
Unit Nine: Teaching Students to 
Comprehend Spoken English 



Presenter
Presentation Notes
Listening was first recognized as a major component of language learning and teaching in the late 1970s. At that time, research suggested that language instruction should focus on the learner's listening comprehension in the early stages of acquisition, while delaying oral production until the learner was more familiar with the new language.




 Comprehension abilities precede productive 
skills in language learning. 

 The teaching of speaking should be delayed 
until comprehension skills are established. 

 Skills acquired through listening transfer to 
other skills.  

 Teaching should emphasize meaning rather 
than form. 

 Teaching should minimize learner stress. 
 

Presenter
Presentation Notes
This school of thought manifested itself in the form of the comprehension approach which proposed:

Comprehension abilities precede productive skills in language learning.
The teaching of speaking should be delayed until comprehension skills are established.
Skills acquired through listening transfer to other skills. 
Teaching should emphasize meaning rather than form.
Teaching should minimize learner stress.





 Acquisition-learning hypothesis (Acquisition is subconscious, 
whereas learning is consciously developed by instruction and aided by 
error correction). 

 Monitor hypothesis (Conscious learning is limited to use as a monitor 
that can edit and make corrections in the learner's output before s/he 
writes or speaks, but language fluency relies on acquisition). 

 Natural order hypothesis (Learners acquire linguistic structures in a 
predictable order in L1 and a similar order is present in L2 
acquisition). 

 Input hypothesis (Learners acquire language by exposure to 
comprehensible input: "i +1". Learning is first focused on meaning 
and structure is learned as a consequence of understanding the 
message). 

 Affective filter hypothesis (Depending on the learner’s state of mind, 
the affective filter limits what is noticed and what is acquired. The 
presence of an affective filter could act as a mental block if a poor 
affective state existed) 
 

Presenter
Presentation Notes
The comprehension approach was supported by Krashen's Monitor Model of second language acquisition. This model consists of five hypotheses.




The Natural Approach 
Total Physical Response (TPR) 

Presenter
Presentation Notes
The two approaches to the teaching of listening skills, the natural approach and the total physical response (TPR), are supported by Krashen's Monitor Model of SLA and grouped within the broader comprehension approach umbrella. 



Principles Pedagogical Implications 
1. Comprehension precedes productions. That is, 

listening and reading skills will be acquired 
before speaking and writing skills.  

a) Teachers speak in the target language only.  
b) Content is selected according to its relevance 

to student interests.  
c) Teachers consistently provide comprehensible 

input.  
2. Language production emerges from nonverbal 

responses, single words,  combinations of two 
or three words, to phrases, sentences, and 
ultimately to complex discourse.  

a) The "silent period" is allowed; students are 
never forced to speak before they are 
comfortable doing so.  

b) Error correction is given only when errors 
interfere with communication. 

3. The syllabus and course content is organized 
around topics with communicative goals 
rather than linguistic structures. 

a) The teaching focus is on communicating ideas 
with little or no attention to grammatical 
accuracy in the early comprehension and 
production stages. 

4. The learning environment must be 
conducive to language learning. 

a) Activities should ensure that students 
can practice the language in a supportive, 
nonthreatening setting that reduces 
anxiety, promotes motivation, and builds 
self-esteem.  

Presenter
Presentation Notes
The natural approach, developed by Krashen and Terrell (1983), focuses on comprehensible input and the optimum affective state of the learner.

Principles and Pedagogical Implications are shown in the chart

This is also known as Reciprocal or interactive Listening where the listener is required to take part in the interaction and alternately listens and speaks. Interactive listening situations include face-to-face conversations and telephone calls in which listener has a chance to ask for clarification, repetition, or slower speech from conversation partner. ��




 Pre Listening 
 -Purpose: introduce 

learners to the topic. 
 -Purpose:Introduce 

vocabulary 
 Listening Exercises 
 (play listening multiple 

times) 
 -Purpose: Listening for 

details 
 -Type of Activities: 
  -M/C activities 
 -gap filling activities 
 
 

 Vocabulary Activities 
 -Purpose: Review use  & 

comprehension of new 
vocabulary 

 -Type of Activities:  
   -M/C, T/F, gap filling, 

match, text completion, 
etc. (changes by level of 
learner) 

