In this exercise students are being prepared to read a short story. The materials designer takes the opportunity to do a quick discovery activity on words associated with ‘fear’—a major theme of the story.

Exercises of this type help learners to understand the multiple meanings and levels of meaning of a word.

There are a multitude of discovery techniques that a teacher can use in the classroom. Teachers can use published materials, resources on the internet or they can create their own. I have found that in order to save a lot of time, I use resources out on the internet. No need to reinvent the wheel!!


- VOCABULARY IN

RELATION TO READING
AND LISTENING


Presenter
Presentation Notes
A great deal of vocabulary work is done in relation to reading and listening skills work. In these lessons vocabulary questions will probably occur while the students are reading or listening. The teacher may also do some activities specifically designed to revise, teach and practice vocabulary BEFORE moving on to work on the text or tape. The vocabulary selected for teaching is likely to be that most needed for completion of whatever listening or reading task set. This ‘pre-teaching’ of vocabulary helps to ensure that the activity will work and also teaches or revises some vocabulary that may be useful in its own right.


l. Pre-teach vocabulary

Use board pictures to draw airport; Elicit the following items (and clarify those they don’t
know) : plane, check-in, take-off, delayed, passenger, Customs, First Aid, Bureau de Change.
Practice pronunciation.

2. Written practice of vocabulary

Give each student a handout showing photos of an airport, with a list of words around
the edges. Students must match the words to items in the picture by drawing lines
to link image and the word.They check answers with other students.

3.  Oral practice of vocabulary

Put students in pairs.Ask them to think about the last time they used an airport and
decide to each other the procedure from arrival to the moment they took off.VWhat
did they like or not like about it?

4.  Reading to find specific information

Use ‘Heathrow Airport’ information leaflet for fast reading exercise—students have to
find the answers to ten questions as quickly as possible (eg What time does the
Bureau de Change close?) The questions should involve using the vocabulary taught
in #| above.

5. Further vocabulary work

When finished—ask questions to focus them on Arrivals, Departures, Duty-Free, Immigration,
Baggage Claim plus any useful words the students ask about.

6. Communicative activity (an opportunity to use vocab. learned)

Roleplay in small groups: one student in each group is at the ‘Information Desk’; the other
students have various problems and come to get advice.


Presenter
Presentation Notes
Sample Brief Lesson Plan for a Reading & Speaking Lesson


THE IMPORTANCE OF
DICTIONARIES



Presenter
Presentation Notes
The dictionary provides one of the best resources for students who wish to increase the number of words they understand—or at least for students who wish to understand what a word means when they come across it in a text or in a conversation.



Bilingual Dictionaries Monolingual Dictionaries

* Do not give sufficient » Contain more words than
amount of information students will ever see in
class

* More grammatical
information about words
used in class

Dictionaries



Training Students to Use a
Monolingual Dictionary

e Remove fear

e Train students to understand information
contained in the dictionary

* Make the dictionary a normal and
comfortable part of language study and
practice.


Presenter
Presentation Notes
Students are typically ‘afraid’ of a monolingual dictionary for several reasons. First, it is very difficult and contains much more information than they will probably ever have use for. Second, it contains so much technical information.  Because of this we have to train students how to use them.

In training students to use a dictionary we will want to achieve three things:
In the first place we will want to remove the fear they may have when faced with the massive amount of information contained in a dictionary.
Train students to understand the information in a dictionary
Make the dictionary a normal and comfortable part of language study and practice.




Example #1

How Britain is Governed

Britain consists of four countries: England, Scotland,Wales and Northern
Ireland. London, the capital, is the center of government for the whole of
Britain, but local authorities are partly responsible for education, health
care, roads, the police and some other things.

Laws are made by Parliament. There are two ‘houses’; The House of
Commons and the House of Lords (which as little power). Members of the
house of Commons are called MPs (Members of Parliament:an MP is
elected by the people from a particular area.


Presenter
Presentation Notes
In this activity for intermediate learners, the students are first asked to read texts about government in Britain and the United States without a dictionary. This is one of them. What does the word highlighted in red mean? Students would be expected to consult a dictionary to help them understand the meaning of ‘authorities’. But when they consult their dictionary they quite often find multiple meanings for a word (as shown on the next slide).



&

au-thor-i-ty \e-'thar-o-te, 6-, -'thér-\

plural au thor 1 ties

I.a (1) :a citation (as from a book or file)
used in defense or support (2) : the source
from which the citation is drawn b (/) : a
conclusive statement or set of statements
(as an official decision of a court) (2) : a
decision taken as a precedent (3) :

c : an individual cited or
appealed to as an expert

2.a: to influence or command
thought, opinion, or behavior b : freedom
granted by one in authority :

3. a : persons in command; specifically :
b : a governmental agency or
corporation to administer a revenue-

producing public <the transit
authority>
4.a: , <had excellent

authority for believing the claim> b :

convincing force <lent authority to the
>

Read this entry from a dictionary. It
gives several meanings for the
word ‘authority’.Which of the
meanings is the one used in the
first paragraph of the text in the
previous exercise?


Presenter
Presentation Notes
This simple activity helps to train students to be able to pick out different meanings and to stop them from being daunted by long entries for one word. It is not a difficult activity for teachers to introduce when using reading texts.

http://www.learnersdictionary.com/search/authority
http://www.merriam-webster.com/dictionary/testimony
http://www.merriam-webster.com/dictionary/right
http://www.merriam-webster.com/dictionary/government
http://www.merriam-webster.com/dictionary/grounds
http://www.merriam-webster.com/dictionary/warrant

Write Yourself In

Students are given a list of
words they probably don’t
know.

They have to look the
word up in the dictionary
and write a sentence using
the word.

Word Consensus

After students have read a
text, they make a list of 5
words they found in the
text that they don’t know
the meaning of.

Compare list with a
partner and create ONE
list of 5 words

Pair then writes sentences
using these words

Examples


Presenter
Presentation Notes
This activity will help to make student more confident with their dictionaries.




Discussion

* What do you think are the most
appropriate ways of teaching vocabulary
at different levels! How useful are
discovery activities at beginner levels!?

* Which is more important for language
learners: structure or vocabulary? VWhy?

* Do you think it is possible to train all
students to use dictionaries! VWhy/why
not!



Homework

Prepare a similar lesson plan to the one
shown in this unit. Lesson should be
focused around vocabulary having to do
with the countryside.
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