 Post Listening Activities 
 -Purpose: Discussion, 

comprehension checks 
 

Presenter
Presentation Notes
There are websites available that have leveled listening passages and worksheets available. No need to reinvent the wheel!!!



 http://www.elllo.org/ 
 http://www.eslfast.com/ 
 http://www.voanews.com/learningenglish/

home/ 
 http://www.englishmedialab.com/listening.

html 
 
 

Presenter
Presentation Notes
Sometimes you will want to create your own materials, but may need to find authentic listening passages. These website provides you with a variety of authentic listening passages that you can use to create your own worksheets.

http://www.elllo.org/
http://www.eslfast.com/
http://www.voanews.com/learningenglish/home/
http://www.voanews.com/learningenglish/home/
http://www.englishmedialab.com/listening.html
http://www.englishmedialab.com/listening.html


 Is it really good for L2 learners to delay 
their oral production? 

 Does the natural approach attend to 
learner’s output? Can comprehensible input 
alone lead to learners’ comprehensible 
output? 





Comprehensible Input 
 

Low-anxiety Learning Environment 
 

1. Computers allow teachers to add 
multisensory elements, text, sound, 
pictures, video, and animation, which 
provide meaningful contexts to 
facilitate comprehension.  

2. Computers allow learners to hear the 
available input as many times as needed 
until they feel they understand it.  

Example: 
- Adult Learning Activities - California 
Distance Learning Project  (news stories and 
Interactive exercises)  
 

1. Multimedia programs can be designed 
to present material at different 
difficulty levels with adjustments in 
speed of delivery according to 
individual learner needs.  

Example: 
- Randall's ESL Cyber Listening Lab  
2. Computers allow learners to develop 

their autonomy to review and practice 
materials as many times as they wish.  

3. Computers can provide immediate, 
nonjudgmental feedback and 
additional assistance to learners. They 
correct learners' errors without giving 
them embarrassment or anxiety.  

http://www.cdlponline.org/
http://www.cdlponline.org/
http://www.cdlponline.org/
http://www.esl-lab.com/


 According to your language learning 
experience with computers, do you think 
those Computer Assisted Language 
Learning (CALL) programs always provide 
comprehensible input, particularly in 
listening? 

 Do you think the feedback from the 
computer is sufficient for language learners 
to develop their listening skills ? 
 



Presenter
Presentation Notes
Total physical response, developed by Asher (1977), is frequently used as a technique within a variety of teaching approaches and methods rather than strictly as an approach unto itself. It focuses on psychomotor associations and lowering of the affective filter.



Principles  
 

Pedagogical implications 
 

1. Listening comprehension skills are 
developed before oral production skills 
(based on the natural order of L1 
acquisition).  

1. Teachers speak in the target language to 
students and focus on students' listening 
comprehension in the early stage.  

2. Psychomotor association: Learning is 
enhanced through the association of 
language with motor activity. Motor 
activity is a function of the right-brain, 
and the right-brain activities should 
precede the language processing 
functions of the left-brain.  

2. Teachers give command forms (i.e. 
"Open the door") to which students 
respond by physically doing the action.  

 

3. TPR lowers students' affective filter and 
stress level.  

 

3. Teachers ask students to listen only but 
not to give an oral response. 

Presenter
Presentation Notes
The principles and pedagogical Implications of this approach are shown in the chart.

This is also known as Non-reciprocal or non-interactive Listening where the listener is engaged in listening passively to a monologue or speech or even conversation. Some non-interactive listening situations are listening to the radio, CDs, TV, films, lectures etc. and here listener usually doesn't have the opportunity to ask for clarification, slower speech or repetition. ��




 Examples: 
 - TPR Games (program description from 

TPR World Website) 
 - Review of Live Action Spanish Interactive 

(from Language Learning and Technology, 
Vol. 8, No. 3, September 2004, pp. 40-43) 

 

http://www.tpr-world.com/Merchant2/merchant.mvc?Screen=CTGY&Store_Code=tpr-world&Category_Code=2000
http://llt.msu.edu/vol8num3/review3/default.html
http://llt.msu.edu/


 TPR is usually used in the face-to-face 
classroom. Is there anything missing when 
TPR is used on a computer? 

 



“Listening is vital in the language classroom because it 
provides input for the learner. Without understanding input at 
the right level, any learning simply cannot begin. Listening is 
thus fundamental to speaking.”  
                                        Rost, 1994 
 
 
 

Presenter
Presentation Notes
What does the act of listening involve?

It involves active listening, the process of what we hear to make sense of it and 2 purposes for listening: interactional and transactional purposes.




 Understand 
 Interpret 
 evaluate 

 One way exchanges 
 Intrapersonal 

communication 

Presenter
Presentation Notes
Active listening is a communication technique that requires the listener to understand, interpret, and evaluate what (s)he hears. The ability to listen actively can improve personal relationships through reducing conflicts, strengthening cooperation, and fostering understanding.

Each and every day we are actively involved in listening activities that require our attention; where we need to be receptive to others so that we can pay attention to explanations, ask questions and give opinions. 

Even one-way exchanges—listening to the radio, tv, musicals, etc.---we are active in our listening habits.

How many times have you shouted at, laughed at, or agreed with a television commentary? 

Active listening is even part of our own intrapersonal communication in which we pay attention to our own thoughts and ideas. Eg. ‘Where are my keys?  Oh, here they are.”




 determines a reason for listening;  
 takes the raw speech and deposits an image of it in short-term 

memory;  
 attempts to organize the information by identifying the type of 

speech event (conversation, lecture, radio ad) and the function 
of the message (persuade, inform, request);  

 predicts information expected to be included in the message;  
 recalls background information (schemata) to help interpret the 

message;  
 assigns a meaning to the message;  
 checks that the message has been understood;  
 determines the information to be held in long-term memory;  
 deletes the original form of the message that had been received 

into short-term memory  

Presenter
Presentation Notes
What happens when we listen? ��Although once labeled a passive skill, listening is very much an active process of selecting and interpreting information from auditory and visual clues (Richards, 1983; Rubin, 1995). Most of what is known about the listening process stems from research on native language development; however, as the importance of teaching listening comprehension has increased, so has the inquiry into second language listening comprehension. (See Rubin, 1994, for a comprehensive review of recent studies.) ��There are several basic processes at work in listening. These do not necessarily occur sequentially; they may occur simultaneously, in rapid succession, or backward and forward as needed. The listener is not usually conscious of performing these steps, nor of switching back and forth between them. The listener: 
determines a reason for listening; 

-takes the raw speech and deposits an image of it in short-term memory; 
-attempts to organize the information by identifying the type of speech event (conversation, lecture, radio ad) and the function of the message (persuade, inform, request); 
-predicts information expected to be included in the message; 
-recalls background information (schemata) to help interpret the message; 
-assigns a meaning to the message; 
-checks that the message has been understood; 
-determines the information to be held in long-term memory; 
-deletes the original form of the message that had been received into short-term memory (Brown 1994; Dunkel, 1986). ��
Each of these steps influences the techniques and activities a teacher might choose to incorporate into instruction in order to assist learners in learning to listen as well as listening to learn.���



Top down processing 

 Background knowledge & 
global understanding 
 
 

Bottom up processing 

 Uses language data 
 Sounds 
 Words 
 Grammatical relationships 

Presenter
Presentation Notes
Another aspect of listening is processing what we hear. There are two distinct ways that we do this. We use our background knowledge and global understanding to understand and interpret the message. This is known as top down processing.

Top-down processing �Top-down processing refers to utilizing schemata (background knowledge and global understanding) to derive meaning from and interpret the message. For example, in preparing for training on the operation of a new floor polisher, top-down processing is activated as the learner engages in an activity that reviews what the learner already knows about using the old floor polisher. This might entail discussing the steps in the polishing process; reviewing vocabulary such as switch, on, off, etc.; or generating a list of questions that the learner would like answered in the training.��Bottom-up processing �Bottom-up processing refers to deriving the meaning of the message based on the incoming language data, from sounds, to words, to grammatical relationships, to meaning. Stress, rhythm, and intonation also play a role in bottom-up processing. Bottom-up processing would be activated as the learner is signaled to verify comprehension by the trainer/teacher asking a question using the declarative form with rising intonation ("You see that switch there?"). Practice in recognizing statements and questions that differ only in intonation help the learner develop bottom-up processing skills.




Global 
 Previous knowledge on a 

topic 
 Situational knowledge 

 

Background 
 Schemata or plans about 

the overall structure of 
events & the relationship 
between them. 

 Predicting a topic in 
discourse & being able to 
infer a sequence of events 

 Real-world experiences 
and the expectations we 
have, about how people 
behave. 

Presenter
Presentation Notes
Global understanding can be in the form of previous knowledge about a topic-(eg. Knowing the hotels in an area) or it can be situational knowledge (eg. Knowing there are lost tourists in the area who frequently ask for directions)

Background knowledge can be in the form of schemata or plans about the overall structure of events and the relationship between them. (e.g. when someone who looks lost approaches you in a tourist area and says, “Excuse me,”, you can predict that this person is about to ask for directions,, location, or something related to being a tourist. Schemata also includes being able to predict a topic in discourse and infer a sequence of events (eg. Expecting that a lost tourist will initiate and move through a conversational routine, including getting our attention, asking for directions and possibly checking understanding by paraphrasing)

Background knowledge also relates to our real-world experiences and the expectations we have, based on our experiences, about how people behave. The schemata we draw from includes our experience in assigning specific kinds of interactions to an event. (eg knowing how to listen to jokes, stories, requests). ��Learners need to be aware that both of these processes affect their listening comprehension, and they need to be given opportunities to practice employing each of them.��





 Decoding sounds 
Eg. /p/ is recognised as being /p/ and not /b/, /i:/ as 

being /i:/ and not /i/ or /e/ and so on 
 Combining sounds into words and words are 

decoded (i.e the listener recognizes that s/he has 
heard /pi:t/ and not /pit/ /bit/ /bi:t/ /bi:d/  

 Words combined into sentences and listener 
works out meaning of /pi:t/ : as in I saw Pete 
yesterday or I bought some peat for the garden. 

 Recognizing intonation  
 

Presenter
Presentation Notes
The bottom-up approach sees comprehension as a matter of listeners first decoding (or understanding) the smallest elements of what they hear – the sounds. /p/ is recognized as being /p/ and not /b/, /i:/ as being /i:/ and not /i/ or /e/ and so on. 

These sounds are then combined and the individual words are decoded – the listener recognizes that s/he has heard /pi:t/ and not /pit/ /bit/ /bi:t/ /bi:d/ or some other word. 

The words are then combined into sentences and the listener works out the meaning of /pi:t/ : as in I saw Pete yesterday or I bought some peat for the garden. 

To this will be added recognition of features such as intonation and so on, until we finally reach the non-linguistic context.��



Imagine the following situations: 
Over lunch, your friend tells you a story about a recent 

holiday, which was a disaster. You listen with interest 
and interject at appropriate moments, maybe to 
express surprise or sympathy. 
 

That evening, another friend calls to invite you to a 
party at her house the following Saturday. As you’ve 
never been to her house before, she gives you 
directions. You listen carefully and make notes. 

 

Presenter
Presentation Notes
The way you listened to the holiday anecdote could be characterized as top-down listening. This refers to the use of background knowledge in understanding the meaning of the message. Background knowledge consists of context, that is, the situation and topic, and co-text, in other words, what came before and after. The context of chatting to a friend in a casual environment itself narrows down the range of possible topics. Once the topic of a holiday has been established, our knowledge of the kind of things that can happen on holiday comes into play and helps us to ‘match’ the incoming sound signal against our expectations of what we might hear and to fill out specific details.

In contrast, when listening to directions to a friend’s house, comprehension is achieved by dividing and decoding the sound signal bit by bit. The ability to separate the stream of speech into individual words becomes more important here, if we are to recognize, for example, the name of a street or an instruction to take a particular bus.

In reality, fluent listening normally depends on the use of both processes operating simultaneously. Think about talking to your friends (in your first language) in a noisy bar. It is likely that you ‘guess’ the content of large sections of the conversation, based on your knowledge of the topic and what has already been said. In this way, you rely more on top-down processing to make up for unreliability in the sound signal, which forms an obstacle to bottom-up processing. Similarly, second-language listeners often revert to their knowledge of the topic and situation when faced with unfamiliar vocabulary or structures, so using top-down processing to compensate for difficulties in bottom-up processing. On the other hand, if a listener is unable to understand anything of what she hears, she will not even be able to establish the topic of conversation, so top-down processing will also be very limited.





 Encourage them to use their knowledge of 
the topic to understand the content by 
‘guessing meaning’  

 Use pictures, sequencing events, listening to 
conversations and identifying where they 
take place 

 Have students read information about a 
topic and then listen to find whether or not 
the same points are mentioned  

Presenter
Presentation Notes
How do you get your students to predict the content of a listening activity beforehand, maybe using information about the topic or situation, pictures, or key words?

You do so by encouraging them to use their knowledge of the topic to help them understand the content. This is an essential skill given that, in a real-life listening situation, even advanced learners are likely to come across some unknown vocabulary. By using their knowledge of context and co-text, they should either be able to guess the meaning of the unknown word, or understand the general idea without getting distracted by it.�
Other examples of common top-down listening activities include putting a series of pictures or sequence of events in order, listening to conversations and identifying where they take place, reading information about a topic then listening to find whether or not the same points are mentioned, or inferring the relationships between the people involved. ��



Presenter
Presentation Notes
Example:

This partial worksheet was created for the Thanksgiving holiday, but how do you know this? You know this because you use your knowledge of the world (of the history of the United States). You use top down processing to understand this. Your students will not have this knowledge and will have to learn it.



 The teacher reads out a 
number of sentences 

 Students write down how 
many words there would be 
in the written form (ie. 
Writes the sentence) 

 Learners compare answers 
before listening again 
 

 I’m going to the shop. 
 Do you want some chocolate? 
 Let’s have a party! 
 I’d better go soon. 
 You shouldn’t have told him. 
 What are you doing? 
 There isn’t any coffee. 
 What have you got? 
 He doesn’t like it. 
 It’s quite a long way. 
 Why did you think you’d be 

able to? 
 Can you tell him I called? 

Presenter
Presentation Notes
The emphasis in EFL listening materials in recent years has been on developing top-down listening processes. There are good reasons for this given that learners need to be able to listen effectively even when faced with unfamiliar vocabulary or structures. However, if the learner understands very few words from the incoming signal, even knowledge about the context may not be sufficient for her to understand what is happening, and she can easily get lost. Of course, low-level learners may simply not have enough vocabulary or knowledge of the language yet, but most teachers will be familiar with the situation in which higher-level students fail to recognize known words in the stream of fast connected speech. Bottom-up listening activities can help learners to understand enough linguistic elements of what they hear to then be able to use their top-down skills to fill in the gaps.��The following procedure for developing bottom-up listening skills draws on dictogloss, and is designed to help learners recognize the divisions between words, an important bottom-up listening skill. The teacher reads out a number of sentences, and asks learners to write down how many words there would be in the written form. While the task might sound easy, for learners the weak forms in normal connected speech can make it problematic, so it is very important for the teacher to say the sentences in a very natural way, rather than dictating them word-by-word.��Some suitable sentences are:
I’m going to the shop.
Do you want some chocolate?
Let’s have a party!
I’d better go soon.
You shouldn’t have told him.
What are you doing?
There isn’t any coffee.
What have you got?
He doesn’t like it.
It’s quite a long way.
Why did you think you’d be able to?
Can you tell him I called?
 
Learners can be asked to compare their answers in pairs, before listening again to check.. By comparing their version with the correct sentences, learners will become more aware of the sounds of normal spoken English, and how this is different from the written or carefully spoken form. This will help them to develop the skill of recognising known words and identifying word divisions in fast connected speech.��




1. Which top down/bottom 
up processes helped you 
to understand the 
language in this video? 

2. What aspects of this 
conversation do you think 
an ESL learner would 
struggle with? 

http://www.youtube.c
om/watch?v=JYC6qRc
kNRE 

Presenter
Presentation Notes
Click on the video link. Close your eyes and listen to the clip.
Answers;
1. Top down: knowing where the station is and being able to give directions, understanding that the man was lost
   Bottom up: 
‘Where r ya trying ta go?’
‘..you will halfta walk down that street…”

2. Able to decode the meaning of words/phrases

http://www.youtube.com/watch?v=JYC6qRckNRE
http://www.youtube.com/watch?v=JYC6qRckNRE
http://www.youtube.com/watch?v=JYC6qRckNRE


Interactional purposes 
 The focus is on harmonious 

communication in social 
contexts.  

 Interactional uses of 
language typically include 
greetings and small talk that 
center on noncontroversial 
topics that elicit agreement 
among the participants.  

 Interactional uses of 
language do not require 
careful attention to details 
and facts.  

 

Transactional Purposes 
 The focus is on conveying 

information and language use 
is message oriented.  

 Transactional uses of language 
include listening to lectures, 
taking notes, and practicing 
dictations and cloze exercises 
that require understanding of 
details.  

 Transactional language is 
explicit, clear, and coherent in 
order for the listener to 
comprehend the meaning of the 
message. 

Presenter
Presentation Notes
Language communicative functions can be divided into two types: interactional and transactional functions. Both language functions are needed for effective classroom participation.  Students use interactional language to socially interact with each other and their teacher and engage in transactional uses to develop new skills and construct new knowledge.



In everyday language use, we often carry 
out both interactional and transactional 
functions of language at the same time. Can 
you always distinguish which language 
function you are using? If it is difficult to 
distinguish them, then why do we have to 
learn these two functions separately?  
Explain your answer. 



Identifying Linguistic Features 
Responding to Requests and Commands 
Interacting as a Listener 
Comprehending Extended Speech 
Problem Solving 

Presenter
Presentation Notes
As a teacher it is important that you understand top down, bottom up, transactional and interactional functions of language as it provides an awareness of what listeners do as they listen. This awareness is useful when we consider the listening activities we have students do in the classroom.



 Make learners aware of the linguistic 
features of English 

 Focus on bottom-up processing 
 Little attention given to transactional or 

interactional purposes 
 

Presenter
Presentation Notes
The aim of activities that focus on identifying linguistic features is to make students more aware of the linguistic features of spoken English. As such, they center of bottom-up processing.

Because the aim is to give students the chance to develop their perceptual abilities, little attention is given to transactional or interactional purposes.



Sound blends 
Didja have a good time? 
Whatcha doing? 
Where ya goin? 
 
 
 

Stress & Rhythm  
“He’s a great actor” 
 Stress on nouns, main 

verbs, adverbs, adjectives 
only 

“terrific” 
 Words with more than one 

syllable receive stress on 
ONE syllable only in the 
word 

Presenter
Presentation Notes
Sound blends
Have students listen to the way sounds blend together in natural speech.
The teacher or a tape says:
Didja have a good time?
Whatcha doing?
Where ya goin?

Students would have to match the sentences to written ones.

Stress & Rhythm
Sentence stress is the music of spoken English. Like  word stress, sentence stress can help you to understand spoken English, especially when spoken fast.

These activities aim to show students what sentence stress is and how it influences the rhythm of spoken English.

After listening to and marking 

He’s a great actor, students can see that major words (nouns, main verbs, adverbs, adjectives) receive stress while minor words (pronouns, articles, prepositions, etc) do not. In addition, words with more than one syllable only have ONE syllable in the word receiving stress (eg. Terrific)




Where would you mark stress in each of 
these? 

1. Would you sell my car because I’ve gone to 
France? 

2. Where did you go? 
3. Roses are red…. 
4. Close the door! 

Presenter
Presentation Notes
Would you sell my car because I’ve gone to France?

the 4 key words (sell, car, gone, France) are accentuated or stressed.

Where did you go?
Roses are red…
Close the door!




Teacher Command:  Sit down. 
Student Response:  (Students sit down) 
Teacher Command:  Open your books. 
Student Response:  (Students open books) 
Teacher Command:  Write your name. 
Student Response:  Students write their 

     name 

Total Physical Response 

Presenter
Presentation Notes
Listen & respond activities highlight bottom up processing because the listener listens to identify specific words and grammatical command structures. TPR activities are typically used here.

The best way to do these types of activities, especially with high level language learners where more difficult commands are being introduced, is to demonstrate the commands for the student.



 Select action verbs 
 e.g. touch 
 Combine a verb with a noun 
 e.g. nose + touch; chin + touch 
Command: Touch your nose/Touch your chin 
 

Presenter
Presentation Notes
Commands are a lot of fun to do with learners and with songs. (i.e. hokey pokey, Simon Says)



Chat 
 Students view short video 

clips of interactions in 
different social settings 

 Aim of these activities is 
for student to not only 
comprehend the listening, 
but to also work out what 
is a safe topic to talk about 
and how to maintain the 
interaction 

Eavesdropping 
 Focuses attention on the 

function of listening 
 Aim is to teach students 

the value of listening in on 
a conversation 

Presenter
Presentation Notes
The goal of interactive listening activities is to focus student’s attention on how they maintain a social action. Both top down and bottom up process can be part of these activities.



Picture ordering activity 
Students listen to a weather forecast and draw pictures 

representing the weather for each day in the week. 
Cloze activities 
In these activities students are given a worksheet with a 

written extract of a listening passage. Each of the sentences 
on the worksheet have words missing  and students are 
expected to complete the sentences with the word(s) they 
hear in the listening. There are two ways to do this type of 
activity. Learners may either be given a choice of words to 
choose from or not. 

 

Presenter
Presentation Notes
These types of activities are transactional in nature and center on comprehending stories, extended speech and lectures. As such, they are typically used with advanced learners, but depending upon design can also be used with low level learners. 




http://www.123listening.com 

Presenter
Presentation Notes
Quite often in the realm of ABE teaching you will have multi-leveled students in a single classroom. This does not have to be problematic as you can create/download multi-leveled worksheets for a single listening passage. The link shown on this page provides you with access to multi-leveled worksheets that can be used to accompany a single listening passage.



Presenter
Presentation Notes
With worksheet #1, beginning students would simply have to match the first weather type they hear to the appropriate picture. They do not have to write anything.

In worksheet #2, students would be expected to circle the weather word they hear.




Presenter
Presentation Notes
In worksheet 3, students would have to choose the word they hear from the list and write the correct weather word in the appropriate place.

In 4, students are not given the word and are expected to circle the correct picture and write the weather word.



Presenter
Presentation Notes
In five students match the conversation to the correct picture and write the correct weather word; whereas in six students are expected to write the complete sentence.

I hope these examples help you see that teaching the multi-leveled class does not mean that you must utilize multi-leveled listening passages. This is not necessary. All it requires is a bit in ingenuity on the part of the teacher to create/find/produce multi-leveled worksheets for a single listening passage.





http://www.youtube.com/watch?v=PdVIFiQy
8v4&feature=related 

 
http://www.last.fm/music/Eagles/_/Hotel+C

alifornia 
 
 

Presenter
Presentation Notes
The links shown on this page are for a soundtrack to the song ‘Hotel California’. Part of a Cloze type worksheet for this song is shown on the next slide. 

http://www.youtube.com/watch?v=PdVIFiQy8v4&feature=related
http://www.youtube.com/watch?v=PdVIFiQy8v4&feature=related
http://www.last.fm/music/Eagles/_/Hotel+California
http://www.last.fm/music/Eagles/_/Hotel+California


Presenter
Presentation Notes
The complete worksheet can be found at http://www.eslkidsworld.com/songs/Hotel%20Song%20Worksheets/Hotel%20California%20Song%20Worksheet.pdf



 Students expected to solve a problem based 
upon what they hear in a listening passage 

Presenter
Presentation Notes
Problem solving activities are transactional because they provide ways for students to comprehend content to solve a problem through both bottom up and top down processes. There are numerous activities that can fall under this category of activity….some published and other teacher written. 

Worksheets for this type of activity can be found at http://www.bogglesworldesl.com/






radio 
 Songs 
 Drama 
 Advertisements 
 Talk shows 

television 
 Quiz shows 
 Soap operas 
 Comedies 
 Reality shows 
 Cartoons 
 Documentaries 
 Educational programs 
 News 
 Weather 
 Movies 
 Award shows 
 Commercials 

Presenter
Presentation Notes
When you use the multimedia in your classroom, it is important to provide short lessons on vocabulary and grammar so that students can be taught to understand the lyrics in songs, cultural aspects of the language they will see/hear, the gist of the listening, etc.





Silent Viewing 

• View video 
w/o sound to 
consider what 
is going on and 
what speakers 
are 
saying/doing 

Soundtrack Only 

• Listen to 
soundtrack 
only w/o 
picture and 
speculate on 
what speakers 
look like, the 
setting, the 
location 

Beginning Only 

• View the 
beginning of a 
sequence, the 
predict what 
will happen 

Ending Only 

• View the 
ending and 
consider what 
happened 
earlier 

Split Viewing 
(One) 

• Some stdts 
view the 
material w/or 
sound. Others 
listen w/o 
viewing. 
Groups come 
together to 
create a fuller 
understanding 
of the context 
& content 

Split Viewing 
(Two) 

• Half the class 
sits with back 
to screen. Half 
can see the 
screen. Both 
can hear. Pairs 
then build a 
fuller 
understanding 
of context & 
content 
 



For Teaching Listening 



 Keep listening passages short 
 Play the tape a sufficient number of times 
 Let students discuss their answers 
 Don’t immediately acknowledge correct 

answers with words or facial expressions—
throw the answers back to the class (“What do 
you think of Bill’s answer—do you agree?) 

 Don’t be led by one strong student. Have they 
all got it? 
 

Presenter
Presentation Notes
To help students listen better teachers may use some of the following techniques



 Aim to get the students to agree together without 
your help. 

 Play little bits of the tape again and again until it’s 
clear 

 Give help if they are completely stuck—but still with 
the aim of getting them to work it out on their own 

 Give them control of the tape recorder 
 Don’t cheat them by changing your requirements 

halfway! 
 Don’t let them lose heart. Try to make sure the task 

is just within their abilities. 

Presenter
Presentation Notes
Until they agree, play the tape again whenever they need to hear it, to confirm or refute ideas.





Lead-in 
Pre-listening: 
intro to topic, 
discussion, 
looking at 
pictures, etc. 

Pre-task work 
(optional) 
Eg. Looking 
through 
worksheet, work 
on vocabulary, 
predicting, etc. 

Set Clear Task 

Play tape  
Students should not be 
trying to understand 
everything. They only 
need enough to do a 
specific assigned task 

Feedback on task 
St-st OR St-T 
Don’t ask unfair questions—you set a clear 
task—have they done it? Don’t throw in a whole 
pile of extra questions now. 

No. 

Could they do 
the task? 

Yes. 

Conclude 
Tie up loose 
ends, lead to 
follow-up 
activities, review 
what has been 
learned, etc 

Presenter
Presentation Notes
Many teachers use a grading of a listening task as a route-map through the listening lesson. By starting with a simple task, letting them do it successfully, then moving on to a set of more difficult tasks on the same tape, the teacher can virtually let the class find its own level.



Pre-listening Stage: 
a) Introducing the topic and assessing their background 

knowledge of the topic 
b) Activating their existing knowledge through discussion. 

Reading through comprehension questions in advance, 
working out own opinion on a topic, predicting content 
from the title etc. can be done.  

c) Clarifying any necessary contextual information and 
vocabulary to comprehend the text. In this regard 
showing pictures, maps or graphs and may be helpful.  

d) Inform students of listening expectations (i.e. what they 
have to do) 

 

Presenter
Presentation Notes
Teaching listening requires a bit more on the part of the teacher than that of the learners. One of the main principle of teaching listening, as I believe, should be “ Language material intended to used for training listening comprehension should never be presented visually first.” Good listening lessons go beyond the main listening task itself with related activities before and after the listening. The format may be like the following:

a. Pre-listening Stage: Some activities before listening may serve as preparation or warm-up for listening in several ways. These function as ‘reference’ and ‘framework’ by giving prior knowledge of listening activities. Some recommended per-listening activities include: 
	Introducing the topic and assessing their background knowledge of the topic
Activating their existing knowledge through discussion. Reading through comprehension questions in advance, working out own opinion on a topic, predicting content from the title etc. can be done. 
Clarifying any necessary contextual information and vocabulary to comprehend the text. In this regard showing pictures, maps or graphs and may be helpful. 
Inform students of listening expectations (i.e. what they have to do)



Listening to the Passage: 
a) Play the tape 1 time through and have 

students listen for the main idea 
b) Before playing the tape a second time, write 

some basic comprehension questions on the 
board for learners to focus on. 

c) Before playing the tape a 3rd time,  draw 
learners attention to the questions and review 
questions with the students 

d) Play the tape and have learners listen and 
answer the prepared questions 



Post-listening Stage: 
  
a. Review vocabulary items found in the 

listening  
B. Comprehension check of specific 

information 
c. Review student answers to the questions 
 

Presenter
Presentation Notes
c. After-listening Stage: post listening activities can be used to check comprehension, valuate listening skill, use of listening strategies and use the knowledge gained to other contexts. So, these are called listening exercises at all and defined as ‘follow-up .’ The features of these activities are: 
Review vocabulary items found in the listening 
B. Comprehension check of specific information
��




Develop a listening lesson plan for an 
intermediate level class. Include a listening 
worksheet for students.  
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